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A TIME-SAVING TIP
LESSON OBJECTIVE
■	 write a post about managing 

your time8.4
2 	 PRONUNCIATION: Listening for weak 

forms of didn’t
•	 Introduce the task  To explain that the /t/ of the 

negative n’t is often elided before a following consonant, 
write on the board: mustn’t go and wouldn’t try. Say the 
phrases aloud. Do Ss hear the t clearly – or not? Tell Ss 
that the t in n’t is often dropped or said very softly.

	 A	   2.19   Give Ss time to read the instructions.
•	 Play the audio.

	 B	   2.20   Read the instructions aloud.
•	 Play the audio.

•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1  B  2  A  3  A  4  B

	 C	 Ss do the task individually.
•	 Check answer as a class.

Answer
The second statement: In fast speech, English speakers often 
drop the /t/ sound at the end of didn’t.

1 	 LISTENING
•	 Introduce the task  Books closed. Have a brief class 

discussion about time management. Ask What do you 
spend a lot of time doing? Do you wish that you could 
spend less time doing it? What is one activity that you 
would like to spend more time doing?

	 A	 Do the task  Books open. Read the instructions aloud. 
Ss discuss the question in pairs.
•	 Ss share their ideas with the class.

	 B	   2.18   Audio script p. T-174   LISTEN FOR EXAMPLES    
Read the instructions aloud.
•	 Play the audio. Ss do the task individually.

•	 Check answers as a class.

Answer
Naomi talks about opening and responding to emails, and 
paying bills online.

	 C	   2.18   Audio script p. T-174   
 GUESS MEANING FROM CONTEXT   Review how to guess 
the meaning of a word or words from their context. 
On the board, write Beth has a bubbly personality; she’s 
always so friendly and fun! Underline bubbly. Ask Ss 
how they could guess the meaning of the word bubbly. 
(by looking at the other words around it)
•	 Give Ss time to read the choices for each word.

•	 Play the audio again. Ss do the task individually.

•	 Check answers as a class.

Answer
1  b ​ 2  c ​ 3  a ​ 4  b ​ 5  a

•	 Ask additional comprehension/context questions What 
is Travis’ job? (life coach) What is Naomi’s job? (time-
management expert) What do you think a life coach 
does? (helps you live your life better) What does to 
waste time mean? (to not use your time well)

MIXED ABILITY

For weaker Ss, on the board, write the additional 
comprehension questions and read them together. 
Then play the audio for Ss to listen for the answers. 
While you are writing the questions on the 
board, stronger Ss write two or three of their own 
comprehension questions about the podcast. 
They exchange their questions with a partner and 
answer them without listening to the audio again.
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TIME TO SPEAK
Building a better life

LESSON OBJECTIVE
■	 decide on better ways to 

use your time Time on  
each stage

8.5
	 E	 AGREE   Aim: The class chooses the best ideas.

•	 WHOLE CLASS   Ask Ss to nominate their favorite 
ideas that were presented in part D. Write ten of these 
on the board.

•	 Ss go to the board and put a check mark next to the 
three ideas they like the best.

•	 Count the check marks and see which are the top 
three ideas.

*These tips can help you to create a safe speaking 
environment. They can also be used with other speaking 
activities. For more information, see page xxii.

PROGRESS CHECK

•	 Direct students to page 155 to check their progress.

•	 Go to page T-153 for Progress check activity 
suggestions.

TEACHER DEVELOPMENT 
REFLECTION

Either answer these questions in a reflection journal or 
discuss them with your peers.
1	 Did you feel that the level of challenge of Teacher 

Development Activity 1 was appropriate? How could 
you adapt it to make it more or less challenging?

2	 When used after exercise 3E, Teacher Development 
Activity 1 practices forms that are taught earlier in the 
lesson. However, the activity could also be used as an 
alternative to exercise 3B, to present the form. What 
might be the possible advantages and disadvantages 
of this approach?

3	 Teacher Development Activity 2 uses grammatical 
terminology, such as negative, subject, past participle, 
etc. Do you think this kind of terminology is useful to 
students? How can it benefit them?

4	 How did the board look by the end of this activity? 
(If possible, use your phone to take a photo of the 
finished board.) How could the information have 
been presented more clearly or attractively?

•	 Introduce the task  Aim: Introduce the concept of 
“building a better life.”

•	 Ask Do you think you can improve how you live your life day to 
day? What percentage of your life needs improvement? Explain 
that building a better life means to look at different parts of 
your life and see if you can improve the separate parts so 
that your whole life is better.

•	 Direct Ss to the Useful phrases section at the bottom of the 
page. Remind them that they can use these at the relevant 
stages of the lesson.

	 A	 PREPARE   Do the task  Aim: Ss rank the parts of their 
life in terms of what makes them happy or what they 
like, or not.
•	 Read the instructions aloud and the words in the 

box aloud.

•	 INDIVIDUALLY   Ss do the ranking activity. Encourage 
them to make notes on why they like or don’t like each 
thing and why they ranked it as they did.

•	 Preparation for speaking* Give Ss time to review 
relevant vocabulary notes or look up words in 
a dictionary.

	 B	 DECIDE   Aim: Ss decide how to better spend 
their time.
•	 Read the instructions aloud.

•	 PAIR WORK   Ss share their pyramids with a partner.

•	 Ss decide on the two things they want to spend more 
time doing and the two things they would like to 
spend less time doing.

	 C	 DISCUSS   Aim: Groups discuss the plan.
•	 Read the instructions aloud.

•	 GROUP WORK   Ss take turns sharing the things they 
want to spend more and less time on.

•	 Ss give each other advice on how to make changes to 
build a better life.

	 D	 PRESENT   Aim: Ss present the advice they received.
•	 WHOLE CLASS   Ss present the advice they received to 

the class.

•	 Suggest that Ss take notes on any good ideas from the 
presentations to use in the next activity.

•	 Feedback for speaking activities* When Ss speak, only 
correct errors that impede comprehension.

E

D

C

B

A



MAKE IT 
WORK

TEACHER DEVELOPMENT 
INTRODUCTION

Strategy 3: Speaking – Building dialogues
Developing students’ range of spoken language doesn’t only mean that students 
can produce spoken language freely. It also means they can interact with another 
speaker easily, which is something students find difficult. When they do role 
plays, the conversation sometimes sounds like two people saying monologues to 
each other because there isn’t much natural interaction. Another problem is that 
students don’t use enough language and their exchanges are too short. You can 
help your students become more confident with interactive language by giving 
them examples of dialogues and conversations. The ideas below also show a way 
of getting the example dialogues off the page.

Dialogue ordering (Activity 1): Ss order a mixed-up dialogue in groups. You can 
try this in Lesson 9.2.

Dialogue building (Activity 2): Elicit and build a dialogue with the whole class. 
You can try this in Lesson 9.3.

You can read more about building dialogues in Nick Bilrough’s Dialogue Activities, 
pp. 62–63. Please go to www.cambridge.org/evolve to download this material.

9

INTRODUCE THE THEME OF THE UNIT
Have a class discussion about Ss’ work habits. Ask Do you study 
at home or at another place? What are possible distractions if you 
study at home? When you think about your dream job, are you 
working at home? Outside? In a nice office? Why? Write the unit 
title on the board: MAKE IT WORK. Explain that to make it work 
is an expression that means to do everything you can to make 
something succeed, even if there many obstacles. Ask When 
was the last time you had a project or situation at home, school, 
or work that was difficult and you just had to “make it work”?

UNIT OBJECTIVES
Read the unit objectives aloud. Tell Ss to listen and read along. 
Ask Ss to say any vocabulary they think they will use in the 
unit. Write their answers on the board. Ask them to write the 
words in their notebooks. Tell them that at the end of the unit 
they can check if they used the words.

START SPEAKING

	 A	 Ss look at the picture.
•	 In pairs, Ss discuss the questions.

•	 Ss share their partner’s answers with the class.

	 B	 Read the questions aloud.
•	 In pairs, Ss discuss the questions.

•	 Ss share their answers with the class.

	 C	 Ss discuss the questions in pairs or small groups.
•	 On the board, write the two column headings Pro and 

Con. Ss share their responses. Write them in the correct 
category and see if the class thinks there are more pros 
or more cons to this kind of work situation.

	 D	 Read the questions aloud. Allow Ss time to think about 
their answers.
•	 Ss share their answers with a partner.

•	 OPTIONAL ACTIVITY  Ss use their phones to access the 
video, then discuss if they had similar ideas as Angie.

Many people don’t have the possibility to work as 
they would like to. That is a reason why they are not 
really happy and they don’t have the proper resource. 
I recommend to make better decisions, otherwise they 
are not going to be able to be really successful. 

REAL STUDENT
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BUILDING A FUTURE
LESSON OBJECTIVE
■	 talk about college subjects9.1

2 	 LANGUAGE IN CONTEXT
•	 Introduce the task  Ask Ss to share what kinds of 

things they had to study in order to do their current job 
or what they will have to study in order to do a job they 
want in the future.

	 A	 PAIR WORK   Do the task  Ss discuss the questions 
in pairs.
•	 Ss share their answers with the class.

HOMEWORK IDEAS

Assign each S a job that requires specialized 
training, such as a surgeon, anthropologist, graphic 
designer, or nutritionist. Ss research the subjects 
and training that the job requires. Ss share their 
findings in the next class.

	 B	   2.22   Read the instructions aloud.
•	 Ss read the information in the Insider English box 

silently to themselves.

•	 Play the audio as Ss read along. Answer any questions 
about unfamiliar vocabulary.

•	 Check answers as a class.

Answers
Luca has thought about his future job, but Ian hasn’t. Luca is 
going to work in his dad’s garage as a mechanic; Ian is going 
to choose a job later.

	 C	   2.22   Ss complete the task individually.
•	 Compare answers with the class.

Answer
Ian is going to create his own program, mixing several 
different subjects/majors/areas.

	 D	 PAIR WORK   Read the questions aloud and model a 
sentence or two with your own answers.
•	 Ss discuss the questions in pairs.

•	 Ss share their partner’s answers with the class.

•	 OPTIONAL ACTIVITY  Ss use their phones to access 
the video and find out what kind of program of study 
Andrea talks about.

I don’t think I can like to create my own major because 
I want to be an architect, so I think a degree with set 
courses is the best for me.

REAL STUDENT

1 	 VOCABULARY: College subjects
•	 Introduce the task  Books closed. Ask Which subjects 

did you learn in elementary school? Middle school? High 
school? College? Write Ss’ answers on the board.

•	 In pairs, Ss brainstorm and make a list of more subjects 
that people learn at any stage of school. Allow them to 
use their phones or a dictionary, if necessary.

•	 Have a brief class discussion about which subjects 
are taught at each level of schooling. Ask Ss if they all 
agree about which subjects are taught when. Ask Ss 
if any of them studied something unusual during any 
stage of their education.

	 A	   2.21   PAIR WORK   Do the task  Read the 
instructions aloud. Volunteers read the subjects aloud. 
Correct pronunciation, if necessary.
•	 Ss do the task in pairs.

•	 Ss share their answers with the class.

•	 Ask Ss to say if any of the words from their brainstorm 
lists are the same as the ones in the box. Then they 
share any subjects that are not included in the box.

Possible answers
architecture: how to design a building
biology: how the human body works
business: how to run a business
chemistry: how to analyze and develop chemicals
computer science: how to program a computer
economics: the concept of supply and demand
education: how to teach English
engineering: how to solve problems using math
law: the basic laws governing a nation
medicine: the types of illnesses and their treatments
physics: how matter and energy interact
political science: how to compare electoral systems

	 B	 PAIR WORK   Read the instructions aloud.
•	 Ss discuss the questions in pairs.

•	 Ss share their partner’s responses with the class.

	 C	 Direct Ss to page 149 to complete the vocabulary 
exercises. Teacher tips for vocabulary exercises are on 
page T-141.
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4 	 SPEAKING

	 A	 Read the instructions aloud. Refer Ss to their lists of 
subjects from the introduction to the lesson.
•	 Give Ss time to think of their answers.

	 B	 PAIR WORK   Volunteers read the sample 
conversation aloud.
•	 Ss share their responses with a partner. Encourage Ss 

to ask follow-up questions to each other.

	 C	 GROUP WORK   Read the instructions aloud.
•	 Put pairs together to discuss their responses. As an 

extra challenge, ask each S to tell the other pair about 
their partner’s responses, not their own.

•	 Ss share their responses with the class.

EXTRA ACTIVITY

Groups discuss their predictions about studies 
and jobs in the future. On the board, write What 
subjects will be the most important to learn in the 
next five/ten/twenty years? What jobs will become 
more popular or necessary within the next twenty 
years? You may also want to frame the discussion 
by asking Ss to imagine that they have a ten-year-
old child and they are deciding what subjects 
their child should study to best prepare them for 
the future. Ss discuss the topic in small groups. A 
reporter for each group shares their group’s ideas 
with the class.

3 	 GRAMMAR: Modals of necessity: have 
to, need to, must
•	 Introduce the task  Books closed. On the board, write 

I would like to learn computer programming. I have 
to learn computer programming. Ask How are these 
sentences different in meaning? (One talks about a wish 
and one talks about a necessity.) Which sentence talks 
about a wish? (the first one) Which words tell you that? 
(would like to) Underline have to. Ask Ss if they can 
think of any words to substitute for have to (must, need 
to). Explain or remind Ss that a modal is an extra word 
used with a verb that adds more information to the 
sentence. Explain that Ss will now learn more about 
modals of necessity.

	 A	 Do the task  Volunteers read the information in the 
grammar box aloud. Emphasize to Ss that, especially 
in American English, must is not used often in everyday 
speech. In most cases, have to is used: I have to be on 
time for class today. Must, when used at all, is used 
in formal written rules, or only for strong emphasis: 
Students must pay their fees by June 25. When you 
go to New York City, you absolutely must go to the 
Metropolitan Museum of Art!
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1  necessary  2  not necessary  3  base form

	 B	 Read the instructions aloud.
•	 Ss complete the sentences individually. Circulate  

and monitor.

•	 Ss exchange sentences with a partner and discuss if 
they agree with each other’s answers.

•	 Check answers as a class.

Answers
1  don’t / do not have to work ​ 2  need to shop ​  
3  need to think ​ 4  have to do

	 C	 Direct Ss to page 137 to complete the grammar 
exercise. Teacher tips for grammar exercises are on 
page T-129.

	 D	 Ss complete the sentences individually.
•	 Ss share their sentences with a partner.

•	 Ss share their partner’s answers with the class.
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LESSON OBJECTIVE
■	 discuss rules for working and 

studying at homeHOUSE RULES9.2
2 	 VOCABULARY: Employment

	 A	   2.23   Read the instructions aloud.
•	 Ss do the task individually.

•	 OPTIONAL ACTIVITY  Allow Ss to use their phones or 
dictionaries to help with words they don’t know.

•	 Ss check their answers with a partner.

•	 Check answers as a class.

Answers
Nouns: career, contract, employer, profession, retirement, 
salary, wage, working hours
Verbs: apply, fire, hire, manage

	 B	 Direct Ss to page 149 to complete the vocabulary 
exercises. Teacher tips for vocabulary exercises are on 
page T-141.

	 C	 GROUP WORK   Read the instructions aloud.
•	 Ss discuss the questions in small groups.

•	 Ss share their responses with the class.

FIND IT

1 	 LANGUAGE IN CONTEXT
•	 Introduce the task  On the board, write self-employed. 

Ask volunteers to say what it means and/or to give 
some examples. Ask if they, or someone they know, is 
self-employed, and if so, what their job is.

	 A	 Do the task  Read the instructions aloud.
•	 Give Ss time to think of their own answers.

•	 Ss compare answers with a partner.

•	 Ss share their partner’s answers with the class.

	 B	 Read the instructions aloud.
•	 Ss read the posts silently to themselves.

•	 Answer any questions about unfamiliar vocabulary.

•	 Ss check answers in pairs.

•	 Check answers as a class.

Answer
She wants suggestions about setting up rules for working at 
home and wants help with managing her files.

	 C	 Read the instructions aloud.
•	 Ss do the task individually.

•	 Ss check answers in pairs.

•	 Check answers as a class.

Possible answers
Theo says you have to imagine you’re going to an office. 
You have to work the same hours every day, not waste time, 
and not to miss deadlines.
Lynn says you have to make time for yourself and not work 
all of the time.
Kosuke says there are great computer programs to help you 
manage your files.

EXTRA ACTIVITY

Challenge Ss to write a role play between someone 
just starting to work at home and a friend who 
is giving advice. If necessary, provide a situation 
for the self-employed person. (I started writing 
a regular column for a local newspaper. I have a 
deadline every Friday. I have one small child and an 
elderly parent living at home with me.) Ss take turns 
talking about their situation and giving advice.
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4 	 SPEAKING

	 A	 Read the instructions aloud.
•	 Ss write down as many rules as they can individually.

	 B	 PAIR WORK   Read the instructions aloud. Volunteers 
read the sample conversation aloud.
•	 Ss share their ideas with a partner and then decide on 

the three best ideas.

TEACHER DEVELOPMENT 
ACTIVITY 1

Dialogue ordering
Alternative instructions for exercises 4A and 4B
This provides an example dialogue and encourages 
group cooperation.

•	 As Ss make their lists of rules, write the following 
dialogue on the board, but mix up the order:

•	 You can’t have a lot of snacks in the house when 
you work from home.

•	 Why not?
•	 You’ll eat all day and not get anything done.
•	 True, but you can take breaks for meals.
•	 I guess so.
•	 And you sometimes need to be away from your 

desk.
•	 Put Ss in groups of six. Each S copies down one 

line of the dialogue. For smaller groups, some Ss 
can write down two lines.

•	 Wipe the dialogue off the board.

•	 Ask Ss to memorize their line and turn over their 
notebooks.

•	 Ss say their line to each other and together decide 
the correct order of the dialogue

•	 Do feedback and ask one group to perform their 
dialogue. This gives a model for everyone in 
the class.

	 C	 GROUP WORK   Pairs share their ideas with another 
pair and decide which ideas are the most helpful.
•	 A representative from each group shares which ideas 

their group chose.

HOMEWORK IDEAS

Ss research articles about working from home. They 
choose one article and summarize the advice using 
the modal auxiliaries from this lesson and Lesson 2.

3 	 GRAMMAR: Modals of prohibition  
and permission
•	 Introduce the task  On the board, write People are 

prohibited from bringing wild animals into the United 
States. I need permission to leave work early. Underline 
prohibited and permission. Ask volunteers to say the 
meaning of the words.

•	 Explain that now Ss will learn about modals of 
prohibition and permission. Remind Ss that modals are 
always used with another verb.

	 A	 Do the task  Give Ss time to read the information in the 
grammar box and the Notice box.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1  aren’t ​ 2  are

•	 Remind Ss that must is not used often in everyday 
American English, and the same is true for must not. 
Reread the information in the Notice box. Give further 
examples: Employees must not smoke inside the building. 
Students must not eat in the library. I don’t have to cook 
tonight because we are going to a restaurant. I don’t 
have to study anymore tonight – I remember all the 
vocabulary!

EXTRA ACTIVITY

Set a one-minute time limit. Ss write five sentences 
using each of the modals that would be rules for 
studying for a final exam. Ss share their sentences 
with the class.

	 B	 Read the instructions aloud.
•	 Ss circle the answers individually.

•	 Check answers as a class.

Answers
1  Can ​ 2  can’t ​ 3  can ​ 4  can’t ​ 5  must not ​ 6  can

•	 Ss practice the conversation with a partner.

•	 Pairs discuss if they agree with Mario or Sarah about 
working at home on Fridays.

•	 Ss share their responses with the class. Have a class 
vote on whether working from home is easier or more 
difficult than working in an office.

	 C	 Direct Ss to page 137 to complete the grammar 
exercise. Teacher tips for grammar exercises are on 
page T-129.

	 D	 Read the instructions aloud.
•	 Ss do the task individually. Circulate and monitor.

•	 Ss share their answers with the class.
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LESSON OBJECTIVE
■	 express confidence and lack 

of confidenceA NEW CHALLENGE9.3
	 B	 Read the instructions aloud. Ask a volunteer to read the 

headings in the chart aloud.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1  be a problem ​ 2  bother me ​ 3  I can handle ​  
4  I can handle ​ 5  enough ​ 6  concerns me

	 C	 PAIR WORK   Read the instructions aloud. Volunteers 
read the sentences aloud.
•	 Give Ss time to think of their responses.

•	 Ss choose the correct responses individually.

•	 Pairs practice the conversations.

EXTRA ACTIVITY

Refer Ss to the skills you listed on the board in the 
introduction to the lesson. Using the sentences in 
exercise 1C as a guide, Ss write two or three of their 
own sentences, based on the skills on the board. 
In pairs, Ss take turns reading their sentences to a 
partner and responding.

1 	 FUNCTIONAL LANGUAGE
•	 Introduce the task  On the board, write lack of 

and confidence. Ask volunteers if they already know 
what lack of means. (to have none or not enough 
of something)

•	 Ask a volunteer to say what confidence means (the 
feeling that you can do something successfully). Ask Ss 
to share what kinds of skills they are confident in and 
what kinds of skills they have a lack of confidence in. 
Offer some examples: I know I can walk a mile. I’m not 
sure that I can run ten miles. Write their responses on 
the board to refer to later in the lesson.

	 A	   2.24   PAIR WORK   Do the task  Read the first two 
sentences of the instructions aloud.
•	 Ask Ss to discuss in pairs why someone might be 

worried about starting jujitsu.

•	 Read the rest of the instructions aloud. Play the audio. 
Ss read along.

•	 Answer any questions about unfamiliar vocabulary.

•	 Ss share their answers with the class.

Answers
The woman is worried about not being strong enough and 
about falling.
The man says it is not about being strong, but about 
technique. And that falling won’t be a problem because 
she will learn to fall safely.

•	 Pairs practice the conversation several times.

•	 Ask pairs to perform the conversation for the class.

MIXED ABILITY

Tell stronger Ss to cover the conversation in their 
books and answer the questions by just listening 
to the conversation, not reading it. Play the audio 
twice, if necessary. 
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	 C	 PAIR WORK   Ss practice saying the sentences in 
exercise 3B in pairs.

4 	 SPEAKING

	 A	 Individually, Ss think of challenging sports or outdoor 
activities that people can do in or around their city. 
Alternatively, brainstorm activities as a class and write 
Ss’ responses on the board for their reference.

	 B	 PAIR WORK   Read the instructions aloud.
•	 Ss do the task in pairs.

	 C	 GROUP WORK   Read the instructions aloud. 
Volunteers read the sample conversation aloud.
•	 Put pairs of Ss together to make groups of four or six.

•	 Groups do the task.

•	 Ss tell the class whether they can or can’t handle the 
activities and why or why not.

TEACHER DEVELOPMENT 
ACTIVITY 2

Dialogue building
Before doing exercise 4C, build the dialogue below with 
the whole class to give them a model of the activity. 
Put the prompts on the board to elicit the examples in 
parentheses. Drill one exchange at a time and gradually 
build up the whole dialogue. Students practice in groups 
of four.

A:	� morning / go skateboarding / skate park (In the 
morning, we’re going to go skateboarding at the skate 
park.)

B:	 not / problem (That won’t be a problem.)
C:	 OK / great / used to / when / kid (OK, that’s great. I used 

to skateboard when I was a kid.)
D:	 not sure / handle (I’m not sure I can handle that.)
A:	 why ? (Why not?)
D:	 thing / legs / not very strong (The thing is, my legs aren’t 

very strong.)
B:	 maybe / watch (Well, maybe you can just watch.)
C:	 you / fine (You’ll be fine.)

EXTRA ACTIVITY

On separate slips of paper, write reasons why 
someone can’t do something, such as The thing is,  
I have too much work to do / I don’t like scary movies /  
I don’t have the right clothes for that. Put the slips 
of paper in a box or bag. A S chooses one of the 
papers and reads it aloud. They then have ten 
seconds to think of a sentence that might come 
before that one in the conversation.

2 	 REAL-WORLD STRATEGY
•	 Introduce the task  Tell Ss that they will learn a very 

common phrase to use when giving a reason for why 
they can or can’t do something. Explain that this phrase 
is used in casual, spoken conversation but not in formal 
conversation or in writing.

	 A	   2.25  Audio script p. T-174  Do the task  Read the 
instructions aloud.
•	 Play the audio.

•	 Check answers as a class.

Answers
Robin invites Tim to go mountain biking. He does not accept.

	 B	   2.25   Audio script p. T-174  Read the 
instructions aloud.
•	 Ss read the information in the Real-world strategy box 

silently to themselves.

•	 Ask a volunteer to read the example sentence aloud.

•	 Play the audio. Ss listen for the reason why Tim doesn’t 
like mountain biking.

•	 Ask a volunteer to answer the question.

Answer
Tim doesn’t like mountain biking because he fell off his bike 
and broke his arm once.

	 C	 Read the instructions aloud.
•	 Ss complete the sentence individually.

•	 Ss practice the conversation in pairs.

•	 Pairs perform their conversations for the class. The class 
votes on the best reason.

	 D	 PAIR WORK   Put Ss in pairs and assign who will be A 
and who will be B.
•	 Give Ss time to read the instructions and situations.

•	 Check understanding of the task. Model one of the 
conversations with a volunteer.

•	 Ss do the task in pairs.

•	 Circulate and monitor, helping as needed.

3 	 PRONUNCIATION: Grouping words

	 A	   2.26   Give Ss time to read the instructions.
•	 Play the audio. Ss listen and repeat.

	 B	   2.27   Read the instructions aloud.
•	 Ss do the task individually.

•	 Play the audio. Ss check their answers.

•	 Check answers with the class.

Answers
A � Would you like / to go swimming / with me / on Sunday 

morning?
B � Thanks for the offer, / but I can’t. / I’m taking / my sister / 

to breakfast / for her birthday.
A � OK. / Well, / I go every Sunday morning. / What about / 

the next Sunday?
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LESSON OBJECTIVE
■	 write the main part of a résuméA JOB SEARCH9.4

	 C	 PAIR WORK    THINK CRITICALLY   Read the 
instructions aloud.
•	 Ss discuss the question in pairs.

•	 Ss share their answers with the class.

HOMEWORK IDEAS

Ask Ss to look online for jobs in their city. Ss choose 
one or two ads and think about the kinds of skills 
and experience needed for the job. Ss share their 
ideas in the next class.

1 	 READING
•	 Introduce the task  On the board, write résumé. Ask 

Ss if they know what a résumé is and if they have ever 
written one. If not, explain that a résumé is a short, 
usually one-page, list and brief description of your 
education, work experience, and skills, and it is used 
to apply for a job.

•	 Explain that Ss will write part of a résumé.

	 A	  RECOGNIZE TEXT TYPES   Do the task  Read the types of 
texts listed in the box aloud. Have a class discussion 
about what kinds of information would be included in 
each type of text.
•	 OPTIONAL ACTIVITY  Allow Ss to use their phones or a 

dictionary to look up any unfamiliar words in the box.

•	 Read the instructions aloud.

•	 Explain that at this point Ss do not have to read the 
whole texts; rather, they can just scan them to see what 
kind of information is included in each one.

•	 Check answers as a class.

Answers
The first text is from a job ad. The second text is from a 
résumé.

	 B	  READ FOR DETAILS   Read the instructions aloud.
•	 Ss read the two texts silently to themselves.

•	 Check understanding of new vocabulary. Ask Ss to give 
a definition or use these words in a sentence: quest, 
reliable, intelligent, perfect, based on, to deal with, basic, 
accomplishment. Ask a volunteer to give an example of 
the behavior of a “difficult customer.”

•	 Ss compare answers with a partner.

•	 Check answers as a class.

Answers
1 � They want to hire someone who is reliable, intelligent, and 

calm; who likes challenges and to work with people; who 
has a college degree in education, business, or similar; at 
least two years of work experience; strong communication 
skills, basic computer skills, and a good writer.

2 � The person will have to work from 9:00 a.m. to 5:00 p.m. 
and two evenings a week.

3  Answers will vary.

FIND IT
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	 D	 PAIR WORK   Brainstorm follow-up questions, e.g., 
Did you enjoy that activity? What did you learn from 
that experience? Would you recommend that activity 
to someone else? How does that experience help you in 
your job?
•	 Ss read their partner’s résumé and discuss their 

activities and experiences.

•	 Ask What kind of job is your partner’s résumé a good fit 
for? Think of another related job. How can you change 
your partner’s résumé to fit that job?

EXTRA ACTIVITY

Display Ss’ résumés around the classroom. Ss walk 
around the class and read them, taking notes on 
what job(s) each résumé is a good match for. Ss 
share their ideas with the class.

2 	 WRITING
•	 Introduce the writing task  Books closed. On the 

board, write English teacher, bookstore manager, cook, 
car mechanic. Ask Imagine you are hiring someone to do 
one of these jobs. What kind of work experience should 
each one have? What kind on non-work activities would 
be good for each one to put on their résumé?

	 A	 Do the task  Read the instructions aloud.
•	 Ss read the rest of the résumé silently to themselves.

•	 Answer any questions about unfamiliar vocabulary.

•	 Ss discuss the questions in pairs.

•	 Ss share their answers with the class.

Answers
Main sections: Experience, Education, Skills, Activities
He has been a teacher’s assistant and a barista. He still has 
his job as a teacher’s assistant.

	 B	  WRITING SKILLS   Read the instructions aloud.
•	 A volunteer reads the checklist aloud.

•	 Ss do the task individually.

•	 Check answers as a class.

Answers
He has done everything except include dates for his past 
jobs and his degree.

EXTRA ACTIVITY

Ss close their books. Write parts of Jacob’s résumé 
on the board in mixed-up order. Ss say which 
section each part belongs in. Write them on the 
board and ask Ss which part of a résumé each bullet 
point belongs in.

WRITE IT
	 C	 Read the information in the Register check aloud.

•	 Read the instructions aloud.

•	 Ss do the writing task individually.

•	 Make sure Ss check their writing for accuracy. 
Alternatively, they can exchange papers with a partner 
and check.

HOMEWORK IDEAS

Assign the planning of the résumé, or even the 
writing of it, for homework and ask Ss to bring it to 
the next class.
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TIME TO SPEAK
Design your perfect job

LESSON OBJECTIVE
■	 decide how to use 

your skills Time on  
each stage

9.5
•	 If necessary, to minimize anxiety while giving a 

presentation, you can have Ss sit in a circle and give 
their presentation while seated.

•	 Tell Ss that they should take notes during each 
presentation to help them discuss it with the class in 
the next activity.

	 E	 AGREE   Aim: Ss choose jobs for different categories.
•	 WHOLE CLASS   On the board, write the categories 

most useful job, most amusing job, and coolest job. If 
appropriate, include other categories such as the best 
paying job, the most difficult job, the most dangerous job, 
the job that affects the most people.

•	 Point to each category and have a class discussion on 
which job fits that category the best. Ask volunteers to 
explain their reasons.

•	 Feedback for speaking activities* Give positive 
feedback when Ss produce accurate and 
appropriate language.

*These tips can help you to create a safe speaking 
environment. They can also be used with other speaking 
activities. For more information, see page xxii.

PROGRESS CHECK

•	 Direct students to page 155 to check their progress.

•	 Go to page T-153 for Progress check activity 
suggestions.

TEACHER DEVELOPMENT 
REFLECTION

Either answer these questions yourself in a reflection journal 
or discuss them together with your peers.
1	 How easy was it for students to order the dialogue in 

Teacher Development Activity 1? How well did they 
listen to each other and cooperate in their groups?

2	 How could you adapt the idea of this activity? For 
example, could you give students sentences from a 
reading text to memorize and put in order?

3	 How interactive was the pair work after the 
ordering activity?

4	 How accurate were students’ contributions when 
you elicited the dialogue in Teacher Development 
Activity 2?

5	 How natural was their pronunciation when you 
drilled them?

6	 How interactive was the group work in exercise C 
after you had built the dialogue?

•	 Introduce the task  Aim: Introduce the concept of a 
“perfect job.”

•	 On the board, write Do what you love and you’ll never work 
a day in your life. Ask a volunteer to explain what it means. 
(If you love what you do in your job, your job will not feel 
like “work.”) Ask Ss if there is a similar saying in their own 
language. Ask Do you think it’s important for someone to use 
all their skills in their job? Do you think that there is one perfect 
job for everyone? Ask Ss if they know anyone who has the 
perfect job and, if so, to explain why it is the perfect job for 
that person.

•	 Direct Ss to the Useful phrases section at the bottom of the 
page. Remind them that they can use these at the relevant 
stages of the lesson.

	 A	 DISCUSS   Do the task  Aim: Ss discuss their skills and 
interests.
•	 WHOLE CLASS   Volunteers read the example 

conversation aloud.

•	 PAIR WORK   Pairs discuss their answers.

	 B	 RESEARCH   Aim: Ss research jobs that relate to 
their skills.
•	 Read the instructions aloud. Volunteers read the 

example conversation aloud.

•	 PAIR WORK   Ss list the skills they have that they don’t 
need for the job they chose in part A.

•	 OPTIONAL ACTIVITY  Allow Ss to use their phones to 
research different jobs.

	 C	 PREPARE   Aim: Pairs design jobs that use their skills.
•	 PAIR WORK   Read the instructions aloud.

•	 Ss discuss their lists of skills with their partner and 
design jobs for each other.

•	 OPTIONAL ACTIVITY  Allow Ss to use their phones to 
see if such a job actually exits and where it exists.

•	 Suggest that Ss take notes about their discussion to 
use in the next presentation task.

	 D	 PRESENT   Aim: Pairs present their partner’s job.
•	 Read the instructions aloud.

•	 Preparation for speaking* Tell Ss to practice what they 
are going to say in their own language. They should 
make notes and do the task again in English.

•	 WHOLE CLASS   Ss present their partner’s job to the 
class. If they did additional research about the job in 
the previous activity, encourage them to present that 
information to the class as well.

FIND IT

E

D
C

B
A
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REVIEW 3 (UNITS 7–9)
	 B	 PAIR WORK   Give Ss time to think of their own 

answers. Encourage them to write their answers and 
pay close attention to correct grammar.
•	 Ss take turns telling their partner about their taste 

in movies.

•	 Ss share their partner’s response with the class.

3 	 SPEAKING
		  PAIR WORK   A volunteer reads the sample response 

aloud.
•	 Give Ss time to write their responses individually.

•	 Ss talk about one of the topics in pairs.

•	 Ss share their partner’s response with the class.

•	 Introduce the review  Before beginning the review, write 
Grammar, Vocabulary, and Functional Language on the board.

•	 Set a time limit of two minutes. Ss close their books and 
work in small groups to remember as much as they can 
about the grammar, vocabulary, and functional language 
they have learned in Units 7–9. Groups write words, phrases, 
and example sentences in each category.

•	 Check answers as a class.

1 	 VOCABULARY

	 A	 Do the task  Ss work individually to fill in the chart and 
write a category for each group of words.
•	 Ss check answers in pairs.

•	 Check answers as a class.

Answers
Music: classical, EDM, hip-hop, jazz 
TV shows: game show, drama, reality show, soap opera
Experiences: achievement, challenge, opportunity, success,
College subjects: chemistry, education, physics, political 
science
Employment: profession, career, retirement, wage

•	 Encourage Ss to give a definition or an example of 
each word.

	 B	 Ss work individually to add two more words or phrases 
to each category.
•	 Write the five categories from exercise 1A on the board.

•	 Invite Ss to come to the board and write their 
two answers.

•	 Check the language summaries for Units 7–9 on pages 
T-167–169.

2 	 GRAMMAR

	 A	 Ss work individually to choose the correct words to 
complete the conversation.
•	 Ss compare answers with a partner.

•	 Check answers as a class.

Answers
1  Can ​ 2  used to like ​ 3  as good as ​ 4  seen ​  
5  haven’t been ​ 6  I‘ve been working ​ 7  I’ve been visiting ​
8  I’ve visited ​ 9  need to ​ 10  as important as ​  
11  didn’t use ​ 12  didn’t have to

•	 Ss practice the conversation in pairs.

•	 If time allows, challenge Ss to explain why each answer 
is correct.
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4 	 FUNCTIONAL LANGUAGE

	 A	 Ss do the task individually.
•	 To check answers, pairs read the conversations aloud.

Answers
1  I haven’t seen you ​ 2  a long time ​ 3  been up to ​
4  Not much ​ 5  have you been ​ 6  I’ve been   
​7  I’m not sure ​ 8  be a problem ​ 9  The thing is ​
10  thanks for asking ​ 11  I understand ​ 12  I’d love to ​
13  kind of ​ 14  too bad ​ 15  if you change

5 	 SPEAKING

	 A	 PAIR WORK   Ss choose one of the three situations and 
prepare a conversation. They should make notes, but 
not write the full conversation. For extra support, refer 
Ss to the Functional language lessons from Units 7–9.
•	 Pairs have their conversations.

	 B	 Pairs change roles and repeat their conversations.
•	 Choose a pair to perform their conversation for 

the class. If possible, choose a pair for each of the 
three situations.



TEACHER DEVELOPMENT 
INTRODUCTION

Strategy 1: Classroom management – Checking understanding of texts
In this unit, we focus on checking understanding of texts. In the Student’s Book, a 
text is something the students either read or listen to. Involving more students in 
the checking stage will ensure that less confident students are not left behind and 
that more students are engaged. We’ll look at how teachers can check answers in 
a learner-centered way and encourage students to listen to one another. Helping 
students access a topic they are unfamiliar with will prepare them better for the 
comprehension and/or language tasks that go with the text.

Involving more students in the checking stage (Activity 1): Encourage greater 
student participation during feedback on a text. Try this in Lesson 10.2.

Helping students access a topic (Activity 2): Set up a fill-in-the-blank task by 
focusing on the content first. Try this in Lesson 10.2.

To find out more about checking answers, read Withholding Validation of Student 
Answers from Classroom Management Techniques, pp. 196–198. Please go to  
www.cambridge.org/evolve to download this material.

WHY WE 
BUY

10

INTRODUCE THE THEME OF THE UNIT
Have a class discussion about buying habits. Ask How often 
do you shop for food/clothes? Do you bring a list of things to 
buy? Do you only shop when you need something? Do you stick 
to a budget? On the board, write impulse buy. Explain that 
an impulse buy is something you don’t really need and that 
you purchase without thinking about it. Ask Do you do a lot 
of impulse buying? Ask Ss how often, for example, they buy 
any candy, magazines, and small items that are next to the 
checkout at a supermarket or other large store.

UNIT OBJECTIVES
Read the unit objectives aloud. Tell Ss to listen and read along. 
Ask Ss to say any vocabulary they think they will use in the 
unit. Write their answers on the board. Ask them to write the 
words in their notebooks. Tell them that at the end of the unit 
they can check if they used the words.

START SPEAKING

	 A	 Ss look at the picture.
•	 In pairs, Ss discuss the questions.

•	 Ss share their partner’s answers with the class.

	 B	 Read the questions aloud.
•	 In pairs, Ss discuss the questions.

•	 Ss share their answers with the class.

	 C	 Read the instructions aloud. Allow Ss time to think 
about their answers.
•	 Ss share their answers with a partner.

•	 OPTIONAL ACTIVITY  Ss use their phones to access the 
video and then discuss if they had similar reasons as 
Andrea.

I bought new shoes last week because I started 
running every day for exercise, and my old sneakers 
were in really bad condition. So I had to get new 
running shoes and I really love them. They were 
expensive, but they are super comfortable and they 
look good, too.

REAL STUDENT

HOMEWORK IDEAS

If appropriate for your class, suggest that Ss keep 
a detailed list of things they buy during one 
week. They can put the items into the categories 
Need and Want. Since some items may be 
personal, explain that this list does not have to 
be comprehensive, but it should include some 
common purchases. Ask volunteers to share their 
lists in the next class and to talk about why they 
bought some of the items in both categories.

T-97
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LESSON OBJECTIVE
■	 say what things are made ofGREEN CLOTHES10.1

	 A	 Do the task  Read the instructions aloud.
•	 Read the information in the Insider English box aloud.

•	 Ss read the text silently to themselves. Answer any 
questions about unfamiliar vocabulary.

•	 Check answers as a class.

Answers
Are your clothes green? (title)
The names of the materials are written on the labels, but 
have you ever looked at them?
Even if you know what materials you’re wearing, do you 
know how eco-friendly they are?

EXTRA ACTIVITY

Ss reread the information in the Insider English 
box. As a class, brainstorm other possible 
expressions (user-friendly, pet-friendly, child-friendly, 
senior-friendly). In pairs, Ss think of examples of 
things for each of the expressions in the box. 
While they are thinking of examples, write the 
expressions on the board in columns. Pairs share 
their examples with the class. Write them on the 
board under the matching expression.

	 B	 Read the questions aloud.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
Polyester is more environmentally friendly because cotton 
farmers use a lot of chemicals and large amounts of water. 
Polyester uses recycled plastic bottles. It’s also warmer and 
lighter than cotton, so it uses less material.

	 C	 PAIR WORK   Read the questions aloud. Allow Ss time 
to think about their answers.
•	 Ss discuss the questions with a partner.

•	 OPTIONAL ACTIVITY  Ss use their phones to access 
the video and then discuss if they wear similar things 
as Angie.

To tell you the truth, I don’t really know the material of 
my clothes, but if you ask me, I really feel comfortable 
with my plastic shoes. They really make me feel so 
comfortable.

REAL STUDENT

1 	 VOCABULARY: Describing materials
•	 Introduce the task  Ask Ss if they can name any 

materials that clothes, furniture, or other household 
items are made of. Point to items in the room and ask 
what they are made of.

•	 Tell Ss that they will learn words to talk about what 
things are made of.

	 A	   2.28   PAIR WORK   Do the task  Read the 
instructions aloud.
•	 Ss do the task in pairs.

•	 Pairs share their responses with the class.

Answers
In the picture, we see: cotton (T-shirt), leather (jacket), metal 
(eyeglasses, zippers), and plastic (eyeglasses).

	 B	   2.29   Read the instructions aloud.
•	 Check understanding of the words in the box. Ask 

Are these words adverbs, adjectives, nouns, or verbs? 
(adjectives) Then ask volunteers to name something 
that can be described with each word.

•	 Ss do the task individually.

•	 Ss share their answers with the class.

Answers
Opposites: artificial/natural, fragile/strong, hard/soft,  
heavy/light
All of these words describe things the man is wearing.

EXTRA ACTIVITY/HOMEWORK

Ask Ss to choose three words and write a sentence 
for each. On the board, write the words from 
exercise 1B. Divide the class into teams. A S from 
Team A says one of their sentences, and Team B 
must say which word on the board is its synonym 
or antonym. More than one answer will be possible. 
Teams take turns saying a sentence and matching 
the words on the board.

	 C	 Direct Ss to page 150 to complete the vocabulary 
exercises. Teacher tips for vocabulary exercises are on 
page T-141.

2 	 LANGUAGE IN CONTEXT
•	 Introduce the task  On the board, write green clothes. 

Ask Ss to say what they think this means. (clothes 
that are made from materials that are safe for the 
environment and/or are made in factories that use 
methods that are safe for the environment) Then ask 
Do you shop for green clothes?
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4 	 SPEAKING

	 A	 PAIR WORK   Read the instructions and the words in 
the box aloud.
•	 Ss make notes of their answers individually.

•	 OPTIONAL ACTIVITY  Allow Ss to use their phones to 
do research on the material of their choice.

	 B	 PAIR WORK   Read the instructions aloud. Volunteers 
read the example dialogue aloud.
•	 Pairs discuss the materials in exercise 4A.

•	 Pairs share their answers with the class.

	 C	  CLASS ACTIVITY   As a class, Ss compare their ideas and 
discuss what they’ve learned about the materials.

FIND IT

3 	 GRAMMAR: Simple present passive
•	 Introduce the task  On the board, write I drink coffee 

every day. Coffee is often drunk at breakfast. Coffee is 
drunk by 157 million Americans. Ask Do we know who 
is drinking coffee in all the sentences? (no) What is the 
subject in each sentence? (I, Coffee, Coffee) On the 
board, write active and passive. Explain that a person 
can do an action, like walk, run, talk. A thing, like coffee, 
can’t do an action but something can be done to it. 
When we talk about something that has an action 
done to it, we use the passive. Underline the verbs 
in each sentence. Ask Is the action in each sentence 
happening in the past, present, or future? (the present) 
Explain that Ss will learn how to talk about something 
that is generally true in the present using the passive.

	 A	 Do the task  Give Ss time to read the information 
in the grammar box and the Notice box silently to 
themselves.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1  sometimes ​ 2  a past participle

EXTRA ACTIVITY

Ss reread the information in the Notice box. In 
pairs, they write four or five sentences using by 
to show who does an action. Make sure they 
understand that they should use the simple present 
passive in their sentences.

	 B	 Direct Ss to page 138 to complete the grammar 
exercise. Teacher tips for grammar exercises are on 
page T-129.

	 C	 PAIR WORK   Read the instructions aloud.
•	 Ss complete the sentences individually. Tell Ss they 

can check the irregular verb chart at the back of their 
books, as needed. Circulate and monitor.

•	 Check answers as a class.

Answers
1  are needed ​ 2  are sold ​ 3  are bought ​ 4  are worn ​
5  are made ​ 6  are written

•	 In pairs, Ss discuss if the sentences are true for their 
country.

EXTRA ACTIVITY

Make a game out of reviewing the past participle 
of verbs. Make a list of 20–30 common verbs in 
their base form. Set a time limit for Ss to write the 
past tense and the past participle forms of each 
verb. Whoever gets all the forms correct wins. 
Alternatively, play in pairs or teams.
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LESSON OBJECTIVE
■	 talk about where things 

come fromGLOBAL OR LOCAL?10.2
	 C	   2.30   Read the instructions aloud.

•	 Play the audio.

•	 Pairs compare answers.

Answers
He bought his laptop because he wanted a good one for 
a good price.
What he knows for sure about his sandwich is that it is fresh 
(because it was made right in front of him).

2 	 VOCABULARY: Production 
and distribution

	 	 Introduce the vocabulary  
•	 On the board, write product / produce / production 

and distribute / distribution. Explain that to distribute 
means to give something to a number of people. Elicit 
and discuss the meaning of product, produce, and 
production.

•	 Volunteers read the vocabulary in the box.

	 A	   2.31   Do the task  Ss underline the words 
individually and decide which of the four categories 
each belongs in.
•	 OPTIONAL ACTIVITY  Allow Ss to use dictionaries or 

their phones to help with words they don’t know.

•	 Ss discuss their answers with a partner.

•	 Check answers as a class.

Answers
Eight underlined words: designed, manufactured, imported, 
grown (x2), shipped, caught, frozen, produced
1  deliver; export; import; ship; transport ​  
2  design; grow; manufacture; produce ​
3  caught; pick ​
4  freeze; store

	 B	 Direct Ss to page 150 to complete the vocabulary 
exercises. Teacher tips for vocabulary exercises are on 
page T-141.

	 C	 PAIR WORK   Read the topics aloud.
•	 Pairs discuss the topics.

•	 OPTIONAL ACTIVITY  Allow Ss to use their phones or  
a computer to search for information about each of  
the topics.

•	 Ss share their partner’s responses with the class.

1 	 LANGUAGE IN CONTEXT

	 A	 PAIR WORK   Read the instructions aloud.
•	 Give Ss time to think of their own answers.

•	 Ss compare answers with a partner.

•	 As a class, Ss share their reasons for why they think 
some items came from certain countries.

	 B	   2.30   Read the instructions aloud.
•	 Play the audio. Remind Ss that they are listening for 

Monty’s ideas.

•	 Check answers as a class.

Answers
Monty thinks his computer was manufactured in China but 
designed in the US. He thinks his coffee beans came from 
Brazil. And he thinks the tomatoes on his sandwich were 
locally grown.

TEACHER DEVELOPMENT 
ACTIVITY 1

Involving more students in the checking stage
Alternative instructions for exercise 1A
Teachers usually check comprehension of a text 
by nominating individual Ss to give each answer. 
Often, for correct answers, the teacher says Yes or 
Good, and moves on to the next question. However, 
this doesn’t tell teachers whether other Ss have the 
same answer, or give them a chance to contribute. 
Here’s another approach to doing feedback:

•	 Set up exercise 1B, but ask Ss to close their books 
and listen only.

•	 Ss compare answers.

•	 Do feedback like this:

•	 Nominate S1 to answer the first question.

•	 If the answer is correct (or incorrect), nod or say 
“Interesting,” but don’t comment further.

•	 Nominate S2 e.g., “What do you think?”

•	 Give S2 time to respond.

•	 Nod. Nominate a S3 e.g., “Do you agree with 
what they said?”

•	 Give S3 time to respond.

•	 Briefly summarize their comments, and confirm 
the correct answer(s).

•	 Repeat procedure with coffee and sandwich.
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TEACHER DEVELOPMENT 
ACTIVITY 2

Helping students access a topic
When students do fill-in-the-blank tasks, they rarely 
think about the overall context, often just completing 
them mechanically. However, the context is extremely 
important as it shows students when or why they might 
want to use a grammatical form in the future. Here is 
a way to get students interested in the topic and task 
in exercise 3C, and encourage them to think about 
the context.

•	 Ask Ss to close their books.

•	 On the board, write key words from exercise 3C, e.g.: 
1  roses  Ecuador  truck  airport  Miami 
2  coat  this city  local companies  ship  gas

•	 Tell Ss that the words are from two paragraphs.

•	 In pairs, Ss decide how these words fit together to 
make a paragraph.

•	 Invite different pairs to tell the class their version of 
each paragraph.

•	 Ss read the paragraphs in exercise 3C to see how 
similar their versions are.

•	 Ss move on to the simple past passive task.

	 C	 Direct Ss to page 138 to complete the grammar 
exercise. Teacher tips for grammar exercises are on 
page T-129.

	 D	 Read the instructions aloud.
•	 Ss do the task individually. Circulate and monitor.

•	 Check answers as a class.

MIXED ABILITY

Ask weaker Ss to complete the sentences. Then 
work with them as a group to correct any mistakes 
in grammar or spelling. Give the other Ss in the 
group a chance to say whether their groupmates’ 
sentences are correct or not before you make any 
corrections yourself.

4 	 SPEAKING

	 A	 GROUP WORK   Read the instructions aloud. Ask 
volunteers to read the example conversation aloud.
•	 Ss do the activity in small groups.

•	 OPTIONAL ACTIVITY  Allow Ss to use their phones or a 
computer to research where their items come from.

•	 Circulate and monitor.

	 B	  CLASS ACTIVITY   Read the instructions aloud.
•	 Ss discuss the questions in small groups.

FIND IT

FIND IT

3 	 GRAMMAR: Simple past passive
•	 Introduce the grammar  Write on the board Coffee 

is drunk by 157 million Americans. Coffee was drunk by 
157 million Americans. Ask What is the subject in each 
sentence? (Coffee, Coffee) What is the only difference 
in the sentences? (the tense – present and past) Write 
on the board active and passive. Remind Ss that they 
learned the simple present passive in Lesson 1. Ask 
a volunteer for a definition of passive. (When we talk 
about something that has an action done to it, we use 
the passive.)

•	 Explain that Ss will learn how to talk about something 
that was generally true in the past using the passive.

	 A	 Do the task  Give Ss time to read the information in the 
grammar box silently to themselves.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1  a past participle ​ 2  do not use

	 B	 Read the instructions aloud. Make sure Ss understand 
that they must complete the sentences with the simple 
past passive.
•	 Ss do the task individually. Circulate and monitor.

•	 Read the information in the Accuracy check aloud.

•	 Ss exchange paragraphs with a partner and check 
them for accuracy.

•	 Check answers as a class.

Answers
1  were grown ​ 2  were cut ​ 3  were stored ​  
4  were taken ​ 5  were transported ​ 6  was made ​
7  wasn’t / was not imported ​ 8  was produced ​  
9  wasn’t / was not shipped ​ 10  were saved

EXTRA ACTIVITY

Ss reread the sentences in the grammar box and 
then rewrite them so that they are in the simple 
present passive. They can also look back at Lesson 
1, exercise 3C and rewrite those sentences in the 
simple past passive.
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WHAT TO BUY?
LESSON OBJECTIVE
■	 question or approve of 

someone’s choices10.3
	 B	 Ss look at the headings in the chart. Check 

Ss’ understanding.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1  Why would you want ​ 2  Do you really need ​ 3  a good 
idea ​ 4  I would do

•	 At this point, ask Ss if there are any equivalents to 
the phrases in their own language. Have a brief class 
discussion about questioning and agreeing in their 
own country/culture. Ask Do you question the choices of 
friends? Older family members? Is it an easy conversation 
to have?

	 C	   2.33   Ss do the task individually.
•	 Play the audio for the class to check their answers.

•	 Pairs practice the conversation.

Answers
3, 4, 2, 1

EXTRA ACTIVITY

For the conversation in exercise 1A, Ss replace 
sofa bed with one of these items: big dining room 
table, new expensive camera, a new smartphone, a 
bigger TV. Ss work in pairs to make any appropriate 
changes to the conversation. Pairs practice  
their conversations and then role play them for 
the class.

1 	 FUNCTIONAL LANGUAGE
•	 Introduce the task  Explain that to question someone’s 

choice means to ask them if they are making the right 
decision, and usually the question is followed by the 
reason why they are questioning that decision. Point 
out that when you question someone’s choice it is a 
good idea to use a gentle, calm tone of voice so as not 
to sound like you are judging someone. Explain that to 
approve of something means that you think that it is 
good or right.

•	 Tell Ss that in this lesson they will learn phrases to 
question and to approve of someone’s choices.

	 A	   2.32   Do the task  Before you play the audio, discuss 
with the class which of the three beds looks the most 
and the least comfortable. Ask Ss if they have ever slept 
on each of the beds and if they liked it or not.
•	 Read the instructions aloud. Play the audio.  

Ss read along.

•	 Point out the expressions in bold.

•	 If necessary, play the audio again for Ss to answer 
the questions.

•	 Check answers as a class.

Answers
Ryan and Andrea talk about a sofa bed and an air mattress.
Ryan will get the air mattress.

•	 Pairs practice the conversation several times.

•	 Ask pairs to perform the conversation for the class.

MIXED ABILITY

Tell stronger Ss to cover the conversation in their 
books and answer the questions by just listening 
to the conversation, not reading it. Play the audio 
twice, if necessary.
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3 	 PRONUNCIATION: Saying /u/, /ʊ/, and 
/aʊ/ vowel sounds

	 A	   2.35   Give Ss time to read the instructions.
•	 Play the audio. 

•	 Ss listen and repeat the words.

	 B	   2.36   Read the instructions aloud.
•	 Play the audio.

•	 Ss put the words in the correct categories.

•	 Ss check answers in pairs.

Answers
/u/	 /ʊ/	 /ɑʊ/
Faruk	 could	 now
too	 good
true

	 C	 Read the instructions aloud.
•	 In pairs, Ss practice the words from exercises 3A and 3B.

4 	 SPEAKING

	 A	 Give Ss time to think of something they want to buy. 
Encourage them to make notes about their choices.

	 B	 PAIR WORK   Read the instructions aloud. Volunteers 
read the example conversation aloud.
•	 Ss do the task in pairs.

	 C	 CLASS ACTIVITY   Read the instructions aloud.
•	 Ss take turns telling the class about what their partner 

wanted to buy and their reaction.

2 	 REAL-WORLD STRATEGY
•	 Introduce the task  Explain that sometimes in 

conversation we “think out loud” about a decision we 
are making. As we talk to someone about this decision, 
we often change our minds in the moment. Ask Ss to 
share a time recently when they changed their minds 
about something. Ask if they find it helpful to think out 
loud when they are making decisions.

•	 Tell Ss that in this lesson they will learn ways to say that 
they have changed their mind.

	 A	   2.34   Audio script page T-174  Do the task  Read the 
instructions aloud.
•	 Play the audio.

•	 Check answers as class.

Answers
Tara wants to buy a purple scarf for her sister. Darcy thinks 
the blue scarf is better because it’s her sister’s favorite color.

	 B	   2.34   Audio script p. T-174  Ss read the information 
in the Real-world strategy box silently to themselves. 
Ask two volunteers to model the example conversation 
for the class.
•	 Ss write their answers as they listen to the 

conversation. Play the audio.

•	 Check answers as a class.

Answers
Tara changes her mind about the color of the scarf she’s 
going to buy. She changes her mind because Darcy said 
she thinks that the blue scarf will look nice with her sister’s 
new coat.

	 C	 Give Ss time to read the conversation silently 
to themselves and complete the conversation 
individually.
•	 Ss exchange conversations and practice their 

conversations.

MIXED ABILITY

For weaker Ss, on the board, write the conversation 
from exercise 2C. Underline the parts that can be 
substituted: black bean chili, spicy, and I think you 
made the right choice. Work with them to write a 
new conversation with different foods and a new 
final reaction. As you work with weaker Ss, stronger 
Ss write their own new conversation, but challenge 
them to extend the conversation with two or three 
more lines.
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NOT JUST 
CUSTOMERS – FANS

LESSON OBJECTIVE
■	 write feedback about 

company products10.4

MIXED ABILITY

For weaker Ss, on the board, write the additional 
comprehension questions and read them together. 
Then play the audio for Ss to listen for the answers. 
While you are writing the questions on the 
board, stronger Ss write two or three of their own 
comprehension questions about the podcast. 
They exchange their questions with a partner and 
answer them without listening to the audio again.

	 D	 PAIR WORK    THINK CRTICIALLY   Read the 
questions aloud.
•	 Ss discuss the questions in pairs.

•	 Ss share their partner’s responses with the class.

•	 If time allows, determine if there is one company that 
all the Ss are a fan of and why.

2 	 PRONUNCIATION: Listening for 
contrastive stress

	 A	   2.38   Give Ss time to read the instructions.
•	 Play the audio. 

•	 Ss underline the stressed words.

•	 Check answers as a class. Check that Ss can hear the 
rise-fall pattern of intonation.

Answer
more

	 B	   2.39   Read the instructions aloud.
•	 Play the audio.

•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1  Some; every
2  hobby; business
3  expensive; quality

	 C	 Read the instructions aloud.
•	 Ss do the task individually.

•	 Check the answer with the class.

Answer
We often place additional stress on words with different ideas.

1 	 LISTENING

	 A	 PAIR WORK   On the board, write feedback. Define the 
word: information or opinions about something, such 
as a new product, that provide an idea of whether it is 
successful or liked. Ask Ss to give examples of feedback, 
perhaps from a website. Ask Do you think it is important 
for customers to give feedback to a company about their 
products? Do you think companies listen to feedback?
•	 Elicit definitions of fan (someone who admires and 

supports something or someone, such as a famous 
person, type of music, sport, etc.)

•	 Pairs look at the pictures and discuss the questions. 

•	 Ss share their ideas with the class.

	 B	   2.37   Audio script p. T-000   LISTEN FOR GIST   Remind 
Ss that when you listen for gist, you are listening to 
understand the main idea, not to hear and understand 
all of the details.
•	 Play the audio. Ss do the task individually.

•	 Check answers as a class.

Answers
They say they want their customers to be fans, and they 
explain how that helps the company.

	 C	   2.37   Audio script p. T-000   IDENTIFY SPEAKERS   Give 
Ss time to read the information so they know what 
information to listen for.
•	 Explain that you will play the audio once for Ss to write 

the initial of who gives the information. Play the audio 
again. Ss do the task individually.

•	 Check answers as class.

•	 Ask comprehension questions: What is the name of the 
program? (Business Matters) Does the company make one 
kind of chocolate product? (no) How do you know? What 
word does Rachel use? (variety) What word does Rachel 
use to describe the products? (delicious) What do Tianyu 
and Erica want to talk about? (customers) What does 
Tianyu say about true fans? (They are honest.)

Answers
1  R – The beans are from Peru.
2  R – The products are produced locally.
3 � E and T – Erica says they want customers to love their 

products. Tianyu says he wants customers to be fans.
4 � E and T – Tianyu says that fans buy their products, tell 

their friends to buy the products, and advertise for 
the company on social media. Erica says that fans give 
feedback about products.

5 � E and T – Erica says fans say when they’re not happy. 
Tianyu says fans give honest feedback.
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EXTRA ACTIVITY

On the board, write sentence stems, such as 
Although I like the beach … / I used to go to that 
restaurant a lot, however … / Although we used to 
shop at that store, … / I love chocolate, however … . 
Ss complete the sentences in any way that makes 
sense to them. Ss share their completed sentences 
with the class.

WRITE IT
	 C	 Read the instructions aloud.

•	 Ss write their feedback.

	 D	 PAIR WORK   Ss exchange feedback and answer 
the questions.

HOMEWORK IDEAS

Assign the writing of the feedback for homework. 
Ss bring their feedback to the next class and discuss 
it with a partner.

3 	 WRITING
•	 Introduce the task  Ask Have you ever given feedback 

to a company about their product? How did you do it? 
Was it positive or negative feedback? Explain that Ss will 
write a post giving their feedback to a company about 
a product.

	 A	 Do the task  Read the instructions and questions aloud.
•	 Ss read the feedback silently to themselves.

•	 Answer any questions about unfamiliar vocabulary.

•	 Ss discuss the questions in pairs.

•	 Ss share their answers with the class.

Answers
Jon’s feedback is about Cocosations chocolate bars. His 
feedback is positive.
Adriana’s feedback is about the SUPERSPORT P2 sports 
watch. Her feedback is a little bit of both – positive and 
negative.

	 B	  WRITING SKILLS   Read the instructions aloud.
•	 Ss read the information in the Register check silently 

to themselves.

•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1 � Although I usually buy Cocomax bars, I’ll probably buy 

Cocosations from now on.
2 � It’s true that the old plastic screen looked a little cheap. 

However, it was stronger than the glass screen.
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TIME TO SPEAK
Shopping psychology

LESSON OBJECTIVE
■	 design a commercial

Time on  
each stage

10.5
	 E	 PRESENT   Aim: Groups present their commercials to 

the class.
•	 WHOLE CLASS   Suggest that Ss take notes of what 

they liked about each commercial to use in the next 
activity.

•	 Feedback for speaking activities* When Ss speak, 
focus on their performance rather than their accuracy. 
Give them feedback based on how well they 
completed the task.

	 F	 AGREE   Aim: Groups choose the best commercial.
•	 WHOLE CLASS   Ss say what they liked about each 

commercial. Discuss if the reason for buying the 
product was clear in the commercial.

•	 Ss vote on the best commercial.
*These tips can help you to create a safe speaking 
environment. They can also be used with other speaking 
activities. For more information, see page xxii.

PROGRESS CHECK

•	 Direct students to page 156 to check their progress.

•	 Go to page T-153 for Progress check activity 
suggestions.

TEACHER DEVELOPMENT 
REFLECTION

Either answer these questions yourself in a reflection journal 
or discuss them together with your peers.
1	 It’s often teachers that eventually confirm the answers 

to a listening or reading text. How could students be 
given more responsibility for this stage?

2	 In daily life, people often look at headings and scan 
a text to see what an article is about. Do you ever ask 
your students to do the same thing in class? Why or 
why not?

3	 Your class will read an article called “K-POP and its 
influence on fashion.” You suspect this isn’t a familiar 
topic to some of your students. Which of these ideas 
would you use to help them access the topic?

•	 In groups, Ss brainstorm and write down 
everything they know about K-POP.

•	 Ss brainstorm and write their own questions 
before they read the text, e.g., Who is the most 
successful K-POP band? When did K-POP start?

•	 Ss use their phones to research K-POP. They 
exchange information with other groups.

•	 Introduce the task  Aim: Introduce the concept of 
shopping psychology.

•	 Books closed. Ask Do you enjoy watching TV commercials 
or do you ignore them? Do you ever buy something because 
of what you saw in a commercial? Briefly discuss how 
commercials get people to buy products. Write ideas on 
the board.

•	 Direct Ss to the Useful phrases section at the bottom of the 
page. Remind them that they can use these at the relevant 
stages of the lesson.

	 A	 DISCUSS   Do the task  Aim: Ss discuss why people 
buy products.
•	 Read the instructions aloud. Ss look at the picture and 

the seven reasons. Determine if any of the reasons 
are the same as the ones on the board. Elicit some 
examples of commercials that use the reasons.

•	 GROUP WORK   Ss think of examples.

	 B	 DISCUSS   Aim: Ss think of specific reasons for buying 
products.
•	 Read the instructions aloud.

•	 PAIR WORK   In pairs, Ss discuss specific reasons for 
buying the products in the box.

	 C	 RESEARCH   Aim: Ss research commercials.
•	 Read the instructions aloud.

•	 GROUP WORK   Put two pairs of Ss together. Groups 
share their ideas about the products they discussed in 
part B.

•	 OPTIONAL ACTIVITY  Ss use their phones to find and 
watch commercials for the products in part B. Suggest 
that they research commercials from several years 
ago – or even many years ago – to see if and how the 
commercials for those products have changed.

•	 Groups discuss the questions.

	 D	 PREPARE   Aim: Groups create a commercial.
•	 Read the instructions aloud.

•	 GROUP WORK   Ss choose a product to advertise.

•	 Ss use their ideas from parts B and C and think of 
reasons people would want to buy their product.

•	 Suggest that Ss can sketch out a few scenes and make 
some simple notes of their ideas to help them in their 
presentations in the next task.

•	 OPTIONAL ACTIVITY  Ss can perform and make a 
video of their commercials using their phones and 
present it to the class.

•	 Preparation for speaking* Give Ss time to make notes 
about what they are going to say. They can do the task 
twice: once with notes and once without.

FIND IT

F
E

D C
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PUSHING 
YOURSELF

TEACHER DEVELOPMENT 
INTRODUCTION

Strategy 2: Teaching grammar – Personalized practice
Personalization – using language to express real, personally meaningful messages 
about our own lives – is one of the most effective and enjoyable ways of practicing 
grammar. In this unit, we try out two activities that begin with personalized 
sentence writing, and then use this as a springboard for conversation.

Sentence stems (Activity 1): Ss work with a range of sentence stems, choosing 
those that are most relevant to them and writing personalized sentences. You will 
have the opportunity to try this in Lesson 11.1.

Read, look up, and say (Activity 2): Ss are challenged to hold personalized 
sentences in short-term memory, listen, and respond. You can try this in Lesson 11.2.

For more ideas about grammar practice, read Penny Ur’s article, Providing effective 
grammar practice for learners, at http://www.cambridge.org/elt/blog/2017/10/11/ 
providing-effective-grammar-practice-for-learners/. Please go to  
www.cambridge.org/evolve to download this material.

11

INTRODUCE THE THEME OF THE UNIT
On the board, write challenge and push yourself. Have a class 
discussion on challenges. Ask Is studying English a challenge? 
Do you have to push yourself to study and do your homework? 
Do you have any tricks, methods, or special ways to push 
yourself to do something you don’t want to do? Do you think it’s 
important to have challenges in your life?

UNIT OBJECTIVES
Read the unit objectives aloud. Ss listen and read along. Ask Ss 
to say any vocabulary they think they will use in the unit. Write 
their answers on the board. Ask them to write the words in 
their notebooks. Tell them that at the end of the unit they can 
check if they used the words.

START SPEAKING

	 A	 Read the instructions aloud.
•	 Ss look at the picture.

•	 In pairs, Ss discuss the questions.

•	 Ss share their partner’s answers with the class.

	 B	 Read the instructions aloud.
•	 Brainstorm adjectives that Ss can use to answer the 

questions. Write them on the board for Ss’ reference. 
For example, write scared, terrified, excited, happy, 
enthusiastic, calm, interested, worried, anxious,  
confident, strong.

•	 OPTIONAL ACTIVITY  Allow Ss to look up definitions 
of any words on the board and/or look up other words 
they can use to discuss the questions.

•	 In pairs, Ss discuss the questions.

•	 Ss share their answers with the class.

	 C	 Read the question aloud. Allow Ss time to think about 
their answers.
•	 Ss share their answers with a partner.

•	 OPTIONAL ACTIVITY  Ss use their phones to access the 
video and then discuss if they agree with Andrea.

People push themselves to do difficult things because 
they want to feel successful. For example, I have a 
friend who decided to go to school in a country where 
he doesn’t speak the language very well. It’s really 
difficult for him because he can’t communicate very 
easily, but he wants to stay there because he knows he 
will get a good education.

REAL STUDENT
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LESSON OBJECTIVE
■	 talk about how to succeedSECRETS OF SUCCESS11.1

2 	 VOCABULARY: Succeeding
•	 Introduce the task  Books closed. Ask Ss to try to 

remember the phrasal verbs that Ross used in his 
article. Tell them to write the verbs in their notebooks.

	 A	   2.40   Do the task  Read the instructions aloud.
•	 Ss do the task individually.

•	 Play the audio. Ss listen and check.

•	 Ask Ss how many of the words they were able to 
remember and write down from the introduction task.

•	 Check answers as a class.

Answers
1  up ​ 2  out ​ 3  over ​ 4  at ​ 5  up ​ 6  up ​ 7  out ​
8  out ​ 9  up

MIXED ABILITY

Pair a weaker S with a stronger one and ask them to 
write a definition for each phrasal verb, e.g., set up 
= to plan how to do something and then begin it. 
Pairs share their definitions with the class.

	 B	 Direct Ss to page 151 to complete the vocabulary 
exercises. Teacher tips for vocabulary exercises are on 
page T-141.

	 C	 PAIR WORK   Read the instructions and the statements 
aloud. A volunteer reads the example response aloud.
•	 Ss discuss the questions in pairs. Set a time limit of two 

to three minutes for each statement.

•	 Ss share their partner’s answers with the class.

EXTRA ACTIVITY

On the board, write the following pieces of advice 
for success: Believe in yourself. Have a dream. Take 
many risks. Only do work you care about. Build a 
great team. Use your time wisely. In pairs, Ss rank the 
advice from most important (1) to least important 
(6). Ss present their rankings to the class.

1 	 LANGUAGE IN CONTEXT
•	 Introduce the task  Have a brief class discussion about 

success. Ask Have you ever received good advice about 
how to succeed in a job? What do you think is the most 
important thing a person can do to succeed?

	 A	 Do the task  Read the questions and the information in 
the Insider English box aloud.
•	 Ss read the article silently to themselves.

•	 Go over any other unfamiliar vocabulary.

•	 Check understanding. Ask What is a technology writer? 
(a person who writes articles about technology) Who 
does “people in the industry” refer to? (people who work 
for tech companies) What did Evan Williams and Noah 
Glass do before Twitter? (They started a podcasting 
company.) What will Ross Rivera try next? (writing 
music reviews)

•	 Ss do the task individually.

•	 Check answers as a class.

Possible answer
A failure is something that is not successful. It can be a good 
thing because it may lead to future success.

•	 Review  Tell Ss to close their books. Call out one of the 
phrasal verbs in bold and ask Ss to use it in a sentence 
or give a definition.

EXTRA ACTIVITY

Tell Ss to write three to five comprehension 
questions about the article and exchange them 
with a partner to answer.

	 B	 Read the instructions aloud.
•	 Ss read the article again silently to themselves.

•	 Check answers as a class.

Possible answer
Getting over failure, working at success, keeping up the 
hard work, not giving up

	 C	 PAIR WORK   Ss discuss the questions in pairs.
•	 Ss share their partner’s responses with the class.
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TEACHER DEVELOPMENT 
ACTIVITY 1

Sentence stems
This activity helps Ss to personalize language and 
encourages meaningful conversations.

•	 Use exercise 3D but offer more sentence stems 
using phrasal verbs from the lesson, e.g.:

•	 At the moment, I’m working at … I’d like to give 
up …

•	 I can’t figure out … I think it would be interesting 
to set up …

•	 Ss choose three or four stems and use them 
to write sentences. They should choose (or 
create) stems that are relevant to their own 
life experiences.

•	 Nominate a S to read aloud one of their sentences 
and ask follow-up questions. Then give a sentence 
of your own and invite the class to ask you 
questions about it. Emphasize how each sentence 
can be used as a starting point for an interesting 
conversation.

•	 Ss converse in small groups. Set a minimum time 
limit for the conversations. Find out which group 
can keep going the longest!

4 	 SPEAKING

	 A	 Read the instructions aloud.
•	 Give Ss time to think and write notes about a time 

that they failed at something. Emphasize that Ss don’t 
have to use an event that is true for them; they can talk 
about someone they know or make something up. On 
the board, write Oh, that’s not so bad. Explain that this is 
a good response to use when someone tells you about 
a failure because it lets them know that the failure only 
seems very bad to the speaker, not the listener.

•	 Alternatively, assign this for homework and ask Ss to 
bring their notes to class to do exercise 4B.

	 B	 GROUP WORK   Three volunteers read the sample 
conversation aloud.
•	 Put Ss in small groups to discuss.

•	 A S from each group reports their group’s discussion to 
the class.

EXTRA ACTIVITY/HOMEWORK

Ss research people who failed at something at first 
but then had success. Suggest that they go online 
and search the term “famous failures.” Ss share their 
findings in the next class. To ensure that Ss don’t all 
research the same person, you can assign a specific 
“famous failure” to each S, e.g., J. K. Rowling, Steve 
Jobs, Bill Gates, Albert Einstein, Abraham Lincoln, 
Steven Spielberg, Walt Disney, Michael Jordan.

3 	 GRAMMAR: Phrasal verbs
•	 Introduce the task  Books closed. Review the phrasal 

verbs from earlier in this lesson. Ss call out the phrasal 
verbs. Write them on the board. Ask volunteers to use 
each one in a sentence. On the board, write I set up a 
new company. My brother helped me set it up. Ask What 
is the phrasal verb in both sentences? (set up) Where is 
the word “it” in the second sentence? (between set and 
up.) Does the meaning of the verb change? (no) Review 
object as a part of speech. Ask What is the subject of 
the second sentence? (brother) What does it refer to 
in the second sentence? (a new company) What is the 
action? (set up) What does the action? (brother) What 
receives the action? (it / the new company) Explain that 
sometimes phrasal verbs can be separated by an object 
and that will learn more about that in this section.

	 A	 Do the task  Give Ss time to read the information 
in the grammar box and the Notice box silently to 
themselves.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1  Some ​ 2  sometimes ​ 3  sometimes

	 B	 Direct Ss to page 139 to complete the grammar 
exercise. Teacher tips for grammar exercises are on 
page T-129.

	 C	 PAIR WORK   Read the instructions and the 
example aloud.
•	 Ss rewrite the sentences individually.

•	 Ss compare their answers in pairs. Provide Ss with 
options of who might say each sentence: a friend, your 
boss, your teacher, your parent.

Answers
2  You can figure it out. ​ 3  We’re working at it. ​  
4  Don’t give it up. ​ 5  You’ll get over it. ​ 6  Keep it up.

	 D	 Model the task with one or two examples of your own.
•	 Ss complete the sentences with their own ideas.

•	 Ss share their answers with a partner.



T-110

LESSON OBJECTIVE
■	 talk about imaginary situationsNOW THAT’S 

INTERESTING!11.2
2 	 VOCABULARY: Opportunities 

and risks
•	 Introduce the task  If necessary, review the definitions 

of noun and verb. Ask volunteers to give definitions and 
examples of each term.

	 A	   2.42   Do the task  Read the directions aloud.
•	 Ask volunteers to read the vocabulary in the box. 

Ask Ss to say which words they already know. Ask 
them to say if they included any of the words in their 
conversation from the introduction to Lesson 11.2. 
Ask them to give a short definition or example of each 
word, if possible.

•	 Play the audio.

•	 Ss do the task individually.

•	 OPTIONAL ACTIVITY  Allow Ss to use dictionaries or 
their phones to help with words they don’t know.

•	 Check answers as a class.

Answers
Nouns: advantage, disadvantage, effect, goal, option, 
purpose, result, situation
Verbs: consider
Both: reward, research, risk

HOMEWORK IDEAS

Ss use the internet to look up any of the new 
vocabulary words that they don’t know and to 
find examples of the words being used in English-
language articles or blogs. Ss share their findings in 
the next class.

	 B	 Direct Ss to page 151 to complete the vocabulary 
exercises. Teacher tips for vocabulary exercises are on 
page T-141.

	 C	 GROUP WORK   Read the instructions aloud.
•	 Give Ss time to think about their answers individually.

•	 Ss discuss the questions in small groups.

•	 OPTIONAL ACTIVITY  Ss use their phones to access the 
video and then discuss if Angie is a risk-taker or not.

I’m not really good at taking risks. But as an example, 
I remember once when I was in high school and I 
decided to skip because I didn’t want to be in class. 
There were so bad consequences that I wouldn’t 
repeat it again.

REAL STUDENT

FIND IT

1 	 LANGUAGE IN CONTEXT
•	 Introduce the task  Have a class discussion on 

decision making. Ask Do you think you are a risk-taker, or 
do you prefer to always be safe? Do you think a lot before 
making a decision? Do you think about pros and cons?

	 A	 Do the task  Read the instructions aloud.
•	 Give Ss time to think of their own answers.

•	 Ss compare answers with a partner.

•	 Ss share their partner’s answers with the class.

	 B	   2.41   Read the instructions aloud.
•	 Play the audio.

•	 Ss check answers in pairs.

•	 Check answers as a class.

Answers
Miles asks, “Would you swim across a river full of crocodiles 
if I offered you a million dollars?”

	 C	   2.41   PAIR WORK   Read the instructions aloud.
•	 Play the audio.

•	 Ss check answers in pairs.

•	 Check answers as a class. Ask Ss to read aloud the part 
of the conversation where they found the answer.

Answers
She thinks about it seriously. She considers all the risks and 
all the benefits, and then decides if the risk is worth it. This is 
like what she would do in business.

EXTRA ACTIVITY

In pairs, Ss think of another imaginary situation that 
involves a choice, similar to the one in exercise 1B. 
Pairs get together with another pair and take turns 
discussing each question.
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TEACHER DEVELOPMENT 
ACTIVITY 2

Read, look up, and say
Here we show Ss a simple technique to help them 
memorize grammar structures, be attentive to one 
another’s ideas, and take opportunities to practice 
conversation.

•	 Write on the board:

1  read
2  look up
3  say

who  when
why
what  how
where

	 When Ss have completed the sentences in exercise 3C, 
demonstrate the “read, look up, and say” technique: 
read (silently) and memorize sentence 1, close the 
Student’s Book, look up at the Ss, and say the sentence. 
Point out the steps on the board. Ss ask follow-up 
questions using the words on the board, e.g., Where 
would you run? When would you train? They answer 
using unreal conditionals. Then nominate a confident 
S to use the same technique and invite other Ss to 
ask questions.

•	 Ss converse in small groups, taking turns to listen 
and respond to one another’s sentences. Encourage 
them to memorize and say their sentences rather than 
reading them off the page, and to use a variety of 
question words to develop conversations.

4 	 SPEAKING

	 A	 Read the instructions aloud. Model the task by 
completing the sentence with your own answer.
•	 Ss do the task individually.

	 B	 PAIR WORK   Ss compare their questions from exercise 
4A and choose their two best questions.

	 C	 GROUP WORK   Read the instructions aloud. 
Volunteers read the sample conversation aloud.
•	 Work with another pair. Ask and answer your two 

favorite questions from exercise 4B.

•	 Circulate and monitor.

•	 Ss share their group’s most interesting ideas with 
the class.

3 	 GRAMMAR: Present and future 
unreal conditionals
•	 Introduce the task  Review conditional sentences. 

On the board, write If it rains, we won’t go to the beach. 
Ask When will the actions happen? (the future) Is the 
situation real or unreal? (real)

•	 Explain that this sentence is an example of something 
that can or will really happen in the future; now Ss will 
learn how to talk about unreal, or imagined, situations 
in the future.

	 A	 Do the task  Give Ss time to read the information in the 
grammar box.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1  the simple past  2  would + verb

	 B	 Direct Ss to page 139 to complete the grammar 
exercise. Teacher tips for grammar exercises are on 
page T-129.

	 C	 Read the instructions aloud. Make sure Ss understand 
that they must complete the sentences with something 
that has not yet happened in real life.
•	 Ss do the task individually. Circulate and monitor.

•	 Read the information in the Accuracy check aloud.

•	 Ss exchange sentences with a partner and check them 
for accuracy.

•	 Check answers as a class. Volunteers write their 
sentences on the board.

Answers
1  would/wouldn’t + verb ​ 2  the simple past   
​3  would/wouldn’t + verb ​ 4  simple past ​  
5  would/wouldn’t + verb ​ 6  subject + simple past

FAST FINISHERS

Ss write additional unreal conditional sentences 
with the following prompts: If I lived in another 
country, … / If I were the leader of my country, … / 
… I would move to a private island. / … , I would be 
famous.

	 D	 PAIR WORK   Read the questions aloud.
•	 Ss discuss the questions in pairs.

•	 Ss share their partner’s responses with the class.
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IT’S NOT WORTH IT
LESSON OBJECTIVE
■	 give opinions and ask 

for agreement11.3
	 C	   2.44   Audio script p. T-174  Read the sentences aloud.

•	 Ss do the task individually.

•	 Play the audio for Ss to check their answers.

•	 Pairs practice the conversation.

Answers
3, 1, 4, 2

EXTRA ACTIVITY

Tell Ss to look at the conversation in exercise 1C. 
Ask pairs to write a similar conversation using some 
of the expressions in the chart in exercise 1B. They 
can use one of these situations: X e-mailed someone 
to ask them on a date but hasn’t heard back; X has 
very friendly neighbors, but they always have loud 
parties; X was invited to a close friend’s wedding,  
but it is the week before final exams. Pairs practice 
their conversations and then role play them for 
the class.

1 	 FUNCTIONAL LANGUAGE
•	 Introduce the task  Explain that Ss will learn words 

and phrases they can use to agree with someone or to 
ask someone to agree with them.

	 A	   2.43   Do the task  Read the instructions aloud as 
Ss look at the picture. As a class, discuss how the man 
feels and why he might feel that way.
•	 Play the audio. Ss read along.

•	 Point out the expressions in bold. Ask Ss if they are 
familiar with any of these phrases.

•	 If necessary, play the audio again for Ss to answer 
the questions.

•	 Check answers as a class.

Answers
Milo’s problems: He’s unhappy with work. He has to work 
long hours, he’s stressed, and he can’t stop thinking 
about work, even on the weekends. He thinks he’s 
getting nowhere.
Milo’s friends think that maybe he needs a new career – 
something he likes.

•	 Pairs practice the conversation several times.

•	 Ask pairs to perform the conversation for the class.

MIXED ABILITY

Tell stronger Ss to cover the conversation in their 
books and answer the questions by just listening 
to the conversation, not reading it. Play the audio 
twice, if necessary.

	 B	 Ss look at the headings in the chart. Check 
Ss’ understanding.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1  think ​ 2  right ​ 3  Yeah, especially when   
​4  agree with ​ 5  point
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3 	 PRONUNCIATION: Saying /ʃ/ and  
/ʤ/ sounds

	 A	   2.46   Give Ss time to read the instructions.
•	 Play the audio. 

•	 Ss listen and repeat the words and sentences.

	 B	   2.47   Read the instructions aloud.
•	 Ss do the task individually.

•	 Play the audio. Ss listen and check

•	 Check answers as a class.

Answers
/ʃ/	 /ʤ/
especially	 job
should	 eject
fashion	

	 C	 PAIR WORK   In pairs, Ss practice saying the words in 
exercises 3A and 3B.

4 	 SPEAKING

	 A	 PAIR WORK   Read the instructions aloud.
•	 Ss decide which topic they will discuss and which side 

of the argument they will take.

	 B	 Individually, Ss think and write notes about opinions 
and points that support their part of the argument.
•	 If necessary, as a class, brainstorm different points that 

can be used for each side of the argument.

MIXED ABILITY

Work with weaker Ss and choose one of the topics. 
Provide Ss with one or two points they can make 
for either side of the argument. Ask them how they 
can add expressions to soften the opinions.

	 C	 PAIR WORK   Read the instructions aloud. Volunteers 
read the sample conversation aloud.
•	 Ss do the task in pairs.

•	 Pairs report on their topic and opinions to the class.

2 	 REAL-WORLD STRATEGY
•	 Introduce the task  Explain that it is often important 

to use gentle words, or to soften your comments, when 
you offer an opinion. Tell Ss that the words they use 
are important but so is their intonation, or the way 
they say those words. Tell Ss that they will learn how to 
soften comments when giving an opinion.

	 A	   2.45   Audio script p. T-175  Do the task  Read the 
instructions aloud.
•	 Play the audio.

•	 Check answers as a class.

Answer
They both noticed that Milo doesn’t seem very happy at 
work these days.

	 B	   2.45   Audio script p. T-175  Ss read the information 
in the Real-world strategy box silently to themselves.
•	 Model the sentences, emphasizing a gentle, 

kind intonation.

•	 Play the audio again.

•	 Check answers as a class.

Answers
The opinions they soften:
Callie thinks the job is not right for Milo.
Noah thinks Milo should quit and look for another job.

EXTRA ACTIVITY

On the board, write She bought an expensive 
watch. He quit his job. They moved to a new city. In 
pairs, Ss work to make short conversations that 
include a phrase asking for agreement and one for 
agreeing. Tell them they should use expressions 
to soften their opinions about each situation. They 
use the conversation they listened to in exercise 
2B as a guide. Volunteers perform one of their 
conversations for the class.

	 C	 Give Ss time to read the conversation silently and think 
of what phrases they will add to the conversation.
•	 Ss practice the conversation in pairs, changing roles at 

least once.

•	 Pairs perform one of their conversations for the class.
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OUTSIDE THE 
COMFORT ZONE

LESSON OBJECTIVE
■	 write a personal story11.4

	 C	 PAIR WORK   Read the questions aloud.
•	 Ss discuss the questions in pairs.

•	 Ss share their partner’s responses as a class.

HOMEWORK IDEAS

Ss think about their comfort zone when it comes 
to learning English. On the board, write What ways 
to study or practice are you comfortable using? What 
other things can you do to improve your English that 
are out of your comfort zone? Ss take notes of their 
answers and bring them to the next class to share 
with their classmates.

	 D	  THINK CRITICALLY   Read the questions aloud.
•	 Give Ss time to think of their answers.

•	 Ss discuss their ideas in pairs.

•	 Discuss the questions with the class.

1 	 READING
•	 Introduce the task  On the board, write comfort zone. 

Ask Ss if they are familiar with the term. Ask a volunteer 
to define it. Give an example of something that is in 
your comfort zone and something that is outside of it 
(e.g., teaching English / skydiving).

•	 On the board, write point of view. Remind Ss that it 
means the position from which a text is written.

•	 Explain that Ss will read a personal story about 
someone’s comfort zone and then write their own 
personal story.

	 A	  IDENTIFY POINT OF VIEW   Do the task  Read the 
instructions and the information about a point of 
view aloud.
•	 Ss do the task individually.

•	 Volunteers share their answers and discuss their 
reasons for choosing them.

Answers
The writer uses second person.
By using you and your, the writer makes a strong connection 
between her readers and herself. It’s more personal and has 
a stronger effect on the reader. It can make readers start 
thinking about themselves and their own situations.

EXTRA ACTIVITY

Check Ss’ understanding of the different points of 
view listed in exercise 1A. Ask volunteers to give 
examples of books, articles, or readings in this book 
that are told from the different points of view.

	 B	  NOTE TAKING   Read the instructions aloud.
•	 Ss read the article again, take notes, and answer the 

questions for themselves.

•	 Ss compare notes with a partner.

•	 Check answers as a class.

Possible answers
Your comfort zone are the things that make you feel 
comfortable and that you usually do frequently or for a 
long time.
It can be good because it makes you feel safe, successful, 
and comfortable. But it can also be bad because it doesn’t 
challenge you and can make life feel boring.
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	 D	 PAIR WORK   Ss exchange stories and answer 
the question.

HOMEWORK IDEAS

Assign the writing of the story for homework. Ss 
bring their stories to the next class and discuss 
them with a partner.

EXTRA ACTIVITY

Post Ss’ stories in the classroom. Ss walk around and 
read the stories and take notes on other advice they 
would give the writer. Then they share their advice 
with the class. The writer says if the advice would 
have worked for them. If you have a large class, 
assign two or three different stories to each S.

2 	 WRITING
•	 Introduce the task  On the board, write memoir 

and autobiography. Explain that a memoir or 
autobiography is a type of text in which a writer tells 
true stories about their own personal experiences. The 
writer uses the first person. Often, these stories include 
descriptions of how the writer overcame a fear or met a 
challenge.

•	 Ask Do you like to read memoirs or autobiographies? 
Ask Ss to share any that they have read and give an 
example of a fear the writer had to overcome.

•	 Explain that Ss will write a personal story about a time 
they pushed themselves out of their comfort zone.

	 A	 Do the task  Read the instructions aloud.
•	 Ss read the story silently to themselves.

•	 Answer any questions about unfamiliar vocabulary.

•	 Ss discuss the questions in pairs.

•	 Ss share their answers with the class. Ask Ss to 
read aloud the part of the story where they found 
the answers.

Answers
Marty’s fear was riding escalators. He overcame his fear by 
slowly practicing to go on escalators. He first went on a short 
escalator and then tried longer ones, until he felt confident 
about them.

	 B	  WRITING SKILLS   Read the instructions and the 
information about comparing facts and ideas aloud.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
On the one hand, I was afraid to ride escalators. On the other 
hand, I was tired of being afraid.

WRITE IT
	 C	 Read the instructions aloud.

•	 Ss read the information in the Register check silently 
to themselves.

•	 Ss write their review.
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TIME TO SPEAK
Success stories

LESSON OBJECTIVE
■	 talk about a person 

you admire Time on  
each stage

11.5
•	 WHOLE CLASS   Suggest that Ss take notes during 

each presentation to help them make their decision in 
the next step.

•	 If necessary, to minimize anxiety while giving a 
presentation, you can have Ss sit in a circle and give 
their presentation while seated.

•	 Feedback for speaking activities* Give positive 
feedback when Ss produce accurate and 
appropriate language.

	 F	 AGREE   Aim: The whole class decides on who should 
be on the cover of the magazine.
•	 Write each person’s name on the board.

•	 Tell Ss that they will choose one of the people to be 
on the cover, but they can’t vote for the person that 
they presented.

•	 Go around the class and ask each S to vote for one 
person and explain the reasons for their choice.

•	 Tally the votes.
*These tips can help you to create a safe speaking 
environment. They can also be used with other speaking 
activities. For more information, see page xxii.

PROGRESS CHECK

•	 Direct Ss to page 156 to check their progress.

•	 Go to page T-153 for Progress check activity suggestions.

TEACHER DEVELOPMENT 
REFLECTION

Either answer these questions yourself in a reflection journal 
or discuss them together with your peers.
1	 How many stems did you offer students in Teacher 

Development Activity 1? How easy did students find 
it to personalize these? Did all students write the 
same number of sentences, or were there differences? 
If there were differences, why was this?

2	 The activity also aims to encourage conversation 
by demonstrating, giving a minimum time limit, 
and introducing a competitive element. Were these 
methods effective? Why or why not? What else 
could you do to encourage students to develop 
conversations from sentences?

3	 Teacher Development Activity 2 introduced students 
to the “read, look up, and say” technique. Did you find 
it easy to demonstrate this technique? Were all the 
students happy to use it? Why or why not?

4	 If students asked you, what would you say are the 
benefits of this technique, rather than simply reading 
sentences aloud from the page?

•	 Introduce the task  Aim: Introduce the concept of 
admiration.

•	 Explain that to admire someone doesn’t only mean that you 
like them personally, but also that you respect the kind of 
person they are. In fact, we can admire people that we have 
never met. Give an example of a person you admire and 
explain why you admire them.

•	 Direct Ss to the Useful phrases section at the bottom of the 
page. Remind them that they can use these at the relevant 
stages of the lesson.

	 A	 DISCUSS   Do the task  Aim: Ss discuss famous people 
and their success.
•	 Read the instructions aloud.

•	 PAIR WORK   In pairs, Ss share what they know about 
the people.

•	 Ss share their partner’s answers with the class.

	 B	 RESEARCH   Aim: Ss make a list and find out more 
information about the successful people from different 
categories.
•	 Read the instructions and the questions aloud.

•	 OPTIONAL ACTIVITY  Allow Ss time to use their phones 
to research more information about the challenges each 
person faced and how they succeeded. They can also 
take notes on any other biographical information to use 
later in their presentations.

•	 GROUP WORK   Ss discuss their ideas in groups.

	 C	 DISCUSS   Aim: Ss discuss how the people they chose 
could help them.
•	 Read the instructions aloud.

•	 GROUP WORK   Ss discuss how each person can help 
them. Make sure they give reasons for their answers 
and take notes that they can use in their presentations 
later in the lesson.

	 D	 DECIDE   Aim: Groups decide on who to put on the 
magazine’s cover.
•	 GROUP WORK   Groups discuss which of the people 

they have discussed should go on the cover of the 
magazine. Suggest they also discuss how the photo 
might illustrate the person’s success (e.g., what they 
should be doing, what they should be wearing, etc.).

•	 Encourage Ss to practice what they will say about the 
person they chose. Make sure they know that both of 
them will have to present part of their information.

•	 Preparation for speaking* Give Ss time to make notes 
about what they are going to say. They can do the task 
twice: once with notes and once without.

	 E	 PRESENT   Aim: Groups present their person to the class.

FIND IT

F

E
D C

B
A



LIFE’S LITTLE 
LESSONS

TEACHER DEVELOPMENT 
INTRODUCTION

Strategy 3: Speaking – Giving feedback
A good way for a teacher to help students develop their range of 
language is by giving them feedback on the language they produce in 
speaking activities. When students do oral practice of new language, 
they usually like to know how well they are using this language. For 
more open speaking activities, the teacher or students can choose 
what they receive feedback on. It helps to remember that developing 
a student’s range doesn’t only mean focusing on grammar. It can also 
include a focus on vocabulary, functional language, or pronunciation.

Different ways of giving feedback (Activity 1): You ask how Ss would 
like to get feedback from you. You can try this in Lesson 12.2.

Feedback on different kinds of language (Activity 2): You ask Ss what 
language they would like feedback on. You can try this in Lesson 12.3.

You can read more about teachers’ feedback on language in William 
Littlewood’s Communicative Language Teaching, pp. 90–91. Please go to 
www.cambridge.org/evolve to download this material.

12

INTRODUCE THE THEME OF THE UNIT
On the board, write life lesson. Ask Is a life lesson something 
you learn in school or in books? (no) Give an example of one of 
your own life lessons. Ask Ss to give examples of one of their 
life lessons.

UNIT OBJECTIVES
Read the unit objectives aloud. Ss listen and read along. Ask Ss 
to say any vocabulary they think they will use in the unit. Write 
their answers on the board. Ask them to write the words in 
their notebooks. Tell them that at the end of the unit they can 
check if they used the words.

START SPEAKING

	 A	 Read the instructions aloud.
•	 Ss look at the picture.

•	 In pairs, Ss discuss the question.

•	 Ss share their partner’s answers with the class.

	 B	 Read the instructions aloud.
•	 Give Ss time to think of what might have happened in 

the five minutes before the accident in the picture.

•	 Ss share their stories with the class.

•	 Ask if Ss have had a similar experience as the one in the 
picture, and if they learned anything from it.

	 C	 Read the questions aloud. Allow Ss time to think about 
their answers.
•	 Ss share their answers with a partner.

•	 OPTIONAL ACTIVITY  Ss use their phones to access the 
video and then discuss if they agree with Andrea.

Hmm, I think the woman learning a lesson. Maybe 
she notice her kitchen sink was broken and asked her 
husband to fix it. It doesn’t looks like he knows how to 
fix sinks, so maybe she learned a lesson and decided 
to call a professional.

REAL STUDENT

T-117
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LESSON OBJECTIVE
■	 talk about accidentsIT WAS AN ACCIDENT!12.1

2 	 VOCABULARY: Describing accidents
•	 Introduce the task  Books closed. In order to 

check understanding, write the verbs in the box 
in exercise 2A on the board. Set a time limit of two 
minutes. Ss write sentences using as many of the 
words as they can within the time limit. Call time. 
Ss read their sentences to the class. If necessary, 
correct any mistakes.

	 A	   2.49   PAIR WORK   Do the task  Read the 
instructions aloud.
•	 Ss do the task in pairs.

•	 Check answers as a class.

•	 Ask Ss how many of the words they were able to use in 
the sentences they wrote during the introduction.

Answers
Actions: blame, damage, destroy, fall out, knock off, leave on, 
leave open, pick up, pull out, shake, slip, spill
Feelings: be mad at, blame, feel bad (about)

MIXED ABILITY

Weaker Ss can make flash cards of the vocabulary 
with the words on one side and the definition and 
an example sentence on the other side. Stronger Ss 
can choose a few verbs and write sentences about 
an accident they have had (or can imagine).

	 B	 Direct Ss to page 152 to complete the vocabulary 
exercises. Teacher tips for vocabulary exercises are on 
page T-141.

	 C	 PAIR WORK   Read the instructions aloud. Allow Ss 
time to think about their answers.
•	 Ss share their answers with a partner.

•	 OPTIONAL ACTIVITY  Ss use their phones to access the 
video and then discuss the accident that Celeste saw.

A week ago, my family and I went to a restaurant. We 
really love the pizza. So, that day, the waitress spill the 
drink on the table. Immediately she tried to clean, but 
was late. The drink spill on the woman’s dress, but she 
say “don’t worry, it’s okay” and then she’ll smile.

REAL STUDENT

1 	 LANGUAGE IN CONTEXT
•	 Introduce the task  Explain that harmless means 

not hurting anyone in a serious way. Have a brief class 
discussion about harmless accidents. Ask Have you seen 
someone have a harmless accident in public recently? 
Was it embarrassing for them? What do you feel when 
you see someone have a harmless accident in public?

	 A	   2.48   Do the task  Read the first two sentences of 
the instructions aloud.
•	 Give Ss time to look at the picture and think of 

their answers.

•	 Ss share their answers with the class.

•	 Read the last two sentences of the instructions as well 
as the information in the Insider English box aloud.

•	 Play the audio as Ss read along. Answer any questions 
about unfamiliar vocabulary.

•	 Check understanding. Ask What is another word for 
“kid”? (a young child) Where did Lorena’s accident 
happen? (in her house at the dinner table) Who was 
embarrassed? (Talya’s father) Who learned a lesson in 
Mark’s story? (the lady at the next table)

•	 Ss do the task individually.

•	 Check answers as a class.

Answer
The stories are all about funny accidents that happened 
during a meal.

EXTRA ACTIVITY

Ss reread the Insider English box. They work 
individually to write a brief description of an event 
and use You’ve never seen anything like it! Tell Ss 
they can use a real event or use their imagination 
to think of a funny event. Ss share their description 
with the class.

	 B	   2.48   Read the instructions aloud.
•	 Play the audio again.

•	 Check answers as a class.

Answers
1  Lorena felt bad but also thought it was funny.
2 � Talya learned, “It’s not what happens. It’s how you deal 

with it.”
3  Mark’s chicken leg fell into a woman’s open purse.
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4 	 SPEAKING

	 A	 Read the instructions aloud.
•	 Give Ss time to think and take notes about a small or 

amusing accident that they have had. Alternatively, 
assign this for homework and have Ss bring their notes 
to class to do exercise 4B.

	 B	 GROUP WORK   Read the instructions aloud. 
Volunteers read the sample conversation aloud.
•	 Put Ss in small groups to describe their accident and 

ask each other questions about it. Make sure they say 
what lesson they learned from the accident.

•	 Ask a S from each group to report their group’s 
discussion to the class.

EXTRA ACTIVITY/HOMEWORK

Ss research life lessons. Suggest that they search 
online using the term “life lessons.” They will find 
quotes from famous people. Ss choose one or two 
that they feel they have already learned because 
of an experience that they have had in their own 
lives. Ss take notes on their experience and how the 
life lesson relates to it. Ss share their life lesson and 
experience in the next class.

3 	 GRAMMAR: Indefinite pronouns
•	 Introduce the task  Books closed. Review pronouns. 

Ss call out any pronouns they can think of and use 
them in a sentence. Ask What do we use pronouns 
for? (to stand in the place of a person, place, or thing) 
On the board, write indefinite pronoun. Explain that 
sometimes we use a pronoun when the specific 
person, place, or thing is not important or we don’t 
know it or can’t remember it.

	 A	 Do the task  Give Ss time to read the information in the 
grammar box silently to themselves.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
1  all ​ 2  any- ​ 3  “none”

	 B	 Direct Ss to page 140 to complete the grammar 
exercise. Teacher tips for grammar exercises are on 
page T-129.

	 C	 PAIR WORK   Read the instructions and the 
information in the Accuracy check box aloud.
•	 Ss complete the sentences individually.

•	 Ss discuss their sentences in pairs.

•	 Ss share their partner’s responses with the class.

Answers
1  anything ​ 2  Someone ​ 3  No one ​ 4  something ​
5  Everyone ​ 6  somewhere

	 D	 Model the task with one or two examples of your own.
•	 Ss complete the sentences with their own ideas.

•	 Ss share their answers with a partner.
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LESSON OBJECTIVE
■	 talk about extreme experiencesLEARNING 

UNDERWATER12.2
2 	 VOCABULARY: Describing extremes

	 A	   2.50   Read the instructions aloud.
•	 Ss do the task individually.

•	 OPTIONAL ACTIVITY  Allow Ss to use their phones or 
dictionaries to help with words they don’t know.

•	 Play the audio. Ss listen and check.

•	 Ss check their answers with a partner.

•	 Check answers as a class.

Answers
1  magnificent ​ 2  enormous; huge ​ 3  freezing ​ 4  terrific ​
5  thrilled ​ 6  boiling ​ 7  starving ​ 8  miserable ​
9  terrified ​ 10  tiny ​ 11  exhausted

HOMEWORK IDEAS

Ss use a thesaurus to find at least two other words 
that are synonyms or antonyms for each word 
in the box in exercise 2A. Then they think of an 
extreme experience and write a short description 
of it using the appropriate words they have found 
in the thesaurus. They bring their vocabulary lists 
and experiences and share these in the next class.

	 B	 Direct Ss to page 152 to complete the vocabulary 
exercises. Teacher tips for vocabulary exercises are on 
page T-141.

	 C	 PAIR WORK   Read the instructions aloud.
•	 Volunteers read the example conversation aloud.

•	 Give Ss time to think of a surprising situation and take 
notes on what to say about it.

•	 OPTIONAL ACTIVITY  If appropriate, allow Ss to use 
their phones to research a surprising situation that 
happened in the news recently.

•	 In pairs, Ss tell each other about the experiences.

FIND IT

1 	 LANGUAGE IN CONTEXT
•	 Introduce the task  Books closed. On the board, write 

I climbed Mt. Everest. It was nice. Explain that the second 
sentence is grammatically correct, but there is still 
something strange about it. Ask volunteers for their 
ideas. (Climbing Mt. Everest is an extreme experience 
and the adjective nice isn’t an accurate way to describe 
it.) Ask Ss to say what adjectives can be substituted 
for nice, such as amazing, terrifying, thrilling, fantastic, 
or exhausting. Allow them to use their phones or a 
dictionary, if available.

	 A	 Do the task  Read the instructions aloud.
•	 Give Ss time to think of their own answers.

•	 Ss compare answers with a partner.

•	 Ss share their partner’s answer with the class.

	 B	 Read the instructions aloud.
•	 Ss read the social media post silently to themselves.

•	 Answer any questions about unfamiliar vocabulary.

•	 Ss check answers in pairs.

•	 Check answers as a class.

Answers
He’s been taking the course for two days. He’s learned to 
deal with air problems and to concentrate, stay calm, work 
as a team, practice, and enjoy it.

	 C	 Read the instructions aloud.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
His instructor thinks he did well. And hundreds of tiny fish 
swam past him.

EXTRA ACTIVITY

Challenge Ss to write three to five comprehension 
questions and exchange them with a partner 
to answer.
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4 	 SPEAKING

	 A	 PAIR WORK   Read the instructions aloud.
•	 In pairs, Ss talk about one of their extreme experiences.

TEACHER DEVELOPMENT 
ACTIVITY 1

Different ways of giving feedback
Alternative instructions for exercise 4B
This activity helps Ss understand different ways you 
can give feedback.

•	 Before Ss do exercise 4B, say you will give 
feedback on their use of reported speech.

•	 Tell Ss you can either give feedback by correcting 
them immediately or you can write down errors 
and correct them later.

•	 Give an example of immediate feedback. On the 
board, write the error He said that he has never try 
rock climbing before.

•	 Ask a S to say this and correct it He said that he had 
never tried rock climbing before.

•	 Remind Ss that you also can write down the error 
and correct it later.

•	 Ss do the exercise. Monitor, listen for errors, and 
either correct immediately or note them down to 
correct after Ss finish the exercise.

•	 Ask Ss if they thought their way of getting 
feedback worked well.

	 B	 PAIR WORK   Read the instructions aloud. A volunteer 
reads the sample report aloud.
•	 Ss share their partner’s experience with 

another partner.

	 C	 PAIR WORK   Read the instructions aloud.
•	 Ss find the person they heard about and report what 

they heard. Ss say if the reports about their experience 
were correctly reported.

HOMEWORK IDEAS

Ss research articles about extreme experiences 
that contain some direct quotes from the person 
who experienced it. (Interviews will work well for 
this.) Ss summarize what the person said about the 
experience using reported speech. Ss share their 
article in the next class.

3 	 GRAMMAR: Reported speech
•	 Introduce the task  On the board, write Joe said, “I am 

a student.” Say This is direct speech. The exact words that 
Joe said are in quotes.

•	 Elicit that we often use a different tone of voice when 
we repeat the exact words someone has said – we 
imitate their voice. Give the example My sister told me, 
“You can’t do that!” Explain that in written English we 
use quotes to indicate the exact words someone has 
said. Explain that now Ss will learn about reporting 
what someone else has said in spoken and written 
English. Tell Ss that, as they look at the example 
sentences in this lesson, they should pay special 
attention to the change in tense of the verbs in the 
reported speech.

	 A	 Do the task  Give Ss time to read the information in the 
grammar box.
•	 Ss do the task individually.

•	 Check answers as a class.

Answers
is / are ➔ was / were
can ➔ could
will ➔ would
did ➔ had done
have done ➔ had done

EXTRA ACTIVITY

Write the direct speech and the reported speech in 
the grammar box in exercise 3A on separate strips 
of paper and put them in a bag or box. A S chooses 
one of the papers, says if it is direct or reported 
speech, and then changes it to its opposite. If the 
sentence is reported speech, they change it to 
direct speech, and vice versa. Continue until all Ss 
have had a turn. Pay special attention to the correct 
use of tenses in Ss’ sentences.

	 B	 PAIR WORK   Read the instructions aloud.
•	 Ss complete the sentences individually.

•	 Check answers as a class.

Answers
1  She said that we couldn’t have a break.
2  She told us we were going to start early.
3  She said it would be a long day.
4  She told me that I had taken too many risks.
5  She said it was an important rule.
6  She told us that we had worked hard.

•	 In pairs, Ss take turns saying a sentence on the left and 
changing it to reported speech.

	 C	 Direct Ss to page 140 to complete the grammar 
exercise. Teacher tips for grammar exercises are on 
page T-129.
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LESSON OBJECTIVE
■	 describe and ask about feelingsA HOTEL NIGHTMARE12.3

	 B	 Ss look at the headings in the chart. Check 
Ss’ understanding.
•	 Ss do the task individually.

•	 Check answers as a class.

•	 At this point, ask Ss if there are any equivalents to 
the phrases in their own language. Have a brief class 
discussion about talking about feelings in their own 
country/culture. Ask Do you ever tell people how you 
honestly feel? Is complaining, or talking about negative 
feelings, OK?

Answers
1  Actually, I was shocked. ​ 2  What a nightmare! ​  
3  I couldn’t stop smiling. ​ 4  You must have been furious. ​
5  I bet that made you feel good.

	 C	 PAIR WORK   Ss do the task individually.
•	 Check answers as a class.

Answers
1  a ​ 2  b ​ 3  b ​ 4  b

•	 Pairs practice the conversation.

EXTRA ACTIVITY

In pairs, Ss use the phrases in the conversations 
in exercise 1C to write a new conversation. If 
necessary, brainstorm a situation with the class 
that can be the basis for the conversation, such 
as You lost your passport in the airport, but then a 
good-looking person found it and returned it to you; 
You planned a beach party but a tropical storm came 
on suddenly. Everyone went to your house and had a 
great time anyway.

1 	 FUNCTIONAL LANGUAGE
•	 Introduce the task  Books closed. Review the 

adjectives that Ss learned in Lesson 12.2 that can be 
used to describe extreme experiences.

•	 Say different types of extreme experiences and ask Ss 
to call out adjectives that can describe the experiences. 
Write the words on the board. Ask Ss if they can think 
of any other words that can describe a feeling and 
write these on the board.

•	 Tell Ss that in this lesson they will learn phrases 
to describe how they feel about something that 
happened to them. They will also learn phrases to use 
when asking about someone else’s feelings.

	 A	   2.51   Do the task  Before you play the audio, discuss 
the picture with the class. Ask Ss if they have ever had a 
problem staying at a hotel. Discuss how the man in the 
picture feels and why.
•	 Read the instructions aloud.

•	 Play the audio. Ss read along.

•	 Point out the expressions in bold. Ask Ss if they 
thought of any of these words during the introduction 
to the lesson.

•	 If necessary, play the audio again for Ss to answer 
the questions.

•	 Check answers as a class.

•	 Pairs practice the conversation several times.

•	 Ask pairs to perform the conversation for the class.

Answers
Problem: The hotel didn’t have the man’s reservation, 
and there were no available rooms.
Solution: He called the booking company and they found 
him a room in a better hotel, and he didn’t have to pay 
anything more.

MIXED ABILITY

Tell stronger Ss to cover the conversation in their 
books and answer the questions by just listening 
to the conversation, not reading it. Play the audio 
twice, if necessary.
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	 B	   2.54   Read the instructions aloud.
•	 Ss do the task individually.

•	 Play the audio. Ss listen and check.

•	 Check answers with the class.

Answers
/id/: decided; exhausted
/t/: checked; knocked; looked; passed
/d/: called; reserved

	 C	 PAIR WORK   In pairs, Ss practice saying 
the conversation.
•	 Checks pronunciation of the -ed endings with the class.

Answers
/id/: exhausted, decided, needed, waited
/d/: happened, apologized

4 	 SPEAKING

	 A	 Give Ss time to read the expressions and think of 
and take notes about a situation that goes with it. 
Make sure they understand that they can use their 
imagination to make up a funny story.

TEACHER DEVELOPMENT 
ACTIVITY 2

Feedback on different kinds of language
Alternative instructions for exercise 4B
This activity lets Ss choose what language features you 
give feedback on.

•	 Before Ss do exercise 4B, remind them that the 
speaking activity is a chance for them to practice all 
the language from the lesson: the functional language 
(talking about feelings), the vocabulary (adjectives), 
and the pronunciation (correct -ed endings).

•	 Ask Ss which two language features you should give 
them feedback on. Put Ss in pairs to discuss this.

•	 Take a vote on the four language features and 
establish which two most of the class want feedback 
on. Check whether they want immediate or delayed 
feedback or both.

•	 Ss do the exercise. Circulate and give feedback.

•	 Ask Ss why it’s sometimes useful to give feedback just 
on two language features. Point out to them that it is 
often more helpful to limit the focus rather than try to 
correct everything.

	 B	 PAIR WORK   Read the instructions aloud. Volunteers 
read the sample conversation aloud.
•	 Ss do the task in pairs.

2 	 REAL-WORLD STRATEGY
•	 Introduce the task  Explain that in conversation it is 

helpful to the listener to sum up your story and give it 
a definite ending. This allows the listener to move on to 
another topic and participate in the conversation with 
their own story.

•	 Tell Ss that in this lesson they will learn ways to end a 
story in conversation.

	 A	   2.52   Audio script p. T-175  Do the task  Read the 
instructions aloud.
•	 Play the audio.

•	 Check answers as a class

Answers
Jimmy’s presentation started late because his coworker 
left her laptop at home, and it had their presentation on 
it. It made him feel mad at first, but then he felt bad for his 
coworker (because her daughter was sick).

	 B	   2.52   Audio script p. T-175  Ss read the information 
in the Real-world strategy box silently to themselves.
•	 Tell Ss to write their answers as they listen to the 

conversation. Play the audio.

•	 Check answers as a class.

Answers
He uses the phrase in the end to finish his story. Their boss 
was happy.

	 C	 PAIR WORK   Give Ss time to think of a situation to talk 
about and take notes on what to say.
•	 Ss practice their conversations.

•	 Circulate and offer help, as needed.

	 D	 PAIR WORK   Put Ss in pairs and assign who will be A 
and who will be B.
•	 Give Ss time to read the instructions, look at the 

pictures, and to think of how they will talk about their 
experience to their partner.

•	 Check understanding of the task. Model one of the 
conversations with a volunteer.

•	 Ss do the task in pairs.

3 	 PRONUNCIATION: Saying -ed at the 
end of a word
•	 Introduce the task  Write on the board: wanted, talked, 

lived. Remind Ss that -ed at the end of words can be 
pronounced three different ways: as an /id/ sound: 
wanted; as a /t/ sound: talked, or as a /d/ sound: lived. 
Elicit a few more examples of each sound and write 
these on the board.

	 A	   2.53   Give Ss time to read the instructions.
•	 Play the audio.

•	 Ss listen for the -ed sound at the end of words.
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LESSON OBJECTIVE
■	 write an anecdote about a 

life lessonLESSONS LEARNED?12.4
	 D	 PAIR WORK    THINK CRTICIALLY   Read the questions 

and statements aloud.
•	 Ss discuss the questions in pairs.

•	 Ss share their partner’s responses with the class.

2 	 PRONUNCIATION: Listening for ‘ll
	 A	   2.56   Read the instructions aloud.

•	 Play the audio.

•	 Ss do the task individually.

	 B	   2.57   Read the instructions aloud.
•	 Play the audio.

•	 Ss do the task individually.

•	 Check answers with the class.

Answers
1 /ʊ/
2 /ɪ/
3 /e/

	 C	 Ss do the task individually.
•	 Check answer as a class.

Answers
shortened

1 	 LISTENING

	 A	  PREDICT   Read the instructions aloud.
•	 Ss look at the pictures and discuss the question in pairs.

•	 Ss share their ideas with the class.

	 B	   2.55   Audio script p. T-175   
 LISTEN FOR MAIN IDEAS   Remind Ss that when you  
listen for main ideas, you are listening to understand 
the general topic, not to hear and understand all  
of the details.
•	 Play the audio. Ss do the task in pairs.

•	 Check answers as a class.

Answers
Tasha talks about spilling coffee on her computer. She also 
gives the example of telling a bad joke and no one laughing. 
The main point is that we make mistakes and learn lessons 
from them, but sometimes we make the same mistake again.

	 C	   2.55   Audio script p. T-175   
 LISTEN FOR DEFINITIONS   Give Ss time to read the 
sentences so they know what words to listen for.
•	 Explain that you will play the audio once for Ss to 

complete the sentences, and then play it a second time 
for Ss to confirm their answers.

•	 Check answers as a class.

Answers
1  all the time ​ 2  for a short time ​  
3  does the same things in the same way ​  
4  want and plan to do

•	 Ask additional comprehension questions: What two 
examples does Tasha give about learning a lesson? 
(telling a bad joke and putting a coffee cup near your 
computer) What does “ruin” mean? (to destroy) For 
how long did Tasha stop putting her coffee next to the 
computer? (about a week)

MIXED ABILITY

For weaker Ss, stop the audio at the point where 
the definition of each word is given and give them 
time to write their answers. Stronger Ss can write 
the definitions of three or four other words in 
Tasha’s talk and share them with the class.
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	 D	 PAIR WORK   Read the instructions aloud.
•	 Volunteers read the example conversation aloud.

•	 Ss exchange anecdotes and answer the questions.

•	 Ss underline the different expressions with similar 
meanings in their partner’s anecdote.

•	 Ss share what they learned from their partner’s 
anecdote with the class.

HOMEWORK IDEAS

Assign the writing of the anecdote for homework. 
Ss bring their anecdotes to the next class and 
discuss them with a partner.

3 	 WRITING
•	 Introduce the task  Ask Do you learn important lessons 

from seeing what other people do or from things that you 
do yourself? Are you a quick learner, or do you need to 
learn the same lesson over and over again?

•	 Explain that Ss will write an anecdote about an 
important life lesson that they have learned.

	 A	 Do the task  Ask What do you think a “wrong lesson” 
is? Have you ever learned a wrong lesson? Read the 
instructions aloud.
•	 Ss read the anecdote silently to themselves.

•	 Answer any questions about unfamiliar vocabulary.

•	 Ss discuss the questions in pairs.

•	 Ss share their answers with the class.

Answers
The wrong lesson: He learned (at ten) that he could wait 
until the last minute and still do a magnificent job.
The lesson he learned in the end: He learned how to manage 
his time well. He also realized that it would have been better 
if his parents had let him fail when he was ten because 
he would have learned a valuable lesson (about time 
management) a lot earlier.

	 B	  WRITING SKILLS   Read the instructions aloud.
•	 Ss read the information in the Register check silently 

to themselves.

•	 Ss do the task individually.

•	 Check answers as a class.

Answers
2  wait ​ 3  until the last minute ​ 4  magnificent ​ 5  talk

WRITE IT
	 C	 Read the instructions aloud.

•	 Ss discuss the questions in pairs.

•	 Ss write their anecdotes.
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TIME TO SPEAK
Skillful fun

LESSON OBJECTIVE
■	 plan a fun learning 

experience Time on  
each stage

12.5
•	 WHOLE CLASS   Groups take turns presenting their 

activity to the class. Encourage Ss to ask follow-up 
questions after each presentation and to take notes 
to use in the next activity. If necessary, to minimize 
anxiety while giving a presentation, you can have Ss sit 
in a circle and give their presentation while seated.

•	 Feedback for speaking activities * Monitor and 
make a note of the strong points of each group, e.g., 
good use of unit vocabulary, interesting questions, or 
natural-sounding interactions. You can use your notes 
to give feedback at the end of the lesson.

	 E	 AGREE   Aim: Groups choose an activity for the 
whole class.
•	 GROUP WORK   Ss discuss all the presentations and 

discuss which one would be the best activity for the 
whole class to try.

•	 WHOLE CLASS   Groups share their choice and reasons 
with the class.

*These tips can help you to create a safe speaking 
environment. They can also be used with other speaking 
activities. For more information, see page xxii.

PROGRESS CHECK

•	 Direct students to page 156 to check their progress.

•	 Go to page T-153 for Progress check activity 
suggestions.

TEACHER DEVELOPMENT 
REFLECTION

Either answer these questions yourself in a reflection journal 
or discuss them together with your peers.
1	 Were you surprised by students’ choices in the two 

Teacher Development Activities? Why or why not?

2	 From your point of view, which is easier: immediate or 
delayed feedback? Why?

3	 What are arguments in favor of immediate feedback? 
What are arguments in favor of delayed feedback?

4	 Was it easier to give feedback when you only had to 
focus on two language features? Why or why not?

5	 Some students say, “I want you to correct all of my 
mistakes, all of the time.” Is this practical? What can 
you say to a student who says that?

6	 How important is it to balance this kind of feedback 
with praise for what students are doing well?

•	 Introduce the task  Aim: Introduce the concept of learning 
new skills.

•	 Books closed. Ask Do you enjoy learning new skills? What is 
one new skill that you have learned in the last year? Have a 
brief class discussion about ways to learn new skills. Write Ss’ 
ideas on the board.

•	 Direct Ss to the Useful phrases section at the bottom of the 
page. Remind them that they can use them at the relevant 
stages of the lesson.

	 A	 RESEARCH   Do the task  Aim: Ss research fun learning 
experiences.
•	 Read the instructions aloud. Ss look at the pictures. 

Determine if any of the activities are similar to the ones 
on the board from the introduction.

•	 PAIR WORK   Ss discuss fun activities where they 
learned new skills.

•	 OPTIONAL ACTIVITY  Ss use their phones to research 
examples of other activities they like.

•	 Ss choose which activity they enjoyed, or think they 
would enjoy, the most.

	 B	 DISCUSS   Aim: Ss discuss their favorite learning 
experience with classmates.
•	 Read the instructions aloud.

•	 WHOLE CLASS   Ss stand up and talk to their 
classmates about their favorite learning experience 
– what they did, what skills they learned. They try to 
persuade their classmates to try their activity. To keep 
Ss moving around the classroom, set a time limit for 
each conversation that is long enough for Ss to fully 
discuss their activities with each other. Say “time” when 
you think it is appropriate for Ss to move on to new 
classmates.

	 C	 DECIDE   Aim: Ss decide on one fun learning activity.
•	 Read the instructions aloud.

•	 GROUP WORK   Ss in each group talk about another 
Ss’ activity that they thought would be fun.

•	 Groups choose the best activity.

•	 Preparation for speaking* Tell Ss to practice what they 
are going to say in their own language. They should 
make notes and do the task again in English.

	 D	 PRESENT   Aim: Groups present their activity.
•	 Read the instructions aloud.

•	 GROUP WORK   Ss practice their presentations. 
Remind them that they should talk about what the 
activity is, why it was fun, and what someone can learn 
from it.

FIND IT

E

D

C

B
A



T-127

REVIEW 4 (UNITS 10–12)
2 	 GRAMMAR

	 A	 Ss work individually to complete the paragraph.
•	 Ss compare answers with a partner.

•	 Check answers as a class.

Answers
1  would become ​ 2  is ​ 3  knows ​ 4  are produced ​
5  are transported ​ 6  bought ​ 7  would be ​ 8  were used ​
9  would consume ​ 10  wasn’t / weren’t

•	 If time allows, challenge Ss to explain why each answer 
is correct.

	 B	 PAIR WORK   Give Ss time to think of their own 
answers. Encourage them to write their answers and 
pay close attention to correct grammar.
•	 Ss take turns telling their partner about their breakfast.

•	 Ss share their partner’s response with the class.

3 	 SPEAKING
•	 PAIR WORK   A volunteer reads the sample 

response aloud.
•	 Give Ss time to write their responses individually.

•	 Ss talk about their lost items in pairs.

•	 Introduce the review  Before beginning the review, write 
Grammar, Vocabulary, and Functional Language on the 
board.

•	 Set a time limit of two minutes. Ss close their books and 
work in small groups to remember as much as they can 
about the grammar, vocabulary, and functional language 
they have learned in Units 10–12. Groups write words, 
phrases, and example sentences in each category.

•	 Check answers as a class.

1 	 VOCABULARY

	 A	 Ss work individually to circle the word that 
doesn’t belong.
•	 Ss check answers in pairs.

•	 Check answers as a class.

•	 Encourage Ss to give their reasons for why the word 
doesn’t belong.

Answers
1  ship ​ 2  option ​ 3  freezing ​ 4  knock off ​ 5  warm ​
6  leather ​ 7  manufacture

	 B	 Ss work individually to put the circled words in the 
correct categories.
•	 Ss check answers in pairs.

•	 Check answers as a class.

Answers
1  leather ​ 2  warm ​ 3  manufacture ​ 4  ship ​ 5  option ​
6  knock off ​ 7  freezing

•	 Encourage Ss to give their reasons for why the word 
belongs in that category.

	 C	 Ss work individually to add two more words or phrases 
to each category.
•	 Write the seven categories from exercise 1A on 

the board.

•	 Invite Ss to come to the board and write their 
two answers.

•	 Check the language summaries for Units 10–12 on 
pages T-170–172.
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4 	 FUNCTIONAL LANGUAGE

	 A	 Ss do the task individually.
•	 To check answers, pairs read the conversations 

aloud together.

Answers
1  Are you sure ​ 2  don’t you agree ​ 3  would agree ​
4  right ​ 5  what you mean ​ 6  What a ​ 7  feel angry ​
8  Actually ​ 9  That’s what ​ 10  think about it

5 	 SPEAKING

	 A	 PAIR WORK   Ss choose one of the three situations and 
prepare a conversation. They should make notes, but 
not write the full conversation. For extra support, refer 
Ss to the Functional language lessons from Units 10–12.
•	 Pairs have their conversations.

	 B	 Pairs change roles and repeat their conversations.
•	 Choose a pair to perform their conversation for the 

class. If possible, choose a pair for each of the three 
situations.






























































































































































































































































































