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Plan of Book 3 8.

Titles/Topics Speaking Grammar
That's what friends are for! Describing personalities; expressing Relative pronouns as subjects and
Personality types and qualities; likes and dislikes; agreeing and objects; it clauses + adverbial clauses
relationships; turn ons and turn offs disagreeing; complaining with when

CUNIT2 ‘ PAGES 8-13 i i E = Ll =
Career moves Talking about possible careers; Gerund phrases as subjects and
Jobs; careers of the future; job skills; describing jobs; discussing the objects; comparisons with adjectives,
summer jobs negative aspects of some jobs nouns, verbs, and past participles
PROGRESS CHECK PAGES 14-15
UNIT 3 PAGES 16-21 . - - b -
Could you do me a favor? Making unusual requests; making Requests with modals, if clauses, and
Favors; formal and informal requests; direct and indirect requests; accepting gerunds; indirect requests
messages and declining requests
UNIT4 ; PAGE} 22-27 el = - Sl
What a story! Narrating a story; describing events Past continuous vs. simple past;
The media; news stories; exceptional and experiences in the past past perfect
events
PROGRESS CHECK PAGES 28-29
UNIT 5 . PAGES 30-35 i, o e
Crossing cultures Talking about moving abroad; Noun phrases containing relative
Cultural comparisons and culture shock; expressing emotions; describing clauses; expectations: the custom to,
moving abroad; emotions; customs; cultural expectations; giving advice (not) supposed to, expected to, (not)
tourism and travel abroad acceptable to

“UNIT 6 PAGES 36-41 ] _ o
What'’s wrong with It? Describing problems; making Describing problems with past
Consumer complaints; everyday complaints; explaining something participles as adjectives and with
problems; electronics; repairs that needs to be done nouns; describing problems with

irLanguage.com need + gerund, need + passive
infinitive, and keep + gerund

PROGRESS CHECK PAGES 42-43
UNIT7 . - PAGES 44-49 R
The world we live in fdentifying and describing problems; Passive in the present continuous and
The environment; world problems; coming up with solutions present perfect; prepositions of cause;
current issues infinitive clauses and phrases

UNIT8 PAGES 50-55 N
Lifelong learning Asking about preferences; discussing Would rather and would prefer; by +
Education; learner choices; strategies pros and cons of different college gerund to describe how to do things
for learning; personal qualities majors; talking about learning

methods; talking about personal

qualities
PROGRESS CHECK PAGES 56-57

iv = Introduction
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Pronunciation/Listening

Linked souﬁds
Listening for descriptions of people;
listening for opinions

| gtress with compound nouns
Listening to descriptions of summer
jobs; listening for likes and dislikes

Writing/Reading

Writing a description of a best friend
“To Friend or Unfriend?": Reading
about choosing online friends

Writing about career advantages
and disadvantages

“Help! How Can | Find a Job?*:
Reading a message board with
advice on how to find a job

Interchange Activity

“Personality types”: Interviewing a
classmate to find out about
personality characteristics

PAGE 114
“The dinner party”: Comparing

people’s careers and personalities to
make a seating chart for a dinner party

PAGE 115

Unreleased consonants
Listening to people making, accepting,
and declining requests

Intonation in complex sentences
Listening to news podcasts; listening to
narratives about past events

Writing emails with requests

“Yes or No?*: Reading about the way
people in different cultures respond
“yes”and “no”

Writing a news story

“The Changing World of
Blogging™: Reading about the
evolution of blogs

“Borrowers and lenders”: Asking
classmates to borrow items; lending
or refusing to lend items

PAGE 116
“A double ending”: Completing a
story with two different endings

PAGE 117

Word stress in sentences

Listening for information about living
abroad; listening to opinions about
customs

Contrastive stress
Listening to complaints; listening to
people exchange things in a store;
listening to repair people describe
their jobs

Writing a tourist pamphlet
“Culture Shock”: Reading blog entries
about moving to another country

WIrriting a critical online review
“The Value of Upcycling”: Reading
about reusing materials to make
things of greater value

“Culture check”: Comparing customs
in different countries

PAGE 118

“Fixer-upper”: Comparing problems
in two pictures of an apartment

PAGES 119,120

Reduction of auxiliary verbs
Listening to environmental problems;
listening for solutions

Intonation in questions of choice
Listening to descriptions of courses;
listening for additional information

Writing a message on a community
website

“Saving a Coral Reef - An Eco Tipping
Point": Reading about reviving
marine life around Apo Island

] W_l'iting about a skill or a hobby
“Learning Styles": Reading about
different kinds of learning

“Make your voices heard!”: Choosing
an issue and deciding on an effective
method of protest; devising a strategy

PAGE 121

“Learning curves”: Choosing between
different things you want to learn

PAGE 122

Introduction = v



Titles/Topics

Speaking

bl gl g2s0
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Grammar

Improvements
Everyday services; recommendations;
self-improvement

Talking about things you need to
have done; asking for and giving
advice or suggestions

Get or have something done; making
suggestions with modals + verbs,
gerunds, negative questions, and
infinitives

The past and the future
Historic events and people; biography;
the future

PROGRESS CHECK PAGES 70-71

Talking about history events; talking
about things to be accomplished in
the future

Referring to time in the past with
adverbs and prepositions: during, in,
ago, from... to, for, since; predicting the
future with will, future continuous, and
future perfect

Life’s little lessons

Milestones and turning points;
behavior and personality: regrets

Describing rites of passage; describing
turning points; describing regrets and
hypothetical situations

Time clauses: before, after, once, the
moment, as soon as, until, by the time;
expressing regret with should (not)
have + past participle; describing
hypothetical situations with if clauses
+ past perfect

The right stuff
Qualities for success; successful
businesses; advertising

PROGRESS CHECK PAGES 84-85

Describing qualities for success;
describing features; giving reasons
for success; interviewing for a job;
talking about ads and slogans

Describing purpose with infinitive
clauses and infinitive clauses with for;
giving reasons with because, since,
because of, for, due to, and the reason

UNIT13 PAGES 86-9

That’s a possibility.

Pet peeves; unexplained events;
reactions; complicated situations
and advice

Making conclusions; offering
explanations; describing hypothetical
events; giving advice for complicated
situations

Past modals for degrees of

certainty: must (not) have, may (not)
have, might (not) have, could (not)
have; past modals for judgments and
suggestions: should (not) have, could
(not) have, would (not) have

. o l_
Behind the scenes Describing how something is done or The passive to describe process with
How a movie is made; media made; describing careers in the media is/are + past participle and modal +
professions; processes; the be + past participle; defining and
entertainment industry non-defining relative clauses
PROGRESS CHECK PAGES 98-99
50105 |

There should be a law!
Recommendations; opinions; local
concerns; controversial issues

UNIT 16 "PAGES

Giving opinions for and against
controversial issues; offering a
different opinion; agreeing and
disagreeing

Giving recommendations and opinions
with passive modals: should be, ought
to be, must be, has to be, has got to be;
tag questions for opinions

Challenges and accomplishments
Challenges; accomplishments; goals;
volunteering

PROGRESS CHECK PAGES 112-113

Describing challenges, frustrations,
and rewards; talking about the past
and the future

Complex noun phrases containing
gerunds; accomplishments with the
present perfect and simple past; goals
with the future perfect and would like
to have + past participle

GRAMMAR PLUS PAGES 132-151

www.irLanguage.com
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Pronunciation/Listening

Writing/Reading

Interchange Activity

Sentence stress
Listening to suggestions for
self-improvement

Writing a letter of advice

“Critical Thinking™: Reading about
the characteristics and benefits of
critical thinking

“Put yourself in my shoes!”: Discussing
different points of view of parents and
their children

PAGE 123

Syllable stress
Listening to predictions

Writing a biography

“Tweet to Eat": Reading about a
restaurant that uses social networking
to reach customers

“History buff”: Taking a history quizu
PAGES 124, 126

Reduction of have and been

Listening to descriptions of important
events; listening to regrets and
explanations

Writing a letter of apology
“Milestones Around the

World": Reading aboutimportant life
events in Egypt, Mexico, and Vanuatu

Reduced words
Listening for features and slogans

Writing a radio or TV commercial
“The Wrong Stuff”: Reading about
advertising failures

“When | was younger,...": Playing a
board game to talk about how you
were and could have been

PAGE 125

“Catchy slogans”: Creating a slogan
and logo for a product

PAGE 127

Reduction in past modals
Listening to explanations; listening for
the best solution

Writing about a complicated situation
“The Blue Lights of Silver

Cliff”: Reading a story about an
unexplained phenomenon

Review of stress in compound nouns
Listening to a producer describe his
work; listening for personality traits

Writing about a process
“Hooray for Bollywood!”: Reading
about the kind of movies made in india

"Photo plays”: Drawing possibie
conclusions about situations

PAGE 128

"Who makes it happen?”: Putting
together a crew for making a movie

PAGE 129

Intonation in tag questions
Listening for solutions to everyday
annoyances; listening to issues and
opinions

Writing a persuasive essay

“How Serious Is Plagiarism?”:
Reading about plagiarism and
people’s opinions about its severity

Stress and rhythm

Listening to challenges and rewards
of people’s work; listening for people’s
goals for the future

Writing a personal statement for

an application

“Young and Gifted”: Reading about
exceptionally gifted young people

“You be the judge!”: Deciding on
punishments for common offenses

PAGE 130

“Viewpoints”: Taking a survey about
volunteering

PAGE 131
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A letter from the authors

Dear teachers and colleagues,

Together with Cambridge University Press, we have always been committed to
ensuring that the Interchange series continues to provide you and your students
with the best possible teaching and learning resources. This means we always
seek ways to add new features to the course to make sure it reflects the best
practices in language teaching. We are delighted to tell you that we have now
prepared a new edition of the series to make sure it continues to be the market
leader in English language teaching today.

Here are some of the things you can look forward to in the fourth edition:

- afresh new design, new illustrations and photos, and updated content

+ a new Self-study DVD-ROM in the back of each Student’s Book that
provides additional skills and video viewing practice

+ arevised Teacher’s Edition now with an Assessment Audio CD/CD-ROM
that features ready-to-print PDFs and customizable Microsoft Word tests

+ an array of new technology components to support teaching and enhance
learning both inside and outside of the classroom

« the all-new Interchange Video Program and accompanying Video Resource
materials

In addition, the features that have made Interchange the world’s most popular and
successful English course continue to be the hallmarks of the fourth edition:

+ the same trusted methodology and proven approach

« flexibility for use in any teaching situation

« a wealth of resources for teacher training and professional development
We look forward to introducing you to the fourth edition of Interchange.

With best wishes and warmest regards,

Jack C. Richards
Jonathan Hull
Susan Proctor
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The new edition

Interchange Fourth Edition is a fully revised edition of Interchange Third Edition, the world’s
most successful series for adult and young adult learners of English.

www.irLanguage.com

The course has been thoroughly updated, and it remains the innovative series teachers and
students have grown to love, while incorporating suggestions from teachers and students
all over the world. There is new content in every unit, additional grammar practice, as well
as opportunities to develop speaking and listening skills.

What's new
Content - more than half of the readings are new and many others have been updated.

Grammar plus - the self-study section at the back of the Student’s Book provides
additional grammar practice that students can do in class or as homework. An answer key
is also included at the back of the book, so students can check their work.

Progress checks - the Self-assessment charts have been revised to reflect student
outcomes, and the statements are aligned with the Common European Framework of
Reference (CEFR). This allows students to assess their ability to communicate effectively
rather than focus on mastery of grammar.

Student’s self-study DVD-ROM - contains brand new content at each level of the
Student’s Book. The interactive activities provide students with extra practice in vocabulary,
grammar, listening, speaking, and reading. It also contains the complete video program
with activities that allow students to check their comprehension themselves.

Assessment Audio CD / CD-ROM - contains eight oral and written quizzes plus a midterm
and final exam. The quizzes are available in two formats - as ready-to-print PDFs and in
Microsoft Word. The audio program, audio scripts, and answer keys are also included on
this disc.

\l\b A uum\““ -

FOURTH EDITION__—
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Core series components

Interchange Fourth Edition has a variety of components to help you and your students meet their
language learning needs. Here is a list of the core components.

COMPONENT DESCRIPTION

Student’s Book with
NEW! Self-study
DVD-ROM

The Student’s Book is intended for classroom use and contains 16 six-page units.

The Self-study DVD-ROM provides additional vocabulary, grammar, listening,
speaking, reading, and full class video-viewing practice.

Class Audio CDs

The Class Audio CDs are intended for classroom use. The CDs provide audio for
all the audio sections in the Student’s Book.

Teacher’s Edition with
NEW! Assessment Audio

The interleaved Teacher’s Edition with Assessment Audio CD / CD-ROM includes:
- Page-by-page teaching notes with step-by-step lesson plans

ERYEDROM + Audio scripts and answer keys for the Student’s Book, Workbook, and DVD
- Language summaries of the new vocabulary and expressions in each unit
- Supplementary Resource Overviews that make it easy to plan what to teach for
each unit
« A complete assessment program, including oral and written quizzes, as well as
review unit tests in printable PDF and Microsoft Word formats
Workbook The Workbook’s six-page units can be used in class or for homework. Each unit
provides students with additional grammar, vocabulary, and writing practice.
NEW! Online The Online Workbook is an online version of the print workbook, optimized for
Workbook online practice. The Online Workbook provides instant feedback for hundreds of
activities as well as simple tools to monitor progress.
NEW! Video Videos for each unit offer entertaining free-standing sequences that reinforce and
Program extend the language presented in the Student’s Book. Videa Resource Books include

step-by-step comprehension and conversation activities and detailed teaching
suggestions.

NEW! Classware
Presentation Software

Classroom Presentation Software can be used on an interactive whiteboard, portable
interactive software technology, or with a computer or projector. This software is
intended for classroom use and presents the Student’s Book, audio, and video.

NEW! Animated
Presentations

Student’s Book pages are reproduced digitally in MS PowerPoint format, allowing
teachers to complete activities in front of the classroom using only a computer
and a projector.

NEW! Interchange
Arcade

Interchange Arcade is a free self-study website offering fun, interactive, self-scoring
activities for each unit. The Interchange Arcade includes activities that help students
practice listening, vocabulary, grammar, and reading skills. MP3s of the class audio
program can also be found here.

Placement Test

The placement test provides three versions of the placement test and four

achievement tests for each level of the Student’s Book, as well as for Passages 1
and 2.

For a complete list of components, visit www.cambridge.org/interchange or contact your local
Cambridge University Press representative.

Introductions= xi
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Student’s Book overview
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Every unit in Interchange Fourth Edition contains two cycles, each of which has a specific
topic, grammar point, and function. The units in Level 3 contain a variety of exercises,
including a Snapshot, Conversation, Grammar focus, Pronunciation, Discussion (or
Speaking / Role Play), Word power, Perspectives, Listening, Writing, Reading, and Interchange
activity. The sequence of these exercises differs from unit to unit. Here is a sample unit
from Level 3.

" Cycle 1 (Exercises 1-6) e

Topic: entertainment
Grammar: passive
Function: describe steps in a process

qg Behind the scenes

A gre-mirune scene in a film can take
days 10 shoot.

Ryarc Realy? Why s that?

Ning: Weil a seeneisn fmad just once. Lots
of iffece shots have to be taken. Only
the best ones ece used in the final Bim.

Ryan: So, how many tmes Goes a typical scene
need to be shot?

Nina: It depends but sometimes as marty as
201imes. One scene May be shot from
frve or shx ifferent angles.

Ryan: Wow! | didn't realize that.

Ninx: Whydont you come vislt the studio? | can
show you how things sre done.

Ryan: Great rd love to!

« Provides structured listening and
speaking practice

» Introduces the meaning and use
of Cycle 1 grammar in context

« Uses pictures to set the scene and
illustrate new vocabulary

B O Listen to the rest of the convenadon.
What else makes working on movies dfficuh?

\° Provides follow-up listening tasks o

|l snapsHoT
~
Snapshot
s RBRRRRRES OB BERREROEREI DR RENEERN D 'lntrOduceStheUnitOrcydetopic
» Presents vocabulary for discussing
. the topic
SRR EEREREESRRNRROBRREREBRNRRERNRNRRDR] . -
peprerpprreos « Uses real-world information
Hove you seen ony of these movier! Did you enjoy thea? o . o
Whals the mow popubar moviaplyig gt s Hove 1ou e 8 D0 you pln 0 « Provides personalized guided
Are thavy Bomy mxrvier mOGe in yYow cowdry? Nodw o few of your kovordes. . . .
discussion questions
ECONVERSATION Movies are hard work! \ —
A © Usten andpracike.
Ryarc Working on movies must be really exciting '/ .
. Of. oo, bt 3 aiovery hrd ek Conversation

www.irLan guage.com
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[ srammar Focus

)

porriciple parvicips
A scere tsn't Fbmed i once One wene nay be shot liom five or 1ix dilerent angles.
|| Only o best shots ove used lon of Gllwrers vhots have 1o be raken

i E
Grammar focus e
« Summarizes the Cycle 1 grammar P———
. . To compiete the serdpt. 1t has 1o (divide) Into scenes.
+ Includes audio recordings of andthe ing detds need to ke cun
1 Fisst, an outiine of the script has to (prepare).
the grammar Nert actors (choosl locations ——_ (pic,
. " = and comaTes (design) Abming can then begin.
« Provides controlled grammar practice P Inenthe outine — jepandlinkos it
. «at After the Kript (eomplens), 3 Girector must
in realistic contexts, such as el
. ond aher fming
short conversations Fy et s JE —
. . the dheciar and edNOr out of thaunands of different shots.
- Provides freer, more personalized Sacn sher s b e e ——
speaking practice Altes the fiming —___ (frshl. the dferen shots can
‘\ J (PR 109e0ven by the editor and director.
© Once hodting begint. different shots (fem)
separately. Scenes may (not shood) In sequernce.
B PAIR WORK Number the sentences in part A (before
(v \ Alming: from 110 5; during and afver fbming: from 6 0 9).
o (3 -
3 LISTENING ! [ove my job!
Listening : i
« Provides pre-listening focus tasks B O 11csan 1 an ntordoe it TV e, Wrhte downthvee thinas s oroccer ot
or questions o Tiepepedcrdees o Peweslywas

« Develops a variety of listening skills,
such as listening for main ideas
and details

» Includes post-listening speaking tasks

.

www.lIrLanguage.com
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1.
2
3

B © Listen again what are th 7 o havel
Compiete the chart.

Rehind the crenes « 91

Il sPEAKING stepby st

A PAIR WORK What do you think Is required to prepare for 8 theater perkumanee?
Put the pleTes in order and describe the £leps. Use the vocsbulary 1o help you.

A: Preparing (or 3 theater prriormance requires masry steps.
First, the script must be written.

8: Right! And after that. the scton arechosen.

A:lagree.Then...

B PAIRWORK Choose one of these topics. Come up with as manvy steps as you can.

u WRITING Describing aprocess

A write about one of the topics from Exercise S of use your own idea.
Describe the different steps in the process.

| Putting on a school musical requires a lot of planning.
| First, the dicector and preduction feom must be chosen.
| Then the dotes for the musical should be decided.

| After that, the octusl musical con be chasen. Then

| ouditions for the various reles conbe heldand . . .

B PAIR WORK Read your partrers peper, Can you think of
1y more stepa?

94 = Unit 14

creating a studerrt newspaper Panning » wedding preparing for 8 rock concert
making a short video prepanng for a fashion show putting on 3 school marcal
€ GROUP WORK Shave your infarmation frorn part 8 with ancth

criperyCplop

irLanguage com

( Speaking
» Provides communicative tasks that help
develop oral fluency

» Recycles grammar and vocabulary in
the cycle

« Includes pair work, group work, and
K\ class activities

/

\

Writing

» Provides a model writing sample

- Develops skills in writing different texts,
such as postcards and email messages

« Reinforces the vocabulary and grammar
\ in the cycle or unit

‘ Introduction = xiii
ool gbj @20
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" Cycle 2 (Exercises 7-12)

Topic: jobs in entertainment and the media
Grammar: defining and non-defining
relative clauses

Function: describe careersinthe media www,irLanguage. ol

" Word k
or power uwonorom Media professions
« Presents vocabulary related to the unit topic L Avwsessn
« Provides practice with collocations and o I
categorizing vocabulary (- M T ——
« Promotes freer, more personalized practice
/ B Grous woss from A y
' . k" i "
Perspectives e perspecTIves ouis show
« Provides structured listening and speaking practice e
« Introduces the meaning and use of the Cycle 2 e
grammar in context . e

et [

« Presents people’s opinions and experiences about
a topic
L.t Introduces useful expressions and discourse features )

s«qnﬂm.m
/ \ ﬁMONUNCMNON Review of stress in compound nouns
Pronunciation . ATummm —
« Provides controlled practice in recognizing and - i comews  wonwms st
Practice the L wond sy

producing sounds linked to the cycle grammar

- Promotes extended or personalized pronunciation
practice

J

rebubvy ttnnss are vied 4o

Omfindng ity ppts.
o Sn bl E LS G 4 ™\
R e e T B Grammar focus
+ Summarizes the Cycle 2 grammar
« Includes audio recordings of
S N the grammar
o f Y - Provides controlled grammar practice
— % ¢’ in realistic contexts, such as
B A tha ot B~ i N short conversations
DI 10 e vt ences Rl *h
e s e e - Provides freer, more personalized
= i i
2 s L speaking practice )

% A phaio e340r sedects e Bhatos that 90 into Mepaset.

FonTt e W I s e e e
REJ WTERCHANGE 14 who mokes it happen?
WK Lndh of peopit Goes K ke 10 maks & et Go to brwhange 14 00 9800 120
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Self-study DVD-ROM overview

Interchange Fourth Edition Self-study DVD-ROM in the back of the Student’s Book
provides students with hundreds of additional exercises to practice the language
taughtin the Student’s Book on their own, in the classroom, or in the lab.

- —= ¥ SR T~ ¥,
U 16| Ghaanges nd sccompliments - : ——
GRAMMAR Exmreise 1, Page 1 0f 2 Interactive exercises
Hundreds of interactive
[ Qe 1o [ [0 | o [ ™o | ot | workog | home | wren | exercises provide hours of
== <______| additional:
o DEDOCICICICIC) swvbtabullayipractice
CE=EEEE « grammar practice
EREE ) e Eel ) ) B = ) « listening practice
20 - speaking practice
O (T2 a5 () [0 ) (B) () () - -
=T) reading practice
% J

www.irLanguage.com

( The complete
Interchange video
program

The entire Interchange video
program for this level is
included on the DVD-ROM
with new exercises that
allow the students to watch
and check comprehension
themselves.
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Interchange Arcade overview

Interchange Arcade is a free self-study website for students that offers fun, interactive,
self-scoring activities for each unit of each level of Interchange Fourth Edition. Using
animated characters, sound effects, and illustrations, Interchange Arcade includes activities
that help students practice listening, vocabulary, grammar, and reading skills.

e 1 R
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i

7

o Sy G, e
Level 3 /Units

GUESS THE WORD Popular college majors
Click on the letters to make a word. Click on Hint to help you.

[A][e] ElSIRIARK] - W)
(] © [RiIMR] > [welemiprez]
[ SriAgain www.irLanguage.com

This activity practices Saapshot: The Ten Most Popular College Majors.

CAMBRIDGE

Level 3 /Unit 13
MATCHING Reactions
Match aach reaction writh the best examole,

-~

2 demand

a suspicion

a orediction Meviproteoly e | | “I'bet you stole that
R ———1 cket.”

careful.”

an excuse [ "My alarm clock isn't | —
working.” "Cali me before 4:00!

awarning [ l [W]

)

This ectivity pracices Word Power: Readema.
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Wdrkbookoverview

Interchange Fourth Edition provides students with
additional opportunities to practice the language taught
in the Student’s Book outside of the classroom by using
the Workbook that accompanies each level.
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" Reading i
« Gives additional reading practice
based on the theme of the unit
« Introduces the text with a pre-
reading task
+ Reinforces reading skills used in

3 the Student’s Book y

d Vocabulary k e e
Provides vocabulary practice based GETSS o
on the unit topic 'E{;;;?:;:.
Writing .A".._...,...,... =
- Promotes freer, more personalized [ rmeniy

practice ettt tul
- Reinforces the vocabulary and i mscpos

A b oy

\ grammar in the unit
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Onrline Workok overview

iTLanguage com

Each level of the Interchange Fourth Edition Online Workbooks provides additional activities
to reinforce what is presented in the corresponding Student’s Book. They provide all the
familiarity of a traditional print workbook with the ease of online delivery. Each Online
Workbook includes:
« A variety of interactive activities which correspond to each Student’s Book lesson,
allowing students to interact with workbook material in a fresh, lively way.
« Instant feedback for hundreds of activities, challenging students to focus on areas for
improvement.
- Simple tools for teachers to monitor students’ progress such as scores, attendance, and
time spent online, providing instant information, saving valuable time for teachers.
« Intuitive navigation and clear, easy-to-follow instructions, fostering independent study
practice.

y ]

2. What do these peopie do?

1 Dasd tha dassrintione Tvoa the COMFECE VArde. Lite CONITACHONS WHhen DOSSIDIe.

www.irLanguage.com

1 '™ 4 acOLly OMONE | w0k I 81 OACA. | RS COMPURTS 3 0L 210N agym Mo a BNt FESCX | A semrTes

Hey & webyte Gengner sre nagm .

's misana from Mete adventemants]
e n an offce She 8 2UNess PN
o= ore o im0 e
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The Interchange Fourth Edition Online Workbooks can be purchased in a variety of ways:
- directly online; using a credit card,

» as an institutional subscription,
- as a stand-alone access card, or
» as part of a Student’s Book with Online Workbook Pack.
Please contact your local Cambridge representative for more details.

Introductio
ol 9L @20
www.irLanguage.com
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Teacher’s Edition overview

The Teacher’s Editions provide complete support for teachers who are using Interchange
Fourth Edition. They contain Supplementary Resources Overview charts to help teachers
plan their lessons (for more information see page xxiv), Language summaries, Workbook
answer keys, Audio scripts, Fresh ideas, and Games. They also include detailed teaching

notes for the units and Progress checks in the Student’s Books.

'/_ ° L]
Unit preview
Previews the topics, grammar,
and functions in each unit

Teaching notes

« Includes Audio scripts

« Provides Tips that promote
teacher training and
development

www.irLanguage.com
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Teaching notes
+ Includes the Learning
objectives for each exercise

« Provides step-by-step lesson

« Provides stimulating and fun
Games to review or practice
skills such as grammar and
vocabulary.

« Includes Answers and
Vocabulary definitions
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« Microsoft Word formats of all quizzes and tests give
teachers the option to customize the material

& Provides support audio, audio scripts, and answer keys )
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Video Program overview

The Interchange Video Program is designed to complement the Student’s Books. Each
video provides further practice related to the topics, language, and vocabulary introduced

in the corresponding unit of the Student’s Book.

VIDEO IN THE CLASSROOM

The use of video in the classroom can be an
exciting and effective way to teach and learn.
The Interchange Video Program is a unique
resource that does the following:

- Depicts dynamic, natural contexts for
language use.

- Uses engaging story lines to present authentic
language as well as cultural information about
speakers of English.

« Enables learners to use visual information to
enhance comprehension.

« Allows learners to observe the gestures,
facial expressions, and other aspects of body
language that accompany speech.

PROGRAM COMPONENTS
Video
The sixteen videos in each level’s video
program complement Units 1 through 16
of the corresponding Student’s Book. There
are a variety of genres: dramatized stories,
documentaries, interviews, profiles, and
travelogues.
Video Resource Book
The Video Resource Book contains the following:
- engaging photocopiable worksheets for
students
- detailed teaching notes for teachers
- answer keys for the student worksheets
- complete video transcripts

TEACHING ATYPICAL VIDEO
SEQUENCE

The worksheets and teaching notes for each
video are organized into four sections: Preview,
Watch the video, Follow-up, and Language

xxii = Introduction

close-up. The unit-by-unit teaching notes in the
Video Resource Book give detailed suggestions
for teaching each unit.

Preview

The Preview activities build on each other to
provide students with relevant background
information and key vocabulary that will
assist them in better understanding the video.
This section typically includes the following
elements.

« Culture: activities to introduce the topics of
the video sequences and provide important
background and cultural information

+ Vocabulary: activities to introduce and
practice the essential vocabulary of the videos
through a variety of interesting tasks

- Guess the facts / Guess the story: activities
in which students make predictions about
characters and their actions by watching part
of the video, by watching all of the video with
the sound off, or by looking at photos in the
worksheets. These schema-building activities
improve students’ comprehension when they
watch the full video with sound.

Watch the video

The carefully sequenced Watch the video
activities first help students focus on gist and
then guide them in identifying important details
and language. These tasks also prepare them for
Follow-up speaking activities.

« Get the picture: initial viewing activities first
help students gain a global understanding
of the videos by focusing on gist. Activity
types vary from unit to unit, but typically
involve watching for key information needed
to complete a chart, answer questions, or
arrange events in sequential order.



- Watch for details: activities in which students
focus on more detailed meaning by watching
and listening for specific information to
complete the tasks

« What'’s your opinion?: activities in which
students make inferences about the
characters’ actions, feelings, and motivations,
or state their own opinions about topics in
the video

Follow-up

The Follow-up speaking activities encourage
students to extend and personalize information
by voicing their opinions or carrying out
communicative tasks.

+ Role play, interview, and other expansion
activities: communicative activities based
on the videos in which students extend
and personalize what they have learned.
Students can use new language to talk about
themselves and their ideas as they complete
the tasks.

Language close-up

Students finish with the Language close-

up, examining and practicing the particular
language structures and functions presented in
the video.

- What did they say?: cioze activities that
aim to develop bottom-up listening skills
by having students focus on the specific
language in the videos and then fill in missing
words.

- Grammar and functional activities: activities
which reflect the structural and functional
focus of a particular unit as presented in the
videos.

OPTIONS FOR THE CLASSROOM

Once teachers feel comfortable with the basic
course procedures, they can try other classroom
techniques for presenting and working with the
videos. Here are several proven techniques.

Fast-forward viewing For activities in which
students watch the video with the sound

off, play the entire sequence on fast-forward
and have students list all of the things they
see. Nearly all of the activities designed to be
completed with the sound off can be done in
this manner.

Information gap Play approximately the first
half of a video, and then have students work in
pairs or groups to predict what will happen next.
Play the rest of the sequence so that students
can check their predictions.

Act it out All of the videos provide an excellent
basis for role plays and drama activities. Select a
short scene, and have students watch it several
times. Then have pairs or groups act out the
scene, staying as close as possible to the actions
and expressions of the characters. Have pairs or
groups act out their scenes in front of the class.

What are they saying? Have students watch a
short segment of a video in which two people
are talking, but without sound. Then have pairs
use the context to predict what the people
might be saying to each other. Have pairs write
out sample dialogs and share their work with
the class.

Freeze-frame Freeze a frame of a video and
have students call out information about the
scene: the objects they can see, what the people
are doing, the time and place - whatever

is appropriate to the scene or the learning
situation.

Introduction w xxiii
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Teacher Support Site overview

This website offers a variety of materials to assist with your teaching of the series.

It includes practical articles, author video and audio casts on methodology, correlations,
language summaries, overviews of supplementary materials, ideas for games and extra
activities, as well as a number of downloadable worksheets for projects and extra practice
of vocabulary, grammar, listening, writing, and speaking.

5 4 =

Author videocasts
Provide useful information on
methodology and practical tips

www.irLanguage,com
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Unit 2 Supplementary Resources Overview
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Supplementary Resources Overviews
Indicate all the activities available in the various
ancillary components that can be used after each
exercise in the Student’s Book units for extra practice,
review, and assessment.
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Classroom Presentation
Software overview

irLanguage.com

Interchange Classroom Presentation Software combines the contents of the Student’s
Book, the class audio, and the video program for each level of the series into a convenient
one-stop presentation solution. It can be used with all types of interactive whiteboards
or with just a projector and a computer to present Interchange core materials in the
classroom in a lively and engaging way.

The software provides an effective medium to focus students’ attention on the content
being presented and practiced. It can also help promote their participation and interaction
with the material in a more dynamic way.

This component simplifies several of the teaching tasks that take place in the classroom.
You can use the software to play audio or video without having to use a separate CD or
DVD player, display the answers for the exercises in an uncomplicated way, zoom in on
a page to more efficiently focus students’ attention on an activity or image, and even
annotate pages for future lessons.

Introduction = xxv
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The Interchange Fourth Edition %
Animated Presentations contain
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L € Grammar Focus )
the digitally reproduced
Student’s BOOk pages in A Complete these converaations. Then practice with a partner.

i i 1. A: Excuse me. How much 2. A: Ilike ..?31  backpack over there.
PowerPoint fC-)l'mat, a"OWlng ace those. ... jeans? How much ./8..... it?
teachers to display answers B: Which . 97¢S... ? Do you mean B: Which . e, .. ?

. . Lthese 2 A: Thered .one.... .

in the classroom using only A: No, the light blue .2095.... . B: It's $27.49. But .S . green
: B: Oh, .these... are $59.95. om0 . is only $22.25.

a comPUter and a pl'OJeCtOl’. A: Almost $60! Are you kidding? A: OK. Let me see it, please.

Please contact your local
Cambridge University Press
representative for more details.

www.lrLanguage.com

Placement Test Program overview

The Interchange and Passages Placement

isn

Test Program provides three versions Section Iil: Language Use
- . . o chin sec wil Englah s that
of an Objective Placement Test with ekt T o sk 7o e o s b Tk e 1
Listening, three versions of a Placement W F 3
Essay Test, and Placement Speaking ¢ oo
Assessment. An audio program, audio o e it
scripts, answer keys, and guidelines for S
administering the tests are included. R inivund

Please contact your local Cambridge
University Press representative for more
details.
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Introduction to the CEFR

Introduction to the Common European Framework of Reference (CEFR)

The overall aim of the Council of Europe’s called Waystage, Threshold, and Vantage (roughly
Common European Framework of Reference corresponding to Elementary, Intermediate, and
(CEFR) is to provide objective criteria for Upper Intermediate).

describing and assessing language proficiency  The Threshold series was followed in 2001 by the
in an internationally comparable manner. The publication of the Common European Framework
Council of Europe’s work on the definition of Reference, which describes six levels of

of appropriate learning objectives for adult communicative ability in terms of competences
language learners dates back to the "70s. The or “can do” statements: A1 (Breakthrough),
influential Threshold series (J. A. van Ek and A2 (Waystage), B1 (Threshold), B2 (Vantage),

J. L. M. Trim, Cambridge University Press, 1991) C1 (Effective Operational Proficiency), and C2
provides a detailed description in functional, (Mastery). Based on the CEFR descriptors, the

notional, grammatical, and sociocultural terms,
of what a language user needs to be able to do
in order to communicate effectively in the sort of
situations commonly encountered in everyday
life. Three levels of proficiency are identified,

Council of Europe also developed the European
Language Portfolio, a document that enables
learners to assess their language ability and to
keep an internationally recognized record of their
language learning experience.

Interchange Fourth Edition and the Common European Framework
of Reference

The table below shows how Interchange Fourth Edition correlates with the Council of
Europe’s levels and with some major international examinations.

CEFR Council of Europe Cambridge ESOL IELTS TOEFLiBT TOEIC

Interchange

—

Passages

Sources: http://www.cambridgeesol.org/about/standards/cefr.html
http://www.ets.org/Media/Research/pdf/CEFR_Mapping_Study_Interim_Report.pdf
http://www.sprachenmarkt.de/fi leadmin/sprachenmarkt/ets_images/TOEIC_Can-do-table_CEFR_2008.pdf

Introduction = xxvii



Essential teaching tips

(&

irLanguage com

Classroom management
Error correction

« During controlled practice accuracy activities,

correct students’ wrong use of the target
language right away, either by correcting the
error yourself or, whenever possible, having
the student identify and / or correct the
error. This way, the focus is on accuracy, and
students can internalize the correct forms,
meaning, and use of the language.

- During oral fluency activities, go around the
room and take notes on errors you hear. Do
not interrupt students. Instead, take notes of
their errors in the use of target language and
write these errors on the board. Encourage
students to correct them first. Be sure to
point out and praise students for language
used correctly as well.

Grouping students

Itis good to have students work in a variety of
settings: individually, in pairs, in groups and as
aclass. This creates a more student-centered
environment and increases student talking time.

« The easiest and quickest way to put students
in pairs is to have two students sitting close
to one another work together. This is good
for when students need to have a quick
discussion or check answers.

« To ensure students don't always work
with the same partner and / or for longer
activities, pair students by name, e.g., Maria
work with Javier.

» One way to put students in groups is to give

them a number from 1 to 4, and then have all
number 1s work together, all number 2s work

together, and so forth.
Instructions

« Give short instructions and model the activity

for the students.

« Check your instructions, but avoid asking,
Do you understand? Instead ask concept
questions such as, Are you going to speak or
write when you do this activity?

xxviii ® Introduction

Monitoring

« Make sure you go around the room and
check that the students are doing the activity
and offer help as necessary.

« Monitor closely during controlled practice,
but don’t make yourself too accessible during
fluency activities; otherwise, students may
rely on you to answer questionsrather than
focus on communicating their ideas to their
partner or group.

Teaching lower-level students

« Teach the Classroom Language on page xxix
and put useful language up in the classroom,
so the students get used to using English.

« Don't rush. Make sure all the students have
had enough time to practice the material.

+ Do a lot of repetition and drilling of the new
target language.

« Encourage students to practice and review
target language by doing activities in the
Workbook, and Self-study DVD-ROM.

« Elicit answers from your students and involve
them in the learning process. Even though
they are beginners, they may have a passive
knowledge of English. Find out what they
already know by asking them questions.

« Use the optional activities within the
Teaching Notes and the Supplementary
Resources Overview charts at the beginning
of each unit in this Teacher’s Edition to add
variety to your lessons.

Teaching reading and listening

+ Reading and Listening texts are meant to
help the students become better readers /
listeners, not to test them. Explain to your
students why they need to read or listen to a
text several times.

+ Adapt the reading speed to the purpose
of the reading. When the students read for
gist, encourage them to read quickly. When

students read for detail, give them more time.

ol gl gl g2se
www.lrLanguage.com



CLASSROOM LANGUAGE Student questions it anciat fo

Why don’t we ask
the teacher?

What are we
supposed to do?

We don’t understand Can.you e.xplain
the activity. it again?

l"
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Unit 1 Supplementary Resources Overview

After the following You can use these materials Your students can use these materials
SB exercises in class outside the classroom
1 Snapshot

2 Conversation

SSD Unit | Speaking 1-2

_3 Grammar Focus

SB Unit 1 Grammar Plus focus |
SSD Unit 1 Grammar |
ARC Relative pronouns

4 Word Power TSS Unit 1 Vocabulary Worksheet
TSS Unit 1 Extra Worksheet

SSD Unit 1 Vocabulary 1-2
ARC Relative pronouns and Personalities
ARC Personalities

S5 Listening TSS Unit 1 Listening Worksheet

6 Discussion

7 Writing

8 Perspectives

WB Unit | exercises 1-5

9 Pronunciation

10 Grammar Focus TSS Unit 1 Grammar Worksheet
T8S Unit 1 Writing Worksheet

SB Unit 1 Grammar Plus focus 2
$SD Unit | Grammar 2
ARC Relative pronouns, Personalities,
and Clauses
ARC I clauses + adverbial clauses with when

11 Interchange 1

12 Reading TSS Unit 1 Project Worksheet SSD Unit 1 Reading 1-2
VID Unit | SSD Unit 1 Listening 1-3
VRB Unit | SSD Unit 1 Video 1-3
WB Unit | exercises 6-10
Key ARC: Arcade SB: Student’s Book SSD: Self-study DVD-ROM TsS: Teacher Support Site
ViD: Video DVD VRB: Video Resource Book WB: Workbook

Unit 1 Supplementary Resources Overview Interchange Teacher’s Edition 3 ©@ Cambridge University Press 2013  Photocopiable




My Plan for Unit 1

Use the space below to customize a plan that fits your needs.

With the following | am using these materials My students are using these materials
SB exercises in class outside the classroom

With or instead of the | am using these materials

following SB section for assessment

ulsl 2l gl g2,0
www.lirLanguage.com

Interchange Teacher’s Edition 3 © Cambridge University Press 2013  Photocopiable My Plan for Unit 1
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" That's what friends are for!

What men look for
in a partner

What women look for
in a partner

1. love 6. agood listener 1. beliefin his capabilities 6. affection
2. understanding 1. affection 2. understanding 7. respect
3. conversation 8. responsibility at home 45 3. compliments 8. free time

4. time together 9. free time =

5. apositive attitude 10. good health

4. acceptance 9, trust
5. direct conversation  10. companionship

Source: http: //marmioge.about.com

What qualities do both men and women look for in their partners?
In your opinion, which of the things above are most important to look for in a partner?
Are there other important qualities missing from the lists?

[ CONVERSATION iike guys who...

A © Listenand practice.

Chris: Do you have a date for your friend’s wedding yet?

Kim: Actually, no, I don't.. .. Do you know anyone |
could go with?

Chris: Hmm. What kind of guys do you like?

Kim: Oh, | like guys who aren’t too serious and who
have a good sense of humor. You know, someone
like you.

Chris: OK.Uh, what else?

Kim: Well, I'd prefer someone | have something in
common with - who | can talk to easily.

Chris: | think | know just the guy for you. Bob Branson.
Do you know him?

Kim: No, I don't think so.

Chris: OK, I'll ask him to meet us for coffee, and you can
tell me what you think.

B © Listen to Chris and Kim discuss Bob after
they met for coffee. How did Kim like him?




That’s what friends are for!

Cyde 1, Exercises 1-7

Option: Brainstorm questions Ss might ask to find out
about classmates. Write Ss’ ideas on the board:
Wh-guestions

Where do you live? What do you do?

Why are you studying English?

Yes/No guestions

Do you speak any other languages?

Are you married? Do you have any children?

In this unit, students practice talking about personalities
and qualities of friends, parents, partners, and
roommates. In Cycle 1, students discuss ideal friends
andpatrtners using relative pronouns. In Cycle 2, they
talk about things they like and don't like with clauses
containing it and adverbial clauses with when.

= Ss work in pairs (preferably with someone they don’t
know). They take turns interviewing each other.
Remind Ss to use the questions on the board and others
of their own.

» After ten minutes, stop the activity. Pairs take turns
introducing their partners to the class.

ﬁ SNAPSHOT

Learning Objective: learnvocabulary

for relationships

= Books closed. Ask: “What do you think women look
for most in a partner? What do men look for most in
a partner?”

» Ss discuss these questions in pairs. Elicit ideas and
write them on the board.

= Books open. Ss read the Snapshot individually.
Answer vocabulary questions, or allow Ss to use
their dictionaries.

® Ask Ss to look carefully at the information in the
Snapshot. Ask: “What are some important differences
between men and women?” Elicit ideas.

CONVERSATION

= Read the questions. Discuss the questions as a class, or
ask Ssto discuss them in pairs or small groups.

= Option: Ask Ss to copy this chart into their
vocabulary notebook:

Adjective Noun

conversational  positive conversation

affectionate healthy

responsible accepting

trusting loving

Tell them to complete the Noun column by finding the
information in the Snapshot.

Learning Objectives: practice a conversation
between two friends about dating preferences; see
relative pronouns who and that in context

A © [cD1, Track 1]

= As a warm-up, ask: “What do you think of
‘matchmaking’? Does it work?” Elicit ideas.

= Books closed. Write these focus questions on
the board:
1. What is Kim's problem?
2. Who does Chris suggest?
3. How will Kim meet Chris's friend?

= Play the audio program and elicit Ss’ answers.
(Answers: 1. Kim has no one to go to the party with.
2. Chris suggests Bob Branson. 3. They will all meet
for coffee.)

= Write on the board:
Kim likes guys who . ..
1. are serious
2. have a good sense of humor

3. are sensitive
4. she has something in common with

= Explain that guys is an informal word for men. Ask
Ss to listen to find out which guys Kim likes.

= Play the audio program again. Elicit answers.
(Answers: 2 and 4)

® Books open. Play the audio program again. Ss listen
and read silently.

® Ss practice the conversation in pairs.

For a new way to teach this Conversation, try Look
e Up and Speak! — download it from the website.

B @ [cD1, Track 2]
= Read the focus question aloud.

= Play the audio program once or twice. Ss listen for the
answer to the question. (Answer: She liked him a lot.)

See page T-165.



GRAMMAR FOCUS

Learning Objective: practice relative pronouns who
and that as subjects and objects

@© [cD 1, Track 3]

Relative pronouns
= Focus Ss” attention on the Grammar Focus box.
Explain that relative pronouns (who and that) do two
jobs at the same time. They enable us to:
1. join two ideas (e.g., Kimn likes guys, and they aren’t
100 serious).
2. add information (e.g., Kim likes guys. What kind of
guys? Guys who aren’t too serious.).

Relative pronouns as subjects and objects

® Point to / like guys who/that aren’t too serious.
Tell Ss to underline the relative clause. (Answer:
who/that aren’t 109 serious) Ask: “What's the subject
in the relative clause? Who or what ‘aren’t too
serious’?” (Answer: who/that, guys) Explain that the
relative pronoun is the subject here. Repeat for the
second sentence.

= Point to /'d prefer someone (who/that) I can talk
to easily. Tell Ss to underline the relative clause.
(Answer: (who/that) I can 1alk to easily) Ask: “What'’s
the subject in this relative clause? Who ‘can talk to
easily’?” (Answer: I) Explain that the relative pronoun
is the object here. Repeat for the last sentence.

= Explain that a relative pronoun who or that is
necessary when the relative pronoun is a subject.
When the relative pronoun is an object, we can omit it.

s Focus Ss’ attention on the Conversation on page 2.
Ask Ss to find four examples of relative clauses.

= Play the audio program for the Grammar Focus box.
Ss listen and repeat.

WORD POWER

A

= Explain the task. Model the first item. Point out that
more than one answer is possible.

» Ss complete the task individually. Then they compare
answers in pairs. Go over answers with the class.

1. d. I don't want to have a partner who/that | have
nothing in common with.

2. g. I'd prefer a roommate who/that is quiet,
considerate, and neat.

3. f. Idon'tlike to be with people who/that | don’t feel
comfortable around.

4. e. |discuss my problems with friends who/that can
give me good advice.

S. b. Id like to have a boss who/that | respect as
a leader.

6. a. | enjoy teachers who/that help me understand
things easily.

7. c. I'd like to meet people who/that have a good
sense of humor.

= Ss complete the task individually. Then they compare
answers in pairs. Go over answers with the class.

Who/that are optional in sentences 1, 4, and 6.

C Pair work

= Model with your own information (e.g., / don’t want a
partner who doesn’t like to talk.).

= Ss complete the sentences individually. Encourage Ss
to be creative and use their own ideas.

= Ss work in pairs. They take turns reading their
sentences to each other. The goal is to find where they
have similar opinions.

Learning Objectives: learn adjectives that describe
personal characteristics; practice giving definitions

A

® Ss do the matching individually or in pairs. When
finished, Ss can check a dictionary.

h, a,N S. f P
G i, P

1. h,P 3. % 9. eN
2. ¢,N 4., 6. b,N 8.

B Pair work

® Tell Ss to cover the definitions. Read the example
sentence. Ask a S to complete it.

T-3 = Unit 1

= Explain the task. Ss work in pairs. They take turns
asking about the adjectives.

C pair work

= Model the task by using some adjectives to describe
yourself.

= Ss work individually to write down adjectives to

describe themselves. Go around the class and give
help as needed.

= Then Ss work in pairs. Ss take turns sharing their
descriptions.
For more practice with vocabulary from Exercises 1-4,

play Prediction Bingo — download it from the website.
Read aloud the definitions, not the adjectives.



\cll GRAMMAR FoCUS

Relative pronouns (&

As the subject of a clause As the object of a clause
| like guys who/that aren’t too serious. I'd prefer someone (who/that) | have fun with.
| like guys who/that have a good sense of humor. I'd prefer someone (who/that) | can talk to easily.

A Match the information in columns A and B. Then compare with a partner.

help me understand things easily.
| respect as a leader.

have a good sense of humor.

I have nothing in common with.
can give me good advice.

| don't feel comfortable around.

is quiet, considerate, and neat.

| don’t want to have a partner who/that .4

| enjoy teachers who/that ..........

I'd prefer a roommate who/that ............

I don't like to be with people who/that ............

I discuss my problems with friends who/that ..........
I'd like to have a boss who/that ............

| like to meet people who/that ............

NoOwnhsEWN= D
Q@ P aoan oW

B putaline through who/that in part A if it's optional. Then compare with a partner.

C PAIR WORK Complete the sentences in column A with your own information.
Do you and your partner have similar opinions?

A: 1 don’t want to have a partner who isn't a good listener.
B: Neither do I.| dont want to have a partner who doesn’t have a positive attitude either.

e e e et 1 Y il s

WORD POWER Personalities

A Match the words with the definitions. Then decide whether the words are
positive (P) or negative (N). Write P or N after each word.

..... h_. 1. easygoing ..F. . a. aperson who doesn’t change easily and is stubborn
v 2. egotistical ............ b. someone who doesn't like sharing
............ 3. inflexible ............ ¢. someone who has a very high opinion of him- or herself
____________ 4. modest ... d. someone who is helpful and encouraging
v 5. sociable ... e. aperson who doesn’t do what he or she promised
____________ 6. stingy ... f. a person who enjoys being with other people
,,,,,,,,,,,, 7. supportive .......... g. aperson who has unpredictable or irregular moods
. 8. temperamental .......... h. aperson who doesn't worry much or get angry easily

............ 9. unreliable .......... someone who doesn't brag about his or her accomplishments

B PAIR WORK Cover the definitions. Take turns talking about the adjectives in your own words.

“An easygoing person is someone who .. ”

C PAIRWORK Think of at least two adjectives to describe yourself. Then tell a partner.

That's what friends are for! = 3



L LISTENING What are they like?

A © Listen to conversations that describe three people. Are the descriptions
positive (P) or negative (N)? Check (V) the box.

1. Andrea BP BN oo
2. James OP ON oo
3. Mr.Johnson O P ON

B © Listen again. Write two adjectives that describe each person in the chart.

"E" DISCUSSION Ideal people

e el o P L ——— —

D S PR p—— P e

A What is the ideal parent, friend, or partner like? What is one quality
each should have and one quality each should not have? Complete the chart.

The ideal parent

The ideal friend
The ideal partner

B GROUP WORK Take turns describing your ideal people.
Try to agree on the two most important qualities for a parent,
afriend, and a partner.

A: Ithink the ideal parentis someone who is easygoing
and who.. ..

B: Iagree. The ideal parent is someone that doesn’t get
upset easily and who isn’t temperamental.

C: Oh, I'm not sure | agree....

WRITING About a best friend

Nl o e ———— == T T -

e & b
A Think about your best friend. Answer the questions. T‘flz"l, o
Then write a paragraph. =t

What is your best friend like?
How long have you been friends?
How did you meet?
How are you similar? My best friend is someone who is friendly and easygoing.
How are you different? She's a reliable friend and someone who I can call anytime.
We've been friends for about five years, but we didn't
become friends right away. We . . .

B PAIRWORK Exchange paragraphs. How are your best friends similar? How are
they different?

4 = Unit1



a LISTENING

Learning Objective: develop skills in making
inferences

A © [cD1, Track 4]

® Books closed. Divide the class into teams. Each
team brainstorms positive and negative adjectives to
describe personalities.

= Set a time limit of three minutes. Call on different Ss
from each team to write the adjectives in two columns
on the board.

= Books open. Set the scene. Ss will listen to
descriptions of three people. After listening to each
conversation, Ss decide if the general feeling is
positive (P) or negative (N).

s Play the audio program. Ss listen and check (V) the
positive or negative box.

~ AudioScript
See page T-165.

s Go over answers with the class.

1. Andrea, N
2. James, P
3. Mr. Johnson, N

B © [cD1, Track 5]

= Play the audio program again. Pause after each
conversation. Ss write two adjectives that describe
each person.

» Elicit answers from the class. Ask Ss to explain why
they chose those words (e.g., Andrea is egotistical
because she talks about herself.).

1. Andrea: egotistical, stingy
2. James: sociable, easygoing
3. Mr. Johnson: temperamental, unreliable

DISCUSSION

Learning Objectives: develop the skill of describing
qualities in other people; develop the skill of agreeing
and disagreeing

A

= Focus Ss’ attention on the picture. Ask: “What is
happening? What kind of parent do you think the
man is?”

= Explain the task. Read the discussion questions, and
go over the chart.

= Ss work in small groups to complete the chart.

B Group work

® Explain the task. Have three Ss model
the conversation.

= Ss work in small groups. Ss take turns describing their
“ideal people™ using information from their chart in
part A. Go around the class and give help as needed.

= Option: Ss discuss other ideal people (e.g., the ideal
boss/employee/teacher/student/brother/sister).
For a new way to practice discussion, try the

@ Onion-Ring technique — download it from
the website.

i WRITING

Learning Objectives: write aparagraph using
relative pronouns; write adescription of a best friend

A

= Explain the task. Go over the example paragraph.

= Read the questions. Ask Ss to find the answers to
the first two questions in the paragraph.

= Ask Ss to identify the two relative clauses in
the paragraph.

= Have Ss think about their best friend and write answers
to the questions.

= Ss write the first draft of their paragraph. Write one
paragraph, focusing on three areas:
(1) content, (2) organization, (3) grammar.

= Option: Ss write the paragraph for homework.

B Pair work
= Ss work in pairs to complete the task.

= Call on pairs to explain how their best friends are
similar and different.

= Ss make final revisions. Then they turn in their work
for checking.

End of Cycle 1

See the Supplementary Resources chart at the beginning
of this unit for additional teaching materials and student
activities related to this Cycle.

That’s what friends are for! = T-4



PERSPECTIVES

Learning Objectives: complete a fun quiz; see clauses
with it and adverbial clauses with when in context

A © [cD 1, Track 6]

= Ss cover the text and look only at the picture. Ask Ss
to discuss these questions in pairs:
What is happening?
How do you think the man feels?
Would this annoy you? Why?

= While Ss are talking, write the left-hand column on
the board (answers are on the right).

mmon complaints - Lopi
cell phones in the classroom (2)
people who talk with their mouths full (4)
teachers forgetting names 3)
an early morning phone call (7)
loud talking during a movie (©)
children who scream in restaurants (m
friends who forget birthdays (&)
doctors who are late &)

= Books closed. Set the scene. Ss will hear eight
common complaints. They are written on the board
but in the wrong order.

» Tell Ss to listen and number the complaints in the
order they hear them. Play the audio program. Then Ss
open their books and check their own answers.

PRONUNCIATION

= Next, Ss complete the quiz individually. Then Ss count
the things that annoy them and check their score.

= Option: Ss find out who is similar to them by going
around the class and asking people what their score
was. When they find someone with the same score,
they work with that person to do part B.

= Explain the task. Ss read the quiz again. This time,
they circle one complaint that bothers them most.

= Call on Ss to read each complaint in turn. Ask Ss to
raise their hand if they chose that complaint. Note
how many people chose each complaint, and count the
score. Which one bothers people the most?

= Option: Ss with the same complaint work in groups.
They discuss these questions:
Why does that situation annoy you so much?
When did it last happen? What did you do about it?

= Option: Tell Ss to look at the sentences in the quiz.
Elicit four ways of saying / don 't like it. Write Ss’
answers on the board. (Answers: I hate it. It bothers
me. I can’t stand it. It upsets me.)

Learning Objective: notice and use linked sounds

A© [CD 1, Track 7]

» Explain that English speakers often link words
together. They often link a final consonant to the
vowel sound that follows it (e.g., /t upsets me.

] can't stand it.).

= Point out that we link sounds together, not letters.
Write some examples on the board:
lhateit =/tl/ lloveit = I/

= Give Ss time to read the two example sentences and
to study the examples of consonant + vowel links in
each sentence.

= Play the audio program. Ss practice the sentences.

B © [cp 1, Track 8]
= Explain the task. Ss read the sentences and decide
which sounds are linked. They mark the linked sounds.

T-5 = Unit 1

= Play the audio program. Ss listen and check
their answers.

s Go overanswers with the class. Write the sentences on
the board. Call on Ss to mark the linked sounds.

1 can't stand jt when someone is late for 3n gppointment.
Does jt bother you when a friend js unreliable?
I hate jt when a cell phone goes off in class.

C

= Explain the task. Model the first sentence in the quiz.

= Ss work in pairs. They take turns saying the sentences.
Go around the class and listen for linking.

= Play the audio program again if needed.

= Option: Ss practice reading the statements in
the Perspectives.



ﬁPERSPEcnvss Quiz

A @ Listen to some common complaints. Check (/) the ones you agree with.

Do youget annoyed easily?

| can’t stand it when a child screams in a restaurant.

| don't like it when a cell phone rings in the classroom.
It bothers me when a teacher forgets my name.

| hate it when people talk with th eir mouths full.

It upsets me when a close friend forgets my birthday.

| can’t stand it when people talk loudly to each other
during @ movie.

I don't like it when people call me early in the morning.

It bothers me when my doctor arrives late for an
appointment.

Score: If you checked. ..

1-2 complaints: Wow! You don’t get annoyed very easily.
3-4 complaints: You're fairly easygoing.

5-6 complaints: You get annoyed pretty easily.

7-8 complaints: Relax! You get annoyed too easily.

B calculate your score. Do you get annoyed easily? Tell the class what

bothers you the most.

-l PRONUNCIATION Linked sounds

i v T S

A @©) Listen and practice. Final consonant sounds
are often linked to the vowel sounds that follow them.

It upsets me when a person is unreliable.
Ilove it when a friend is supportive and kind.

B @ Mark the linked sounds in the sentences below.
Listen and check. Then practice saying the sentences.

1. lcan't stand it when someoneiis late for an appointment.

2. Does it bother you when a friend is unreliable?
3. | hate it when a cell phone goes off in class.

C Take turns saying the sentences in Exercise 8.
Pay attention to linked sounds.

That’s what friends are for! = 5



GRAMMAR Focus _ B B . ;Lallguag:’:

I like it when a teacher is helpful and supportive.
| don't mind it when a friend visits without calling me first.
| can't stand it when a child screams in a restaurant.

It makes me happy when people do nice things for no reason.
It bothers me when my doctor arrives late for an appointment.
It upsets me when a close friend forgets my birthday.

A How do you feel about these situations? Complete the sentences with
it clauses from the list. Then take turns reading your sentences with a partner.

I love it I don’t mind it | don't like it

! like it It doesn’t bother me it really upsets me

it makes me happy It annoys me | can't stand it
. mrmro—— e when someone gives me a compliment.
2 when | get phone calls on my birthday.
e when a stranger asks me for money.
B e when people call me late at night.
CH e e when teachers are temperamental.
6. when people are direct and say what's on their mind.
Y £ Qe ———————— - when someone corrects my English in front of others.
8! momm=wm el when a friend is sensitive and supportive.
9. when people throw trash on the ground.

100 when a friend treats me to dinner.

B GROUP WORK Do you ever get annoyed by a certain
type of person or situation? Write down five things that
annoy you the most. Then compare in groups.

PASSIWWORD

DENIED

call 555-8816
for assistance

A: | can't stand it when someone puts me on hold.
B: | feel the same way.
C: Yeah, but it bothers me more when.. ..

L & | INTERCHANGE 1 _Personality types

T — S A - -— — —— ==’

Interview a classmate to find out about his or her personality.
Go to Interchange 1 on page 114.

6 = Unit 1 Olsl il Olj @20
www.irLanguage.com



@ GRAMMAR FOCUS

Learning Objective: practice clauses with it and
adverbial clauses with when

© [CD 1, Track 9]

Clauses with it and when

= Focus Ss’ attention on the Perspectives on page 5. Ask
Ss to find examples of sentences that begin with /.
Write the sentences on the board like this:

1 2 3| 4 5

| | don't like it | when | aceliphonerings...
| | hate it | when | peopletalk...

| | can't stand| it | when | peopletalkloudly. ..

= Ask Ss what is in each column to elicit the rule:

Clause with it Adverbial clause with when
subject + verb + it + when + subject + verb

= Point out that we use it when in this structure.

Sentences beginning with it and adverbial clauses

with when

= In the same Perspectives, ask Ss to find two examples
of sentences that begin with the word ir. Write

the sentences on the board. Also add the phrase it
embarrasses me.

1 2 3 4 5

it | bothers | me | when | ateacher forgets. ..

It | upsets | me | when | aclose friend...

[t | bothers | me | when | mydoctor...

® Ask Ss what is in each column to elicit the rule:
e with Adverbial wi n
It + verb + object + when + subject + verb
= Play the audio program.
= Option: For additional practice, write these cues on
the board and ask Ss to complete them orally:
| like it when ... It bothers me when ...
Idontlikeit when... It really upsets mewhen...

A

s Focus Ss’ attention on the picture. Ask: “What is
happening? How do you feel when you have to wait
for something?” Elicit ideas from the class.

INTERCHANGE 1

» Ss read the expressions and clauses silently.

® Explain any new vocabulary. Elicit which phrases are
positive (e.g., I love it.), neutral (e.g., ] don’t mind it.),
and negative (e.g., It really upsets me.).

= Explain the task. Model the first one by
eliciting suggestions.

s Ss complete the task individually. Go around the class
and give help as needed.

= Option: Tell Ssto use each expression only once
and to add their own expression for number 10.

» Ss work in pairs. They take turns reading their
sentences aloud to compare responses. Remind Ss to
focus on linking the words.

» Elicit Ss’ responses. Accept any sentences that are
logical and grammatically correct. Let Ss self-correct
before you correct them.

To deal with common errors, write the word on a note
card (e.g., the word when or it). Each time Ss make the
error, show the card.

E For more practice with the expressions, play

Tic-Tac-Toe — download it from the website.

B Group work

= Explain the task. Have three Ss model
the conversation.

= Ss work individually to write down five things
that annoy them. Go around the class and give
help as needed.

= Write some useful phrases on the board. Point out that
these are ways to agree with someone:
| feel the same way. Absolutely!
| know what you mean! Me too./Me neither.
You can say that again.

= Ss work in small groups and compare what
annoys them.

= Encourage Ss to use some of the phrases on the board.
Remind them to ask follow-up questions and to give
their own opinions. Set a time limit of about
ten minutes.

See page T-114 for teaching notes.

That's what friends are for! = T-6



@ READING

Learning Objective: develop skills in identifying main

ideas and understanding vocabulary in context

= Books closed. Read the pre-reading questions aloud,
or write them on the board. Ask Ss to discuss the
questions in pairs.

= Ss predict what kind of information they will read in
the article.

= Books open. Ss read the article silently. Ss should
read the article without stopping to ask questions or
use a dictionary.

s Then tell Ss to go back through the text and circle
words they can’t guess from context. Ss work in pairs
to figure out unfamiliar vocabulary.

= Elicit or explain any remaining new vocabulary.

Vocabulary

cyberfriends: people you interact with online

get rid of: remove

endlessly: constantly; without stopping

status updates: information posted online about what
someone is doing or thinking

nasty: mean; cruel

phenomenon: event; trend

' For a good way to find the meaning of unknown
e words, try Vocabulary Mingle — download it from
the website.

P

s Explain the task. Ss decide what is true or false based
on the article. Explain that Not given means the article
has no information on that topic.

s Ss reread the article individually and answer
the questions.

s Option: Ss compare answers in pairs. Ss show their
partners where answers are in the article.

= Go over answers with the class.

1. True
2. False

3. True
4. Not given

5. True
6. Not given

Two or three smaller, purposeful readings can be more
productive than one long, detailed reading.

T-7 Unit1

= Explain the task. Ask Ss to find the first phrase.
(Answer: paragraph 1, sentence 4.) Read the sentence
aloud. Elicit context clues that help Ss figure out the
meaning. (Answer: the word close suggests people in a
personal relationship know each other well.)

= Read the first sentence in part B. Elicit the answer.
(Answer: know)

= Ss work individually or in pairs to find the phrases and
choose the meanings.

= Go over answers with the class.

1. know 4. remove
2. unfriend S. the same
3. strongly

s Option: Write these punctuation marks and their
names on the board:
* " quotation marks
— dash

colon

= Ss work in pairs to find this these punctuation marks
in the article. Ask Ss to figure out the function. Elicit
answers. (Answers: quotation marks around “to
remove someone as a ‘friend’ from a social
networking site” for a definition, and quotation marks
around “friend” for a special use of a word; dash
before unfriend follows an explanation; colon after
this introduces a definition)

C Pair work
= Explain the task. Read the questions.
= Ss discuss the questions in pairs.

Play Just One Minute — download it from the website.
Ask Ss to talk about the article or a specific friend or
loved one.

See the Supplementary Resources chart at the beginning

of this unit for additional teaching materials and student
activities related to this Cycle.
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"How do you choose your friends online?
What qualities do you look for in cybertfriends?

Social networking makes it very easy to have
friends — lots and lots of friends. Hundreds of
millions of people havejoined Facebook, Orkut,
and other sites so that they can communicate with
their friends online. However, the meaning of the
word “friend” seems to have changed. In the past,
a friend was someone you had a close personal
relationship with. Now, anyone in the world can
be your friend online! Some people have thousands
of cyberfriends, but what do you do if you don’t
want so many friends?

Easy! You can dump an unwanted friend with just
oneclick of your mouse. In recent years, it has
become so common to get rid of friends in this
way that there is a new word to describe it —to
“unfriend.” The New Oxford American Dictionary
named it Word of the Year in 2009 and defined it
like this: “to remove someone as a ‘friend’ from a
social networking site.” But why would you want
to do such a drastic thing as unfriend someone?

v VX

8T

The most common reason for unfriending someone
is to eliminate annoying people from your social
life. For example, some friends post messages much
too frequently —and those messages can be
extremely boring. They endlessly post status
updates that say things like “I'm cooking dinner™
or “I'm doing my homework.” Another reason for
unfriending someone is disagreement about world
issues. A third reason is to get rid of people who
write nasty things on social websites.

Although dumping friends is not just an Internet
phenomenon, far more online friendships end
suddenly than off-line ones. Even in this computer
age, it remains true that many people prefer
spending time together face-to-face. After all,
that’s what friends are for!

A Read the article. Then for each statement, check (/) True, False, or Not given.

-

cubkhowonNn -~

Social networking has changed the way many people make friends.

It's not easy to remove cyberfriends.

The word “unfriend” became popular in 2009.

People who are unfriended may feel upset.

Some people write unpleasant things on websites.
Sometimes family members are unfriended from websites.

True _H_Fnlse; ~ Not given

000000
000000
000000

B Find the words and phrases in italics in the text. Then choose the meaning for each one.

Call o e

5.

When you have a personal relationship, you know / don't know someone well.
If you dump people you know, you friend / unfriend them.

You might do something drastic when you feel easygoing / strongly about it.
When you eliminate someone from your life, you add / remove them.

If you are face-to-face with someone, you are in the same / a different location.

C PAIRWORK Have you ever unfriended anyone? Why? Have you ever been unfriended?
How did you feel?

That’s what friends are for! = 7
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After the following
SB exercises

You can use these materials
in class

Your students can use these materials
outside the classroom

1 Snapshot

2 Perspectives

3 Grammar Focus

SB Unit 2 Grammar Plus focus |
$SD Unit 2 Grammar |

4 Word Power

SSD Unit 2 Vocabulary 1-2

n

Speaking

1SS Unit 2 Writing Worksheet

ARC Gerund phrases 1-2

6 Writing

Conversation

ARC Expressions for describing pros and cons
WB Unit 2 exercises 14

SSD Unit 2 Speaking 1-2

8 Grammar Focus

TSS Unit 2 Vocabulary Worksheet
1SS Unit 2 Grammar Worksheet

SB  Unit 2 Grammar Plus focus 2
$SD Unit 2 Grammar 2
ARC Comparisons

9  Pronunciation

TSS Unit 2 Listening Worksheet

10 Listening

11 Role Play

TSS Unit 2 Extra Worksheet

12 Interchange 2

13 Reading 1SS Unit 2 Project Worksheet SSD Unit 2 Reading 1-2
VID Unit 2 SSD Unit 2 Listening 1-3
VRB Unit 2 SSD Unit 2 Video 1-3
WB Unit 2 exercises 5-8
With or instead of the You can also use these materials o

following SB section

for assessment

Units 1-2 Progress Check

ASSESSMENT (D Units 1-2 Oral Quiz

ASSESSMENT CD Units 1-2 Written Quiz

Key ARC: Arcade
VID: Video DVD

Unit 2 Supplementary Resources Overview

SB: Student’s Book
VRB: Video Resource Book

SSD: Self-study DVD-ROM
WB: Workbook

TSS: Teacher Support Site
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following SB section for assessment
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7\ In-demand ca;reérs o'f' thé future

O simulation engineer You develop different kinds of simulators,
such as flight simulators for training pilots or virtual patients for
training medical students.

(O Health informatics technician You use computer systems to update
patients’ files, which helps doctors diagnose and treat patients.

(O Green researcher You research new environmentally friendly
technologies for fields such as transportation, energy, and recycling.

O Organic food farmer You grow healthy food in a sustainable way,
without using harmful pesticides or chemicals.

O social media manager You control the representation of a
company'’s brand online on sites like Facebook, Twitter, and others.

Source: www.careerbuilder.com

Rank the careers from 1 [most interesting) to 5 (least interesting). Compare with a partner.
Can you think of any other careers that will be in demand in the future?
What jobs do you think will not be in demand? Why?

www.irLanguage.com

PERSPECTIVES Career debate

A © Listento the people talk about jobs. Do you agree or disagree?
Check (v) the speaker you agree with more.

“Being a flight attendant “But flight attendants get “Designing clothes is not “That's not true! Many great

sounds very exciting. Flying tired of traveling. They a man’s job. Women are clothing designers are men.

all the time would be fun.” spend most of their time in much more fascinated by Just look at Calvin Klein!”
girports!” fashion.”

®

“I'd enjoy working with “I'm not 50 sure. Animals “I'd like to work in the *| disagree! Working in
animals. | think working can be very unpredictable. television industry. Directing front of the comera as an
os a veterinarian could be Getting a dog bite would a TV show would be really actor would be much more
rewarding.” be scary!” inferesting.” safisfying.”

®

B Compare your responses with your classmates. Give more reasons to support your opinions.

8 ool gl gl @20
www.lrLanguage.com
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" Cycle 1, Exercises 1-6

ﬁ SNAPSHOT

In this unit, Ss discuss the advantages and

disadvantages of various jobs and careers.

In Cycle 1, they talk about their opinions of
jobs, usinggerundphrases as subjects and
objects. In Cycle 2, students talk about jobs
using the comparative.

Learning Objective: learn vocabulary for
discussing jobs

= Books closed. Introduce the topic of in-demand

careers or hot jobs by writing the phrases on the board.

= Explain that some jobs or careers will be more “in
demand” in the future. Explain that “in demand
means something that is strongly needed, and “hot”
means popular.

= With the class, brainstorm hot jobs of the future
(e.g., social media manager). Write Ss’ ideas on
the board. Ask Ss to guess which ones will be
mentioned in the Snapshot.

= Books open. Give Ss several minutes to read the
Snapshot on their own. Allow Ss to use a dictionary
after they finish reading, if they wish.

= Elicit or explain any new vocabulary.

Vocabulary

simulation: something that looks or behaves like
something real, but is not

simulator: a machine on which people can practice
operating a vehicle or aircraft without driving or flying

virtual: using computer images and sounds that make
you think an imagined situation is real

PERSPECTIVES

informatics: the field of information processing;
information science
diagnose: to say what is wrong with someone who isiill
green: good for the environment
organic: growing plants or keeping animals for food
without using artificial chemicals
sustainable: able to continue over a period of time
pesticides: chemicals used to kill insects
representation: the way someone or something
is shown

brand: a product that is made by a particular company

= Read the questions aloud. Then Ss discuss the
questions in pairs.

s Option: Ask Ss to discuss jobs that will not be in
demand in the future or that are already outdated.
(e.g., telephone operator). Write Ss’ ideas on
the board.

For a new way to review the five hot jobs, try
e Vocabulary Steps — download it from the website.

To practice jobs, play Hot Potato — download it from
the website. Ask Ss to brainstorm one job beginning
with each letter of the alphabet.

Learning Objectives: listen to people talking about
jobs; see gerunds in context; practice the skill of agreeing
and disagreeing

A @ [cD 1, Track 10]

= Books closed. Set the scene. Ss will hear people
talking about four jobs. Two people give different
opinions about each job.

= Play the audio program. Ss listen and write down the
four jobs. (Answers: fashion designer, flight attendant,
TV director, veterinarian)

® Books open. Tell Ss to read the Perspectives to check
their answers.

= Elicit or explain any new vocabulary. Elicit that Calvin
Klein is one of the most successful male fashion
designers in the world.

= Explain the task. Ss read and check which of the two
speakers they agree with more.

= Explain the task. Go over the language used by the
speakers in part A to agree or disagree (e.g., That’s
not true! I disagree! I'm not so sure.).

= Ss compare their answers in pairs. Encourage Ss to
ask follow-up questions.

= Play the audio program again. Tell Ss to focus
on the intonation used for disagreeing and
presenting opinions.

= Ss practice the conversations in pairs. Tell Ss to try to
imitate the original speakers’ intonation.



GRAMMAR FOCUS

Learning Objective: practice gerund phrases as
subjects and as objects

G [CD1,Track 11]

®» Elicit or explain that a gerund is formed by adding
-ing to a verb (e.g., designing, being). This is the same
form as the present continuous. However, a gerund is a
noun, so it can be a subject or an object in a sentence.

To help Ss remember the structure, encourage them
to try to work out rules themselves. Training Ss in this skill
will help them deal with new structures in the future.

= Write on the board:

Gerund phrases
1. As the subject of a sentence:

Being a flight attendant sounds exciting.
2. As the object of the verb:
Hed love being a flight attendant.

3. As the object of a preposition:

I'm interested in being a flight attendant.

e Play the audio program.

e Focus Ss’ attention on the Perspectives on page 8.
Tell Ss to underline the gerunds. Call on Ss to write
the gerunds on the board. (Answers: designing, being,
flying, traveling, writing, working, getting, directing)
Note: Clothing designer is a noun phrase; exciting and
rewarding are participial adjectives.

= Option: Ask Ss to use the gerunds on the board as
subjects. Then ask Ss to use the gerunds as objects
(e.g.. Designing clothes is a job for men and women.
Calvin Klein is great at designing clothes. ).

A

= Explain the task. Use the example sentence to model

the task. Have Ss read the gerund phrases in column A.

Explain any new vocabulary.

T9m Unit2

= Option: Review or present other adverbs that Ss can
use with the adjectives in column C (e.g., pretty, kind
of, really, very, extremely, so, quite, incredibly).

e Ss work individually to write their opinions of each
job. Go around the class and give help as needed.

® Go over answers with the class. Accept any answers
that are logical and grammatically correct.

Let Ss correct problems themselves. Then explain
those errors that Ss can’t correct.

B Pair work

= Explain the task. Model the task with several Ss using
the example conversation in the book.

® Ss work in pairs to compare their opinions about the
jobs in part A. Go around the class and give help as
needed. Make notes of errors with gerund phrases.

= When pairs finish, write some of the errors on the
board. Elicit corrections from the class.

C Group work

= Explain the task. Ss complete the sentences with
gerund phrases as objects. Ask a S to read the
example sentence.

» Ss work individuaily to complete the task. Go around
the class and give help as needed.

= Then Ss work in small groups, taking turns reading
their sentences. Encourage Ss to ask follow-up
questions and to give more information.

= Ask each group to choose the three most interesting
sentences. Different Ss read them aloud to the class.

= Option: Ss go around and exchange their information
with classmates.
For more practice with gerund phrases, play True or
False? — download it from the website.
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Gerund phrases as subjects

vww.irLanguage.com

Being a flight attendant sounds exciting.
Designing clothes is not a man’s job.

Working as a veterinarian could be rewarding.

Directing a TV show would be interesting.

~qrLanguageve-

Gerund phrases as objects

He'd love being a flight attendant.

He wouldn't like being a fashion designer.
She’d enjoy working with animals.

She’d be good at directing a TV show.

A Look at the gerund phrases in column A. Write your opinion
of each job by choosing information from columns B and C. Then
add two more gerund phrases and write similar sentences.

A B C

1. working as an accountant seems awful

2. taking care of children sounds stressful

3. being a farmer could be fantastic

4. designing clothes would be  fascinating

5. working on a movie set must be pretty difficult
6. making a living as an artist kind of boring

7. doing volunteer work overseas really rewarding
8. retiring at age 40 very challenging

1. Working as an accountant would be kind of boring.

B PAIR WORK Give reasons for your opinions about the jobs in part A.

A: In my opinion, working as an accountant would be kind of boring.

B: Really? Why is that?

A: Because you work in an office and do the same thing every day.

B: I'm not sure that’s true. For me, working as an accountant could be ...

C GROUP WORK Complete the sentences with gerund phrases.
Then take turns reading your sentences. Share the three most
interesting sentences with the class.

I think I'd be good at . ..
I wouldn't be very good at....

1. I'd beinterested in ...

2. I'dgettired of ...

3. I'd be very excited about. ..
4. Id enjoy...

5.

6.

“I'd be interested in working with children.”

ol gl @240
www.irLanguage.com
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wono POWER Suffixes

www.irLanguage.com

A Add the suffixes -er, -or, -ist, or -ian to form the names of these jobs.
Write the words in the chart and add one more example to each column.

computer technic...ian . gossip column............ politic............ TVreport........
factory supervis........... guidance counsel........... psychiatr............ zookeep..........
-er -or -ist -ian

B PAIRWORK Can you give a definition for each job?

“A computer technician is someone who fixes computers.’

ESPEAKING Possible careers

GROUP WORK Talk about a career you would
like to have. Use information from Exercises 1-4 or your
own ideas. Other students ask follow-up questions.

A: I'd enjoy doing TV interviews with famous people.

B: Why is that?

A: Asking people about their lives would be fascinating.
C: Who would you interview?

A: Well, I think I'd be good at talking to politicians.

@ WRITING Describing pros and cons

A Choosea job and make a list of its advantages. Then use the list to
write a paragraph about the job. Add a title.

Being a comedian: It's fun to be funny

Working as a comedian seems exciting.
First of all, making people laugh would be a
lot of fun because you'd be laughing all the
time, too. In addition, . ..

B PAIRWORK Read your partner’s paragraph. Then write a paragraph -

about the disadvantages of your partner’s job. Add a title.

C PAIRWORK Read your partner’s paragraph about your job’s
disadvantages. Do you agree or disagree? Why or why not?

10 = Unit2

useful expressions

Firstof all, . . .

In addition, . . .
Furthermore, . . .

For example, . . .
However, . . .

On the other hand, . . .

In conclusion, . . .

Ol sl gl @240
www.irLanguage.com



WORD POWER

Learning Objective: learn suffixes for jobs

A

s Explain the task. Ask a S to read the example.

s Ss complete the task individually or in pairs. First,
Ss add suffixes to form names of jobs. Then Ss write
the words in the chart. Remind Ss to add one more
example to each column.

= To check answers, draw the chart on the board. Ask Ss
to come up to complete it.

-er -or

TV reporter factory supervisor
zookeeper quidance counselor
Web designer inventor

child-care worker decorator
photographer investigator

-ist -ian

gossip columnist computer technician

psychiatrist politician
dentist musician
chemist electrician

ﬁ SPEAKING

pharmacist veterinarian

artist

(Note: Additional examples are italicized.)

= Pronounce the words. Explain that the p is silent in
words beginning with psy.

= Option: Ask Ss to name jobs where the verb and noun
are the same (e.g., coach, cook, guide, TV host).

s Option: Ask Ss to talk about the jobs in the chart,
using gerunds as subjects or objects.

B Pair work

= Ask a S toread the example definition.

® Ss work in pairs and take turns making definitions.
Remind Ss to use someone who or someone that.
For a new way to practice jobs and their suffixes, try
Mime — download it from the website.

Learning Objective: talk about possible careers

Group work

= Ask three Ss to model the conversation. Point out the
follow-up questions.

ﬁ WRITING

= Ss work in small groups. Set a time limit of about ten
minutes. Ss take turns talking about possible careers.
Tell Ss to ask two follow-up questions each per
discussion. Go around the class and give help
as needed.

Learning Objective: write about the advantages and
disadvantages of a particular job

A

= Explain the task. Ask a S to read the model
paragraph aloud. Discuss the title. Go over the
useful expressions. Elicit other expressions
(e.g., One advantage/disadvantage is . . .).

= Ss work individually. Ss choose one of the jobs they
talked about in Exercise 5 (or another job). Ss make a
list of advantages and write a paragraph.

= Encourage Ss to write about at least three advantages.
Remind Ss to add a title. Go around the class and give
help as needed.

B Pair work
= Ss work in pairs. They read each other’s paragraphs.

» Ss write a paragraph about the disadvantages of their
partner’s job. Encourage Ss to write about at least three
disadvantages. Remind Ss to add a title.

= Option: Ss do this step for homework.

C Pair work

= Ss exchange and read each other's paragraphs
about job disadvantages. Partners say if they agree
or disagree.

See the Supplementary Resources chart at the beginning
of this unit for additional teaching materials and student
activities related to this Cycle.

Career moves = T-10



Plyde inbuaiaisns 7-13 4
CONVERSATION

Learning Objectives: practice a conversation about
summer jobs; see comparisons in context

A © [cD1, Track 12]

= Books closed. Set the scene. Tracy and Mark are
talking about summer jobs. Explain that in the United
States, young people often get a job during summer
vacation to pay for their studies or to gain experience.

= Ask: “What job has Tracy found?” Tell Ss to listen for
the answer.

= Books open. Play the first five lines of the audio
program. Elicit the answer. (Answer: working at an
amusement park)

® Ss cover the text and look at the picture. Explain that
these are Mark’s two leads, or possible jobs.
Elicit that an intern is a person working to gain
experience, usually for little or no pay.

= Books closed. Play the audio program.

= Ss compare Mark's two job leads in pairs. Ask Ss to
discuss the advantages of each.

GRAMMAR FOCUS

= Books open. Play the audio program again. Ss listen
and read. Ask different Ss to read each line aloud.

= Ss practice the conversation in pairs.

B© [cD1, Track 13]
® Read the focus question aloud. Ss listen for the answer
to the question.

= Play the second part of the audio program. Encourage
Ss to take notes.

 AudioScript
See page T-165.

Tracy is going to work at Children’s World at the
amusement park, where she'll teach young kids
interesting games and educational activities. She'll also
wear a costume and greet people around the park.

Learning Objective: practice comparisons with
adjectives, verbs, nouns, and past participles

© [cp1, Track 14]
s Play the audio program. Ask Ss to underline the
adjectives, verbs, nouns, and past participles.

s Point out that all the comparisons are based on the
same few structures. Write them on the board:

more ... than better...than as...as
less . ..than worse . .. than notas...as

» Give a few examples with familiar occupations.
Elicit other examples.

A

= Explain the task.

® Ss work individually to complete the sentences with
the words in parentheses. Remind Ss that there are
several correct answers for each item.

= Ss go over their answers in pairs. Then go over
answers with the class.

Possible answers

1. Being a fashion designer is more interesting than
being an accountant.

2. ATV reporter’s job is less dangerous than a
firefighter's job.

T-11 = Unit 2

w

. A police officer travels less than a flight attendant.

4. Afactory supervisor earns more than a volunteer
teacher.

5. Long-distance truck drivers have worse hours than
bank tellers.

6. Pilots usually have more education than airport
security guards.

7. A doctor is better trained than a medical assistant.

8. Asocial worker isn't as well paid as a pharmacist.

B Group work

® Ask a S to read the first sentence in Part A. Ask Ss
to make another comparison between the two jobs.
They do not need to use the words in parentheses.
(e.g., Being a fashion designer is harder than being an
accountant. Being a fashion designer is more exciting
than being an accountant.).

= Ss work in small groups. They think of one more
comparison for each pair of jobs. They take
turns making up sentences. They can change the
comparative word, the sentence structure, or both.
Go around the class and give help as needed.

= Go over answers with the class. Elicit Ss’ responses
around the class.



Wl CONVERSATION Yougetagreat tan

A @© Listen and practice.

Tracy: Guess what... . I've found a summer job!
Mark: That's great! Anything interesting?
Tracy: Yes, working at an amusement park.
Mark: Wow, that sounds fantastic!

Tracy: So, have you found anything?

Mark: Nothing yet, but | have a couple of leads.
One is working as an intern for a record
company - mostly answering phones.
Or | can get a landscaping job again.

Tracy: Being an intern sounds more interesting
than landscaping. You'd have better hours,
and it's probably not as much work.

Mark: Yeah, but a landscaper earns more than
an intern. And you get a great tan!

QD . .
B ‘© Listen to the rest of the conversation.
What is Tracy going to do at the amusement park?

GRAMMAR FOCUS

- R SRS S —_ - =

www.irLanguage.com

. with adjectives with verbs
.. . is more/less interesting than . . . .. . earns more/less than . . .
. .is harder than . . . ...earns as much as . . .
...isnotashard as . . . .. .doesn’t earn as much as . . .

with nouns with past participles

. . . has better/worse hours than . . . ... is better paid than . . .
. . . has more education than . . . ...isas wellpaidas . . .

.. . isn’t as much work as . . . ...isnt as well paid as . . .

A Complete the sentences using the words in parentheses. Compare
with a partner. (More than one answer is possible.)

1. Being afashion designeris ... (interesting) being an accountant.
2. ATVreporter's jobis ... (dangerous) a firefighter's job.

3. Apolice officer ..., (travel) a flight attendant.

4. Afactory SUPerviSOr ..., (earn) a volunteer teacher.

5. Long-distance truck drivers have ... (hours) bank tellers.

6. Pilotsusually have ... (education) airport security guards.

7. AdOCtOris ..o (trained) a medical assistant.

8. Asocial workerisn't ... (paid) a pharmacist.

B GROUP WORK Make one more comparison for each pair of jobs in part A.

Ol l g @20 Career moves = 11
www.irLanguage.com



@PRONUNCIA TION Stress _with compound nouns

A ‘© Listen and practice. Notice that the first word in these compound nouns
has more stress. Then add two more compound nouns to the chart.

o o o @
zookeeper bank teller gossip columnist e T A S e A o T e o e
firefighter truck driver guidance counselor | s

B GROUP WORK Which job in each column would be more interesting? Why?
Tell the group. Pay attention to stress.

LISTENING Summer jobs www.irLanguage.com

T ——————— ———

A @ Listen to three people talk about their summer jobs.
Number the pictures from 1 to 3.

B © Listen again. Do they like their jobs? Why or why not?

ROLE PLAY My job is the worst!

A Choose ajob from the unit. Make a list of all the reasons why you wouldn't like it.
Think about what is negative, difficult, or boring about it — the salary, the hours, the location, etc.

B GROUP WORK Role-play a discussion. Explain why your job is the worst!

A: I'm ateacher, and my salary is terrible!

B: I'm a doctor. | have a higher salary than a teacher,
but a teacher has better hours.

C: Well, I'm a taxi driver. My hours aren’t as bad as a
doctor’s, but ...

INTERCHANGE 2 The dinner party

e e

Would you be a good party planner? Go to Interchange 2 on page 115.

12 =« Unit2 Ol Olbj @2e
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ﬁ PRONUNCIATION

Learning Objective: notice and use stress in
compound nouns

A © [CD 1, Track 15]
8 Books closed. Write the following jobs on the board.
Ask: “What do these nouns have in common?”

truck driver gossip columnist zookeeper

® Elicit that these are all compound nouns (two-word
nouns). In compound nouns, the main stress falls on
the first word.

s Play the audio program. Signal stressed words by
tapping a pencil or clapping.

8 Books open. Play the audio program again. Ss listen
and repeat, tapping or clapping on each stressed word.

W) LisTENING

® Ss work individually to add two more compound
nouns to the chart. Ss can look back through Unit 2
for ideas.

# Write Ss’ answers on the board. Ss practice
pronouncing the words.

B Group work
= Dictate this sentence, or write it on the board:

Being a bank teller would be more interesting than
being a bus driver, because . ..

s Ask Ss to complete the sentence. Then ask pairs to
compare answers.

® Elicit a few answers. Remind Ss to use the
correct stress.

s Explain the task.

® Ss work in small groups.

Learning Objective: develop skills in listening
to descriptions

A © (€D 1, Track 16]
® Ask Ss to identify the workplace in each picture.
(Answers: an office, a school, a restaurant)

® Play the audio program. Ss listen to find out who
works in each place.

PR TSR R et

See page T-165.

3. (Julia) 1. (Carlos)

ROLE PLAY

2. (Paul)

B © (cD1, Track 17)
s Explain the task. Read the focus question.
s Play the audio program again. This time Ss take notes.

Carlos likes his job because the kids are fun
to work with, and he gets to choose his own
hours.

Paul doesn't like his job because it's really
hard work, and it's really hot in the kitchen.
Julia likes her job because she works with
many other students, and they have fun
when they’re not making calls. it's really easy,
too, and she gets to sleep late.

Learning Objectives: practice making comparisons
among various jobs; take part in a role play

A

s Explain the task. Ss choose a job from the unit. Give
Ss time to think about the criteria for the job they
chose. The goal is to explain why each S thinks his or
her job is the worst.

B Group work

s Three students model the conversation.

8 Ssrole-play in small groups. Go around the class and
listen in. Take notes on problems.

s Set a time limit of eight to ten minutes. When time is
up, call on groups to say who has the worst job and
why. Encourage Ss to ask follow-up questions.

s Write some problems you heard on the board. Elicit
Ss’ suggestions on how to correct them.

WL INTERCHANGE 2

See page T-115 for teaching notes.

Career moves = T-12



READING

Learning Objective: develop skills in scanning for

specific information and making inferences

s Books closed. To introduce the topic, ask: “Who has a
job now? How did you find your job?”

= Ask Ss to work in pairs to brainstorm how people
should look for a job, or go job-hunting. Ask each pair
to share some of their ideas with the class.

= Books open. Ask a S to read the title of the article.
Explain that a job-hunter (username riley18) has
posted a problem on a message board. Five people
have responded with job-hunting advice.

= Ask Ss to read the pre-reading task. Ss scan the article
to see if riley 18 used any of their ideas.

s Elicit or explain any new vocabulary.

Vocabulary

figure: guess; suppose

aim too high: have unrealistic expectations or goals

be too proud: feel you are more important than you
really are

modest: not proud

specialize: develop a skill or knowledge in a
specific area

suited to: appropriate; fitting

hit the streets: go from door to door; go to real places
of business to look for opportunities

A

s Explain the task. Ask different Ss to read the sentences
aloud. Say that the comments express opinions of
people on the message board, in different words.

s Ss work individually to match the comments to the
usernames. Allow Ss to consult with others near them
if they want help.

= Option: Explain that we can infer or guess
people’s opinions based on other opinions that
they state directly.

T-13 = Unit 2

= Go over answers with the class. Ask: “Who would
probably say ‘Do something that others can’t do!” 7"
(maggie_ks). Alternatively, ask an early finisher to
write the answers on the board.

1. maggie_ks
2. erikjones

3. uis00S
4. table9_5S

S. jackie_s

For a new way to practice scanning for specific
o information, try Reading Race — download it from
the website.

= Explain the task. Point out that Ss are imagining
other situations for rileyl 8. They must imagine the
kind of advice that the message board posters
would give.

= Ss work individually to write the usernames by
each situation.

= Go over answers with the class.

1. luis005 3. maggie_ks S. erikjones
2. jackie_s 4. table9_5
C Group work

= Read the discussion question.

® Ss discuss the question in small groups. Tell the groups
to ask one person to write down any new advice they
think of for riley 18’s job search.

® Ask the groups to share any new strategies. Write
them on the board. Also ask the groups to share other
interesting ideas from the discussions.

" End of Cycle 2

See the Supplementary Resources chart at the beginning
of this unit for additional teaching materials and student
activities related to this Cycle and for assessment tools.



Lk READING
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Help! How can | find a job?

ake a short list of things people should do to find a job.

Then scan the message board. Has riley18 done any of these things?

o

I've been job-hunting for a year with no luck. I've done all the right things. | graduated with a degree in
information technology — everybody says you can’t go wrong with IT! I've sent my résumé to lots of local
companies. | dress professionally and answer interview questions well. But | haven’t gotten a single job

offer! Other applicants have work experience. How can | get experience if no one offers me a job? Help!
riley18

What kinds of jobs are you applying for? | figure you're aiming too high. Don’t be too proud!
Entering the job market for the first time requires you to be modest. Good luck!
erikjones

The thing about IT is you need to specialize. | work in medicine. Diagnostic imaging — stuff like PET
and MRI scanning — uses complex software that can only be operated by highly specialized people.
maggie_ks

I had the same problem as you. | graduated in IT, too! Then | went to a career counselor. She made me realize
I’'m more suited to a job with people than one with computers. I'm a really sociable person. | applied for work
in telesales and got a job immediately. | love it! | talk to people on the phone all day!

jackie_s

Don't just sit there and expect a job to come to you! When job-hunting, the three most important
things to remember are location, location, location! Hit the streets and go where the jobs are!
luis005

- There are so many more interesting jobs than working with computers! Why does everyone think IT

is so special? Everyone has to eat and drink! Why don’t you open a coffee shop or restaurant?
table9_5

A Read the message board. Where do these sentences belong?
Write the username of the person who probably made each comment.

1. Do something that others can’t do!

.. 2. The key thing is to get a job and then work your way up.

3. If you're prepared to relocate, you'll easily find a job in IT.
4. Have you thought about being self-employed?
5. Working alone all day on a computer isn't much fun for me!

B whose advice would riley 18 most likely follow in each of these situations?
Write the username.

1. if he can move to a new place easily

. 2. if he is happy to seek professional advice

3. if he is prepared to study for another degree
4. if he has some money to invest in a small business
S. if he is patient enough to wait for promotion

C GROUPWORK Whose comment do you think is the most helpful to riley18? Why?
What advice or comment would you offer?

Career moves = 13



Units 1-2 Progress check

SELF-ASSESSMENT

How well can you do these things? Check (V) the boxes.

- — i, e S

feon.... Very well OK  Alittle
Describe personalities (Ex. 1) O O O
Ask about and express preferences (Ex. 1) O ) @)
Understand and express complaints (Ex. 2) ) @] O
Give opinions about jobs (Ex. 3) O O O
Describe and compare different jobs (Ex. 4) O O O

T SPEAKING People preferences

4 4o — ——r e ————— e

A what two qualities would you like someone to have for these situations?

Apersonto...

1. go on vacation with

2. share an apartment with

3. work on a class project with

B cLASS ACTIVITY Find someone you could do each thing with.

A: What kind of person would you like to go on vacation with?
B: I'd prefer someone who is fairly independent.
A: Me, too! And | like to travel with someone who Ican...

_LlS TENING Our biggest complaints

A © Listen to Ann and John discuss these topics. Complete the chart.

www.irLanguage.com

1. taxi drivers
2. people with dogs

3. TV commercials
4. store clerks

B PAIRWORK What is your biggest complaint about the topics in part A?

“l can't stand it when taxi drivers don’t have change...

14 Okt l Ol @20
www.irLanguage.com
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Units 1-2 Progress check

SELF-ASSESSMENT

Learning Objectives: reflect on one’s learning;

identify areas that need improvement

® Ask: “What did you learn in Units | and 27" Elicit
Ss’ answers.

» Ss complete the Self-assessment. Encourage them to
be honest, and point out they will not get a bad grade if
they check (V) “a little.”

kB sPeakinG

s Ss move on to the Progress check exercises. You can
have Ss complete them in class or for homework, using
one of these techniques:

1. Ask Ss to complete all the exercises.

2. Ask Ss: “What do you need to practice?” Then
assign exercises based on their answers.

3. Ask Ss to choose and complete exercises based on
their Self-assessment.

Learning Objective: assess one’s ability to use
relative clauses

A

® Explain the task. Model with an example of your
own. Say: “Let’s see. I'd like to go on vacation with
someone who is organized, so I'll write organized
here. And I'd also like someone who is calm, so I'll
write calm.”

LISTENING

= Ss complete the task individually. Remind them to
write two qualities for each situation. Go around the
class and give help as needed.

B ciass activity

» Explain the task. Ask two Ss to model
the conversation.

® Ss go around the class to find someone they could do
eachthing with.

Learning Objective: assess one’s ability to express
likes and dislikes with it clauses

A © [cD 1, Track 18]

® Explain the task. Ask a S to read the chart.

® Ask Ss to predict complaints they might hear.

® Tell Ss to listen for the complaints. Play the audio
program once or twice. Ss complete the chart.
Remind Ss to use their own words.

® Play the audio program again for Ss to check
their answers.

= Go over answers with the class.

See page T-166

Ann s biggest complaint John’s biggest complaint
. when they have their when they drive too fast
radios turned up
2. when they take their
dogs into a park and
let them make messes

when they go out and
leave their dogs at home
all day, barking

3. whenthey interrupt a
ball game at the most
exciting moment

4. when they're rude

when they're louder than
the programs

when they try too hard to
sell you something

B Pair work ‘© [CD 1, Track 19]

= Explain the task. Read the question. Ask a S to read
the example.

® Option: Elicit verbs for expressing likes and dislikes
(e.g.. can’t stand, hate, love). Write them on the board.

= Option: Play the audio again. Have Ss listen for verbs
to express likes and dislikes and write them down.
Elicit examples and write them on the board.

= Ss discuss complaints in pairs. Remind them to use
clauses with it and when.

® Ask Ss to share complaints with the class. Write each
new complaint on the board. See which complaint was
mentioned most often.

T-14



SURVEY

Learning Objective: assess one’s ability to express
likes and dislikes using gerund phrases

A Group work

a Explain the task. Ask four Ss to model
the conversation.

» Ss work in groups of four to ask and answer questions
about jobs. Each S completes the chart.

B Group work
» Explain the task. Read the questions.

ROLE PLAY

® Ss work in the same group or a different one. Point out
that Ss can talk about other aspects.

» Ask one S from each group to share the most unusual,
the best, and the worst jobs from the group.

s Option: Each S writes a short paragraph about the job

he or she chose and the job one of the group
members chose.

Learning Objective: assess one’s ability to make

comparisons to talk about jobs

®» Elicit or explain that a headhunter is a person who
finds new employees for companies. Explain the task.

» Divide the class into pairs, and assign A/B roles.
Student As are the headhunters. Student Bs are the job
seekers. Ask two Ss to model the conversation. Read
the questions.

» Give Ss time to plan what they are going to say.

® Ss role-play in pairs. Encourage Ss to ask as many
questions as possible, rather than choosing a
job quickly.

WHAT'’S NEXT?

» Ss change roles and repeat the role play.

s Option: Divide the class in half. Half of the Ss are
headhunters, and the other half are job hunters. The
headhunters sit at the front of the class and tell the
class which two jobs each has. The job hunters then
come up and talk to any of the headhunters. Set a time
limit of five to ten minutes. When time is up, each S
chooses a job.

Learning Objective: become more involved in
one’s learning

® Focus Ss” attention on the Self-assessment again. Ask:

“How well can you do these things now?”

T-15 = Units 1-2 Progress check

® Ask Ss to underline one thing they need to review.
Ask: “What did you underline? How can you
review it?”

» If needed, plan additional activities or reviews based
on Ss’ answers.
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A GROUP WORK What job would you like to have? Ask and answer questions
in groups to complete the chart.

A: What job would you like to have?
B: Id like to be a chef.

useful expressions

C: What would be the good points? | would(n't) be good at . . .

B: Well, thinking of menus would be fun. | would enjoy/dislike . . .

D: Would there be any bad points? | would(n't) be interested in . . .
B: Oh, sure. I'd dislike working long hours. ... I would(n't) be excited about . . .

B GROUP WORK Who thought of the most unusual job? the best job? the worst job?

ﬁROLE PLAY Job headhunter

WWW iI'LBﬂg uage.com

Student A:

Student B:

Which one is more interesting? harder? ‘
Which one has better hours? better pay?  §
Which job would you rather have? :

A: | have two jobs for you. You could be a high
school basketball coach or a veterinarian. {

B: Hmm. Which job is more interesting? -

A: Well, a veterinarian’s job is more interesting
than a job as a basketball coach, but...

Change roles and try the role play again.

Imagine you're a headhunter. You find jobs for people. Based
on Student B’s opinions about jobs in Exercise 3, offer two other
jobs that Student B might enjoy. e

Imagine you are looking for a job.
Student A suggests two jobs for you.
Discuss the questions below. Then
choose one of the jobs. |

WHAT’S NEXT? | -

Look at your Self-assessment again. Do you need to review anything?

Units 1-2 Progress check s 15
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Unit 3 Supplementary Resources Overview

After the following You can use these materials Your students can use these materials
SB exercises inclass outside the classroom

1 Snapshot

2 Conversation SSD Unit 3 Speaking 1-2

‘»

Grammar Focus SB Unit 3 Grammar Plus focus !

SSD Unit 3 Grammar |

ARC Requests with modals, if clauses,
and gerunds 1-2

4 Pronunciation

h

Listening

=)

Writing TSS Unit 3 Writing Worksheet

7 Interchange 3 WB Unit 3 exercises 14

8 Word Power TSS Unit 3 Vocabulary Worksheet |SSD Unit 3 Vocabulary 1-2
ARC Collocations

9 Perspectives

10 Grammar Focus 1SS Unit 3 Grammar Worksheet SB Unit 3 Grammar Plus focus 2
T5S Unit 3 Listening Worksheet $SD Unit 3 Grammar 2
1SS Unit 3 Extra Worksheet ARC Indirect requests 1-2

11 Speaking

12 Reading TSS Unit 3 Project Worksheet SSD Unit 3 Reading 1-2
VID Unit 3 SSD Unit 3 Listening 1-3
VRB Unit 3 SSD Unit 3 Video 1-3
WB Unit 3 exercises 5-9
Key ARC: Arcade SB: Student’s Book SSD: Self-study DVD-ROM TSS: Teacher Support Site
VID: Video DVD VRB: Video Resource Book WB: Workbook

ol 2l ol @250
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=My Plan for Unit 3

Use the space below to customize a plan that fits your needs.

With the following | am using these materials My students are using these materials
SB exercises in class outside the classroom

With or instead of the | am using these materials

following SB section for assessment

Interchange Teacher's Edition 3 © Cambridge University Press 2013  Photocopiable My Plan for Unit 3
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- Could you do me a favor?

ﬁSNAPSHOT

16

s )

e
babysit my kids

lend me some money hp ove toa pick up some groceries
new apartment

gml;;e: hn;://onswer;.ynhoo.com

Imagine that a close friend asked you each of these favors. Which would you agree to do?
What are three other favors that you dislike being asked?

CONVERSATION Would you m_ind e ?

A © Listen and practice.

Min-gu: Hello?
Jana: Hi, Min-gu. This is Jana.
Min-gu: Oh, hi, Jana. What's up?

Jana: My best friend is in a band, and I'm going to one
of his concerts this weekend. I'd love to take some
pictures for his website. Would you mind if |
borrowed your new camera?

Min-gu: Um, no. That's OK, | guess. | don’'t think I'll need it
for anything.

Jana: Thanks a million.

Min-gu: Sure. Uh, have you used a camera like mine before?
It's sort of complicated.

Jana: Uh-hubh, sure, a couple of times. Would it be OK

if | picked it up on Friday night?
Min-gu: Yeah, | guess so.

B ©' Listen to two more calls Jana makes. What else does
she want to borrow? Do her friends agree?




Could you do me a favor?

In this unit, students discuss favors,
messages, and requests. In Cycle 1, they talk
about favors, borrowing, and lending with
modals, if clauses, and gerunds. In Cycle 2,
students practice leaving messages using
indirect requests.

www.irLanguage.com

ﬁ SNAPSHOT

Learning Objective: learn about favors

s Option: Books closed. Introduce a well-known
proverb: “A friend in need is a friend indeed.” Elicit
the meaning. (Answer: A friend who helps you when
you need it is a true friend.) Then ask: “Should you
always say ‘yes’ to a friend? What would you do if
your friend asked you a favor you didn’t feel
good about?”

» Explain that people were interviewed about favors they
dislike being asked. Elicit that a favor is something
you do to help someone else.

® With the class, brainstorm the favors the people might
have mentioned (e.g., Can you lend me some money?).
Write Ss’ ideas on the board. Ask Ss to guess what the
top three were.

CONVERSATION

® Books open. Tell Ss to read the Snapshot. Did Ss guess
any of the favors people dislike being asked?

® Read the questions. Ss discuss the questions in pairs.
Go around the class and give help as needed.

» Then each pair joins another pair to compare
their answers.

s Option: Clarify the difference between lend and
borrow. To lend is 10 give; to borrow is to take. If
helpful, ask an artistic S to draw a picture on the board
that shows the difference between the two verbs.

s Option: Clarify the expression buy me a coffee.
Explain that it means buying a cup of coffee for
someone, either loaning them money for it or treating
them to a cup of coffee.

Learning Objectives: practicea conversation about
borrowing; see requests with modals, if clauses, and
gerunds in context

A © [cD1, Track 19]

® Ask Ss to cover the text and look at the picture.
Ask: “What are they doing? What are they talking
about? What does Jana want to borrow? Does her
friend Min-gu want to lend it? How do you know?”
Elicit ideas.

= Tell Ss to listen to find out if their predictions are
correct. Play the audio program.

s Write this incorrect summary on the board:
This weekend Jana is going to her cousin's concert.
She wants to take photos for a photo album.
Jana has used a digital camera many times before.
She would like to pick the camera up tonight.

® Ask Ss to listen and correct four mistakes. Play the
audio program again. Go over Ss’ answers. (Answers:
She’s going to her best friend’s concert. She wants the
photos for his websijte. She has used a digital camera
acouple of times. She’ll pick it up on Friday night.)

s Ss read the conversation silently.

s Elicit or explain any new vocabulary.

What's up?: How are you? or Is there a problem?
| guess: used to answer yes but not with certainty

Thanks a mitlion.: Thank you very much.
complicated: difficult to understand
a couple of times: one or two times

= Play the audio program again. Ss listen and read. Ask
Ss to focus on how Min-gu agrees to Jana’s request
(e.g., That's OK, I guess. I guess so.).

® Ss practice the conversation in pairs.
For a new way to practice this conversation, try

e Moving Dialog — download it from the website.

B© [CD 1, Track 20]

= Read the focus questions aloud.

= Play the second part of the audio program. Pause after
each conversation. Ss take notes.

® Ss compare answers in pairs. Elicit Ss’ responses
around the class.

See page T-166.

Jana wants to borrow Carrie’s shirt.

Carrie agrees.

Jana wants to borrow Andy's car.

Andy doesn't agree to because a friend is coming to visit.

T-16
ubsl sl gl @20
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GRAMMAR FOCUS

Learning Objective: practice making requests with
modals, if clauses, and gerunds

© [cD1, Track 21]

Requests with modals, if clauses, and gerunds

= Books closed. Ask a few favors around the class, using
modals can and could. Write them on the board:

Can | borrow your pen, please?
Could you lend me your cell phone?

s Books open. Focus Ss’ attention on the Conversation
on page 16. Ask Ss to find two examples of requests
beginning with would. Ask a S to write them on
the board:

Would you mind if | borrowed . .. 2
Would it be OK if I picked it up ... ?

s Explain that there are many ways to ask favors. They
also vary in degrees of formality.

s Point out that we use can and could for informal
requests. Elicit that the structures with would are more
formal. We use them with people we don’t know well
or with friends if the request is very demanding.

= Play the audio program. Point out the continuum.
= Elicit or explain the structures used in requests.

1. Requests with if clauses and the present tense
Isit OK if... ?and Do you mind if . . . ? are
followed by the present tense:

Is it OK if I borrow your phone?

Do you mind if [ use your CD burner?

Note: Is it OK if . .. is answered with “yes” if the
request is granted. “No” means the person denies
the request. Do you mind if . . . is answered with
“no” if the request is granted. “Yes” means the
person denies the request.

2. Requests with if clauses and the past tense
Would it be OK if . . . ? and Would you mind if . . . ?
are followed by the past tense:

Would it be OK if I picked it up on Friday?

Would you mind if I borrowed your new

digital camera?

Note: Would you mind is answered with “no” if the
request is granted. “Yes” means the person denies
the request.

3. Requests with gerunds (-ing)

Would you mind (without if) is followed by

a gerund:

Would you mind letting me use your laptop?
Note: Would you mind + gerund is answered with
“no” if the request is granted.

“Yes™ means the person denies the request.

4. Requests with if clauses and modals
Wonder + if is followed by a modal:

I wonder if I could borrow some money.

T-17 = Unit 3

1 was wondering if you would mind letting me use
your car.
Note: wonder + if is a statement, not a question.
Possible responses if the request is granted: “Sure,
that’s fine.”/ “Of course.” / “No problem.” Possible
response if the request is denied: “Sorry” +
explanation.

For more practice with requests, play Run For

It! - download it from the website. Assign a structure

to each wall: Present tense, past tense, modals

and gerunds.

s Tell Ss to make their own requests and ask favors
around the class.

A

= Read the first conversation. Elicit the correct forin of
help to complete the question (kelping). Then ask a S
to read the first conversation with you.

s Ss complete the task individually. Elicit Ss’ responses
to check answers. Then Ss practice the conversations
in pairs.

. Would you mind helping me paint on Saturday?
. 1was wondering if | could borrow your gold earrings.
. Isit OK if | use your cell phone?
. Would you mind if | used your car to pick up
some groceries?
. Could you lend me your suit for a wedding?
. Can you buy me a snack from the vending
machine, please?

s Explain the task. Model the first example.
= Elicit more examples. Write them on the board:
| wonder if | could borrow some money for . ..

| was wondering if you'd mind lending me some
money for . ..
Would it be OK if | borrowed some money for . .. 2
= Ss complete the task individually.
s Ask different Ss to read their formal requests aloud.
Model accepting some and declining others.
S1: Would you mind if I borrowed some money for
a soda?
T: No. Not at all. Here you go./I'm really sorry. All 1
have is a dollar.

H W=

o wn

® Tell Ss to look at part A for more examples of ways to
accept and decline.

® Ss work in pairs. They take turns making requests and
responding. Go around the class and check for logical
and grammatical responses.



GRAMMAR FOCUS

gerunds

Can | borrow your pen, please?

Could you lend me a jacket, please?

Is it OK if | use your phone?

Do you mind if | use your laptop for a minute?

Would it be all right if | compared our homework?

Would you mind if | borrowed your new camera?

Would you mind babysitting my kids on Saturday night?
More formal | was wondering if | could borrow some money.

A Circle the correct answers. Then practice with a partner.

1. A: Would you mind help / helped / helping me paint
on Saturday?
B: No, | don't mind. I'm not doing anything then.

2. A: lwaswondering | could / if | could / if | would
borrow your gold earrings.
B: Sure, that’s fine. Just don't lose them!

3. A: Isit OK if / Would / Do you mind | use your
cell phone?
B: No problem, but can you keep it short?

4. A: Would you mind if | use / using / used your car to
pick up some groceries?
B: Sorry, butit's not working. It's at the mechanic’s.

5. A: Could you lend / lending / lent me your suit for
a wedding?
B: Of course. But you should dry-clean it first.

6. A: Would you mind / Can/Is it OK if you buy me a snack from the
vending machine, please?
B: Sorry, | don’t have any change.

B Rewrite these sentences to make them more formal requests. Then practice
making your requests with a partner. Accept or decline each request.

Lend me some money for a soda.

Return these books to the library for me.

Let me borrow your math homework.

I'd like to borrow your cell phone to call my friend in London.
Can | look at that magazine when you've finished reading it?
Help me clean the house before Mom and Dad get home.

ARG I

1. Would you mind lending me some money for a soda?

Could you do me a favor? = 17
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A © Listen and practice. Notice that when /t/, /d/, /k/, /g/, /p/, and /b/
are followed by other consonant sounds, they are unreleased.

Could Doug take care of my pet spider?
Can you ask Bob to help me?

B © Circle the unreleased consonants in the
conversations. Listen and check. Then practice
the conversations with a partner.

1. A: Iwaswondering if | could borrow that book.
B: Yes, butcan you take it back to Greg tomorrow?

2. A: Would you mind giving Albert some help moving that
big bed?
B: Sorry, but my doctor said my back needs rest.

LISTENING Favors

RS R oTT— - L e e T S e = —

A @ Listen to three telephone conversations. Write down what each caller requests.
Does the other person agree to the request? Check (/) Yes or No.

B PAIRWORK Use the chart to act out each conversation in your own words.

? RITING An email request

A write an email to a classmate asking for several favors. Explain why you need help.

B PAIR WORK Exchange emails. Write a reply accepting or declining the requests.

2350~ E-E 48 A AR = ol % i
From: Lance Helms <lhems@cup.org> From: Lucy Wu <lucyw@cup.org> |
_ To: Lucy Wu <lucyw@cup.org> To: Lance Helms <lhems@cup.org>
| Subject: favors Subject: re: favors
Lucy, | really need a few small favors. Lance, | hope you're feeling better. I’'m |
| 1 hope you don't mind! | had a terrible really sorry, but | can’t do any of the three |
cold last week, and | missed a couple of things you want. First, | need my notes this :
classes. | was wondering if | could borrow weekend to study. . . . [
: your notes. Also, . . .
| .

www.irLanguage.com
18 = Unit 3



PRONUNCIATION

Learning Objective: learn to sound natural using
unreleased consonants

A © [cD1, Track 22]

® Read the explanation. Tell Ss to compare /d/ in a fully
released form (e.g., did) with /d/ in the phrase *“could
Doug” in an unreleased form.

® Play the first part of the audio program once or twice.
Pause to allow Ss to repeat. Encourage Ss to say the
unreleased consonants softly, blending them with the
next word.

» Explain that it is easier to blend these consonants than
it is to pronounce them separately.

LISTENING

B © [cD 1, Track 23]
s Explain the task. Ss work individually.

A: 1 was wondering if | could borrow that book.
B: Yes, but can you take it back to Greg tomorrow?

A: Would you mind giving Albert some help moving
that big bed?
B: Sorry, but my doctor said my back needs rest.

® Play the second part of the audio program. Ss listen
and check their answers.

® Then Ss practice the conversations in pairs.

Learning Objectives: develop skills in listening
for specific information; listen to requests; listen to
telephone conversations

A © [cp1, Track 24
= Explain the task. Ss listen first for what each
caller requests.

= Play the audio program. Pause briefly after each
conversation for Ss to write down the requests.

- AvdioSeript
See page T-166.

= Play the audio program again. Ss listen to find out
whether the other person agrees to the request.

® Ss work in pairs to compare information. Elicit
responses around the class to check answers.

1. Tina wants to borrow Robert’s camera. yes

2. Kyle wants to borrow Maggie's bread maker. no

3. Phil wants Li-ling to take care of his bird while
he’s away. yes

)] WRITING

To practice recognizing different types of requests, try
e Stand Up, Sit Down - download it from the website.

B Pair work

® Model the task by role-playing the phone
conversations with Ss. Write phrases on the board
to help Ss begin and end the conversations:

Hello/Hi,... Thisis ...
What's up?
Well, actually, would you mind ... . 2
No problem.
Thanks a million! See you in class tomorrow.
Yeah, see you then. Bye!

= Remind Ss to use their own words. Tell Ss to role-play
accepting and declining each request.

» Ss work in pairs. Tell Ss to sit back-to-back to role-
play. Go around the class and note any problem areas.
Go over the problems with the class after the role play.

Learning Objective: write aninformal email request

A

s Explain the task. Ask a S to read the first email.

= Ss work individually. They write an email to a
classmate asking several favors. Remind Ss to include
reasons for their requests. Set a time limit of about five
minutes. Go around the class and give help as needed.

B Pair work
» Explain the task. Ask a S to read the second email.

» Ss exchange emails and write replies accepting or
declining requests.

= Tell Ss to give reasons for declining requests.

® Set a time limit of five minutes. When time is up,
Ss exchange their replies again and read them.

Could you do me a favor? = T-18



| INTERCHANGE 3

See the Supplementary Resources chart at the beginning
of this unit for additional teaching materials and student
activities related to this Cycle.

See page T-116 for teaching notes.

WORD POWER

Learning Objective: learn collocations of words used accepted someone’s apology, return phone calls).
for making requests and responding = Elicit questions Ss can use to add to the list. Write
A them on the board:

When was the last time you ... ?
How oftendoyou...?

How would you feel if ... 2

What would you say if ... 2

= Ss compare answers in pairs. Then elicit responses. = Ss work. in pairs. Ss choos?. two collocations from part
A to write two more questions. Then they take turns

m asking and answering all five questions.

1. do 3 do 5. offer 7. do E Practice the collocations with Vocabulary Tennis —
2. do 4. make 6. offer download it from the website (e.g., Team A — return;
Team B — a compliment; Team B — a gift; Team A —

B Pair work refuse).

» Read the questions. Ask Ss to underline the
collocations. Elicit the answers (received a gift,

PERSPECTIVES

» Focus Ss’ attention on the example and explain why do
is crossed out.

= Ss complete the task individually or in pairs. Challenge
Ss to do it without checking a dictionary.

Learning Objectives: practice leaving messages; = Elicit or explain any new vocabulary.
listen to indirect requests made in context B

A© [CD 1, Track 25]

s Books closed. Set the scene. While Jeff was at lunch
today, six people left messages.

s Explain the task. Ask a S to read the list of people.
Explain that more than one answer is possible.

» Ss work individually to decide who left each message.

= Write the topic of each message in random order on s Ss go over their answers in pairs. Answer any

the board:

class last night's date party
report birthday present basketball

» Play the audio program. Pause after the first message.
Ss listen and decide what the message was about.
(Answer: a party)

= Play the rest of the audio program. Pause after each

message. Ss listen. Elicit what the message was about.

» Books open. Ss read the messages and work
individually to complete them with ask or tell.

s Play the audio program again. Have Ss listen and
check their answers.

tell /ask / tell / tell / ask / ask
T-19 s Unit 3

questions Ss may have.

Possible answers

Could you tell Jeff that Tony is having a party on Friday
night? his friend

Could you ask Jeff what he would like me to get him for
his birthday? his mother

Jeff is picking me up after basketball practice, Can you
tell him not to be late? his younger sister

Please tell Jeff | owe him an apology—I forgot about our
date last night. his girlfriend

Can you ask Jeff to return my call? | need to know when
his report will be ready. his boss

Could you ask Jeff whether he can come to class on
Friday nightinstead of Thursday? his teacher
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Find out how generous you are. Go to Interchange 3 on page 116.

IWORD POWER CoIIocatlons
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A Which verb is not usually paired with each noun? Put
a line through the verb. Then compare with a partner.

1. ([@e/receive / give / accept) a gift

2. (owe / offer / do / accept) an apology

3. (do/ return / make / receive) a phone call ]

4. (return / do / ask for / make) a favor \ G L ¥
5. (receive / accept / turn down / offer) an invitation i~ }‘(
6. (accept / make / decline / offer) a request - {!

7. (receive / return / do/ give) a compliment :

B PAIR WORK Add two questions to the list using the
collocations in part A. Then take turns asking and answering the questions.

1. When was the last time you received a gift from someone? What was it?
2. Have you ever not accepted someone's apology? Why not?
3. Do you usually return phone calls that you miss? Why or why not?

%BERSBECILI[ES Couldyou teII Jeff. o ?

A ° Listen to the messages Jeff’s assistant received while Jeff was away at
lunch today. Complete each request with ask or tell.

' 3. Jeffis icking me up after basketball practice. Canyov ... i
k not fo be late?

A PMeose........... Jeff that | owe him an apology — I forgot about

k our date last night. J
5. Can Zou ............................. Jeff to return my call? | need to know when his report

b- willbe ready. )
6. Could YOU oo Jeff whether he can come to class on Friday night

L instead of Thursday? j

www.irLanguage.com

B Whodo you think left each message?

his boss his friend his girlfriend his mother his teacher his younger sister

Could you do me a favor? = 19



GRAMMAR FOCUS

direct requests &

Statements Indirect requests introduced by that
Jeff, Tony is having a party. —> Could you tell Jeff (that) Tony is having a party?
Imperatives Indirect requests using infinitives
Jeff, don't be late. —> Can you tell Jeff not to be late?
Yes/No questions Indirect requests introduced by if or whether
Sofia, are you free on Friday? — Can you ask Sofia if she’s free on Friday?
Sofia, do you have my number? > Could you ask her whether or not she has
my number?

Wh-questions

Jeff, when does the party start?
Sofia, what time should | pick
you up?

Indirect requests introduced by a question word
—> Can you ask Jeff when the party starts?
—> Could you ask Sofia what time | should
pick her up?

Rewrite these sentences as indirect requests. In other words, ask someone
to deliver the message for you. Then compare with a partner.

1.
2.
3.
4.
5.
6.
7.
8.

Nina, will you drive us to the party on Friday?

Tony, how many friends can | bring to your party?

Sofia, are you going to the party with Jeff?

Kevin, did you accept the invitation to Tony's party?

Mario, are you going to give Tony a gift?

Anne-Marie, please return my phone call.

Dan, where is the best place to park?

Kimberly, | have to turn down your invitation to the movies.

1. Could you ask Nina if she'll drive us to the party on Friday?

ﬁseﬂumm Pass it on.

—— ——

A write five unusual requests for your partner to pass on to classmates.

Would you ask Jin-sook if she could lend me $100?

B CLASS ACTIVITY Ask your partner to pass on your requests.
Go around the class and make your partner’s requests. Then tell
your partner how people responded.

A: Would you ask Jin-sook if she could lend me $100?
B: Sure....Jin-sook, could you lend Isam $100?

C: I'msorry, but | can't! Could you tell Isam I'm broke?
B: Isam, Jin-sook says that she’s broke.

20 = Unit 3
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Learning Objective: practice indirect requests with
statements, imperatives, and yes/no and wh-questions

© [CD 1, Track 26]
= Books closed. To explain an indirect request, draw a
picture on the board of Jeff’s boss passing a message
to Jeff via Jeff’s assistant:

Jeff's boss Jeffs assistant Jeff

oy Dy WL 7y

Could you tell Jeff that Tony is having a party?

s Tell Ss that we use indirect requests when we want
someone to give a message to someone else.
= Books open. Present the direct requests on the left and
the indirect requests on the right. Ask Ss to (a) work
out the rule and (b) find examples in the Perspectives
on page 19.
1. Statements
Can/Could you (or Please) tell + (Jeff) + (that) +
original statement?
(Examples from the Perspectives: messages |, 4)
Note: That is optional. Indirect requests can also
use would.

2. Imperatives
Can/Could you tell/ask + (Jeff) + (not) + infinitive?
(Examples from the Perspectives: messages 2 and S)
3. Yes/No questions
Can/Could you ask + (Sophia) + if/whether + SVO
statement?
(Example from the Perspectives: message 6)

4. Wh-questions
Can/Could you ask (Sophia) + wh-word + SVO
statement?
(Example from the Perspectives: message 2)

SPEAKING

Point out to students that the last example in the
grammar box shows a change in the indirect object
pronoun. The direct question uses pick you up because
the speaker is talking directly to the person; but in the
indirect form, you changes to her since the speaker is
now talking about a third person.

Play the audio program. Remind Ss that direct requests
are on the left and indirect requests on the right.

Option: Point out that most indirect requests have
rising intonation. Play the audio program again. Ask Ss
to focus on the rising intonation. Ss practice.

Option: Write indirect sentences on the board in the
wrong order (e.g., not tell to could Jeff be call you
me?). Ss put them in the correct order.

Explain the task. Use the first sentence as an example.
Ask a S to read the example answer.

Ss complete the task individually. Ss change the direct
requests to indirect requests. Go around the class and
give help as needed.

Check some early finishers’ answers. Tell the Ss to
write their answers on the board.

1. Can/Could you ask Nina if/whether or not shell drive
us to the party on Friday?

2. Can/Could you ask Tony how many friends | can bring
to his party?

3. Can/Could you ask Sofia if/whether or not she’s going
to the party with Jeff?

4. Can/Could you ask Kevin if/whether or not he
accepted the invitation to Tony’s party?

S. Can/Could you ask Mario if/whether or not he is going
to give Tony a gift?

6. Can/Could you ask/tell Anne-Marie to please return
my phone call?

7. Can/Could you ask Dan where the best place to
park is?

8. Can/Could you tell Kimberly (that) | have to turn down
her invitation to the movies?

Learning Objective: practice passing on and
responding to indirect requests

A

s Explain the task. Read the example request.

s Ss complete the task individually. They write five
unusual requests. Go around the class and give
help as needed.

B ciass activity

s Explain the task. Ask three Ss to model the
conversation. Elicit or explain that “I’m broke™
means “I don’t have any money.”

Ol gl gz
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First, Ss work in pairs. They exchange requests

from part A.

Then Ss go around the class and make their partner’s
requests. They note how each person responds. Set a
time limit of about ten minutes. Go around the class
and listen in.

Ss return to their partners and tell how each

person responded.

Option: Add one more person to the chain. Ss 2 and 3
are both messengers.

Ask Ss to share some interesting requests they received
and how they responded.

Could you do me a tavor? = T-20



@ READING

Learning Objectives: read about cultural differences;
develop skills in scanning, reading for main ideas and
details, and recognizing referents

Note: You may want to bring a world map to class to help

Ss locate the places mentioned in the article.

® Books closed. Ask the class to brainstorm ditferent
ways to indicate “yes” or “no” without speaking. it Ss
are trom different countries, elicit answers tor each
country. Summarize similarities and differences.

8 Books open. Read the title. Tell Ss the article is about
communication ditficulties in ditferent countries.

® Read the pre-reading question. Ask: “What kinds
of words will you look for?” (Answer: names of
countries. therefore. words beginning with a
capital letter)

= Tell Ss to raise their hands when they find the answers.
Elicit answers. (Answers: Micronesia. Bulgaria, India)
Make sure Ss know where these places are.

s Ssread the article individually. Remind Ss to
mark words they can’t guess from context and
continue reading.

s Elicit or explain any new vocabulary.

Vocabulary

miscommunications: problems communicating
were ignoring: weren't paying any attention to
rephrased: expressed in different words

gave up: stopped trying to do something
nodded: moved the head up and down

shakes: movements from side to side

For an alternate way to present this Reading. try
e Jigsaw Learning ~ download it trom the website.

A

s Ss read the article again.

s Ss complete the task individually. Ask Ss to mark the
lines in the text where they find the answers to
the questions.

s Ss go over their answers in pairs. Remind Ss to show
cach other where they found the answers. Go around
the class to resolve any problems. or ask Ss to raise
their hands it they have a question.

. They were teaching English.

. She was trying to buy a cold drink.

. They raise their eyebrows.

. She was talking to a waiter.

. A head nod means“no."

. His students nodded and shook their heads in
different ways to indicate “yes."

(o) NNV, I U UV SR

T-21 = Unit 3

s Explain the task. Elicit that words like ir. their. her. and
that are pronouns. Pronouns refer to a previous noun.
Other phrases can also refer to earlier information.

s Ss work individually. Ss find reterents for nouns and
noun phrases. Go around the class and give help
as needed.

s Option: If Ss are having ditticulty. they can work in
pairs or small groups.

® Ss go over their answers in pairs. Then go over
answers with the class.

1. living in a foreign culture

2. the group of Americans

3. Lisa

4. Bulgaria

5 responded with different nods and shakes of the head

C Group work

s Explain the task. Read the questions.

8 Ss work in pairs. Ss talk about communication
problems. They can talk about problems with ves and
no, other gestures. vocabulary. or something else.

® Ask Ss to tell the rest of the class some of the more
interesting problems they discussed.

= Option: Ss can work in small groups. or this can be
done with the whole class.

Ask Ss how they are progressing with their self-study
listening. Encourage Ss to share usefut strategies and
offer advice.

r

F' End of Cycle 2 ' :

Sce the Supplementary Resources chart at the beginning
of this unit for additional teaching materials and student
activities related to this Cycle.
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1 Living in a foreign culture can be exciting, but
it can also be confusing. A group of Americans
who taught English in other countries recently
discussed their experiences. They decided that
miscommunications were always possible, even
over something as simple as “yes” and “no.”

2 On her first day in Micronesia, Lisa thought .
people were ignoring her requests. The |
day was hot, and she needed a cold
drink. She went into a store and
asked, “Do you have cold
drinks?” The woman there
didn’t say anything. Lisa
rephrased the question.
Still the woman said
nothing. Lisa gave up
and left the store. She
later learned that the
woman had answered
her: She had raised her
eyebrows, which in
Micronesia means “yes.”

- =

Scan the article. Where did the three events occur?

- = =

T S

3 This reminded Jan of an experience she had in
Bulgaria. She had gone to a restaurant that was
known for its stuffed cabbage. She asked the waiter,
“Do you have stuffed cabbage today?” He nodded his
head. Jan eagerly waited, but the cabbage never
came. In that country, a nod means “no.”

4 Tom had a similar problem when he arrived in
India. After explaining something in class, he asked
his students if they understood.
They responded with many
different nods and shakes of the
head. He assumed some people
had not understood, so he
explained again. When he asked
again if they understood, they did
the same thing. He soon found out
that his students did understand.
In India, people nod and shake
their heads in different ways
depending on where they come
from. You have to know where a
person is from to understand if
they are indicating “yes” or “no.”

i

A Read the article. Then answer the questions.

1.
2
3
4
5.
6
B

What were these Americans doing in Other COUNIES? ...
. What was Lisa tryingtobuy? ...
. How do people show“yes”in Micronesia? ..............
. Who was Jan talking to? ...
What does a head nod mean in Bulgaria? ...
. Why did Tom misunderstand his class? ..................

What or who do these words refer to? Write the correct word(s).

it (par. 1, line 2)

their (par. 1, line 4)

her (par. 2, line 14, first word)
that country (par. 3, line 6)

5. the same thing (par. 4, line 10)

dwnN =

C GROUP WORK Have you ever had a similar communication problem, or do you
know someone who has? What happened?

arLanguage.
W guage.com Could you do me a favor? =
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After the following You can use these materials Your students can use these materials
SB exercises in class outside the classroom
1 Snapshot ARC Newspaper categories

2 Perspectives

3 Grammar Focus

SB Unit 4 Grammar Plus focus |
$SD Unit 4 Grammar |
ARC Past continuous vs. simple past

4 Pronunciation

S Listening

6 Writing

7 Conversation

WB Unit 4 exercises | 4

SSD Unit 4 Speaking 1-2

8 Grammar Focus

TS Unit 4 Grammar Worksheet
1SS Unit 4 Writing Worksheet

SB Unit 4 Grammar Plus focus 2

SSD Unit 4 Grammar 2

ARC Past continuous vs. simple past and
Past perfect

9 Word Power

TSS Unit 4 Vocabulary Worksheet
TSS Unit 4 Listening Worksheet
TSS Unit 4 Extra Worksheet

SSD Unit 4 Vocabulary 1-2
ARC Events

10 Speaking

11 Interchange 4

12 Reading T5S Unit 4 Project Worksheet SSD Unit 4 Reading 1-2
VID Unit 4 $SD Unit 4 Listening 1-3
VRB Unit 4 $SD Unit 4 Video 1-3
WB Unit 4 exercises 5-9
With or instead of the You can also use these materials
following SB section for assessment
Units 34 Progress Check ASSESSMENT (D Units 3—4 Oral Quiz
ASSESSMENT (D Units 3—4 Written Quiz
Key ARC: Arcade $B: Student’s Book SSD: Self-study DVD-ROM TSS: Teacher Support Site

VID: Video DVD

Unit 4 Supplementary Resources Overview

VRB: Video Resource Book

WB: Workbook

Interchange Teacher’s Edition 3 © Cambridge University Press 2013  Photocopiable



="My Plan for Unit 4 “ .

Use the space below to customize a plan that fits your needs.

With the following | am using these materials My students are using these materials
SB exercises in class outside the classroom

With or instead of the | am using these materials

following SB section for assessment

Interchange Teacher’s Edition 3 © Cambridge University Press 2013  Photocopiable My Plan for Unit 4
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Entertainment Sports Art Travel Opinion

2l New Species of
ol Frog Discovered
B In Amazon

ool sl gl g2 0
Source: hitp://news.yohoo.com

In your opinion, which sections contain the most interesting news? the least interesting news?
Choose five categories. Give an example of a possible type of story for each one.
Where do you get your news? What's happening in the news today?

[ PERSPECTIVES Surpriseendings

s -

A © Listen to the news stories. In which news category from Exercise 1 do you think
each story belongs?

PODCASTS

¢“An attempted robbery took place at Eastern Bank today. A man was trying to rob the
(M  bank, but he wasn’t very lucky! While he was escaping from the bank, the robber got
caught in the revolving door. The police arrived and took the man to jail.”?

“It was a strange soccer match last night. The Bears won the game, but the Lions
> scored the winning goal for them! As Jake Walters was running toward the ball, he
tripped and accidentally kicked it into the wrong goal. The score was Bears 1, Lions 0%

¢ An electrical problem at Pax Arena interrupted a Planets concert last night. The
OO Planets were performing a new song when the lights went out — but the show went on!
The Planets continued to play in the dark, and the lights came back on an hour later.”?

B PAIRWORK What happened in each story that was surprising?

22 www.irLanguage.com



In this unit, students focus on storytelling. In

I Cycle 1, students describe past events using
al a SIU rv ’ the simple past and the past continuous
[ . .

tenses. In Cycle 2, students tell stories using

( y(e " Exercises 1-6 the past perfect tense

Learning Objective: learn about the different = Books open. Say that this Snapshot lists popular
sections of newspapers categories of online news. Read the categories.
= Option: Hold a brief discussion about news. Ask: Ss circle categories that match the ones they

“Who follows the news? How do you get your news? brz‘nflstormed..

What news do you find interesting? How important is ® Elicit or explain any new vocabulary.

it to keep up-to-date?” —

. . 1 Vocabular

s Books closed. Brainstorin with Ss about online 4

newspapers. Ask what sections, or categories, they top: the most important

contain. Ask Ss to write their ideas on the board. odd: unusual

To introduce a new unit, ask Ss motivating questions = Option: Ss l°°l_( through prir‘llouts of online
and elicit information related to the unit topic. If possible, newspapers or view them online. Ask Ss to find the
bring - or ask Ss to bring - realia to class (e.g., for this unit, categories listed in the Snapshot. Encourage Ss to

printouts or screen shots of online newspapers, local and/

L ) note any others they find.
or international).

+ = Read the questions.

s Ss discuss the focus questions in pairs or small groups.
Set a time limit of about five minutes.

E PERSPECTIVES

Learning Objectives: listen to news stories; see the Vocabulary

past continuous and simple past tenses in context

attempted: tried but did not succeed
A © [CD 1, Track 27] got clat.lgh:’m: wasdtrapp:d in somethlng
= Books closed. Explain the task. Elicit more types of revolving door:'atigor thatturgs arouna )
. . . tripped: lost his balance when his foot hit something
stories (e.g., local, main/top, arts, entertainment).

. | lights went out: the electricity stopped working
= Play the audio program. Ss listen to three news show went on: the performance continued

stories. Ss decide what type of story each one is. lights came back on: the electricity returned
Pause after each story to give Ss time to write down
the type of story. B Pair work

= Elicit answers from the class. For each news story, ask: e FrcwsrSslal entontek i e e xertses

“Which words told you the answer?” “Surprise endings.” Explain that all these stories had
m surprise endings.

s Explain the task. Ask a S to read the first story aloud.
1. local/main/top 2. Sports 3. main Elicit what happened to change the ending. (Answer:

= Books open. Play the audio program again. Ss listen The,pobber gof stuekiin the revolving door:)

and read. Explain that a thief robs a person or a place, = Ss work if‘ pairs. They discuss the remaining
but steals an object. three stories.

s Elicit or explain any new vocabulary.

T-22



GRAMMAR FOCUS

Learning Objective: practice the past continuous and
the simple past
© [cD 1, Track 28]

Past continuous vs. simple past

= Draw two pictures on the board. One picture shows a
man running. The second shows the man tripping.

— 7

o e
= o -

= Focus Ss” attention on the Perspectives on page 22.
Ask Ss to find the sentence that fits the pictures.

Write it on the board. Underline and label the

sentence like this:

As Jake was running toward the ball, he tripped. ..

past continuous simple past
= To help Ss see the relationship between the tenses. ask
questions like these:

1. |point 1o first picture] What was Jake doing here?
IS running a “continued™ action that lasted for some
time?

2. Was the action of running interrupted by another
action?

= Say that the past continuous (was running) describes
an ongoing action in the past. The simple past
(1rippect) is a shorter complete action. It takes place at
one moment and interrupts the ongoing action.

= Ask Ss to look for past continuous and simple past
verbs in the Perspectives on page 22. Tell Ss to
underline past continuous verbs and put a circle around
simple past verbs.

# Focus Ss attention on the Grammar Focus box. Point
out the adverb clauses with while and as. Say that
these clauses cannot stand alone as a sentence.

When an adverb clause comes before the main clause.

it has a comma.

= Next. point out the clause with when in the second
column. When an adverb clause comes after the main
clause. it does not have a comma.

PRONUNCIATION

= Play the audio program. Ss listen and read or repeat.
To practice the sentences, try the activity Split
Sentences — download it from the website.

A

= Explain the task.

= Ss complete the task individually. Tell Ss to read each
story once before filling in the blanks. This will help
Ss understand which action was ongoing and which
action interrupted it.

= Elicit or explain any new vocabulary (e.g.. a daidy
round-up is a summary of events in the news: hit the
Jackpot means to win money or something worth a lot
of money).
To help Ss with vocabulary in this exercise, try the

e Vocabulary Mingle — download it from the website.

= Ss work in pairs to compare answers.

1. While divers were working off the coast of Florida,
they discovered a shipwreck containing gold worth
52 million. The divers were filming a show about the
coral reef when they found the gold.

2. One windy day, a woman was walking her pet
poodle down the street. A hairstylist saw the dog
through a window and noticed its crazy hair! Later,
while the stylist was creating a new line of hair care
products for dogs and cats, he came up with a new
slogan: “Even animals have bad hair days!”

3. An ambulance driver was having breakfast in
a coffee shop when a woman hopped into his
ambulance and drove away. Thedriver grabbed
his cell phone and alerted the police. The carjacker
was going over 90 miles an hour when the highway
patrol finally caught up with her.

B Group work

= Explain the task.

= Ss work in groups of three. Ask each S to reread a
different story and note four or five key words or
phrases. Ss use their notes to retell the story. Remind
Ss to add new information or a new ending.

Learning Objective: notice and use correct intonation
in complex sentences

A © [cD1, Track 29]

= Point out that each clause has a falling intonation
pattern. This helps the listener follow the two groups
of ideas in a long sentence.

T-23 = Unit4

= Play the audio program. Ss listen and repeat.

B Pair work

= Explain the task. Ss work in pairs to make complex
sentences with while or as and the past continuous. Ss
take turns starting and finishing the sentences. using
falling intonation.



GRAMMAR FOCUS el nguage oo

simple past O =
Use the past continuous for an ongoing action in the past.
Use the simple past for an event that interrupts that action.

Past confinuous vs.

Past continuous Simple past
While he was escaping from the bank, the robber got caught in the revolving door.
As Jake was running toward the ball, he tripped and kicked it into the wrong goal.

The Planets were performing a song when the lights went out.

A Complete the news stories using the past continuous or simple past
forms of the verbs. Then compare with a partner.

DAILY ROUNDUP {
Four-legged Customers Rescue ...the Ambulance! (
One windy day, awoman_________ | An ambulance driver

(walk) her pet poodle down the (have) breakfast in a coffee shop )

street. Ahairstylist __________(see) | when a woman (hop)

A Golden Find the dog through a window and into his ambulanceand /
Whiledivers____ (work) | _____(notice) its crazy hair! | (drive) away. The driver f

off the coast of Florida, they Later, whilethe stylist | (grab) his cell phone and -
(discover) a shipwreck | (create) a new line of hair care (alert) the police. The carjacker i
containing gold worth $2 million. products for dogs and cak, he _  (go)over 90 miles ¢
Thedivers ________ (film)a (come up with) | an hour when the highway patrol f
show about the coral reef when they | anew slogan: “Even animals have finally (catch ¢
(find) the gold. | bad hair days!” up with) her. I

P == i, E i Y| g —

B GROUPWORK Take turns retelling the stories in part A. Add your
own ideas and details to make the stories more interesting!

a Intonation in complex sentences
A @© Listenand practice. Notice how each clause in a complex
sentence has its own intonation pattern.

TN

While divers were working off the coast of Florida, they discovered a shipwreck.

Y TN
As Jake was running toward the ball, he tripped and kicked it into the wrong goal.

B PAIRWORK Use your imagination to make complex sentences. Take turns starting
and finishing the sentences. Pay attention to intonation.

A: While Sam was traveling in South America. ..
B: ...heraninto an old friend in Lima.

sl Gl @2s0 What a story! = 23
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LISTENING In the news ) 7 ;Languagcem

A © Listento three news stories. Number the pictures from 1 to 3.
(There is one extra picture.)

WRITING A news story

A Match each headline with the beginning of a news story.

©00 n
i 1 =l B |
Lucky Discovery :  Social Network : Man Receives Letter : Job Applicant’s Life Saved
for French Girl Engagement : Mailed 50 Years Ago : by Being 5 Minutes Late
a. Rick Jones got a surprise when c. Lisa Miller is lucky. As she was hurrying to a
he went to his mailbox last week. job interview, she missed her bus.
b. Sophie Denis was playing in her yard d. Derek Adams didn't propose to his longtime
when she found 30 Roman coins. girlfriend in the traditional way. He did it online.

B Complete one of the news stories from part A, or write a news story using your
own idea. First, answer these questions. Then write your article.

Who was involved? Where did it happen?
When did it happen? What happened?

C GROUP WORK Take turns telling your stories. Other students ask questions.
Who has the best story?

24 =« Unit4 ,
ulsl gl gbj @240
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ﬁ LISTENING

Learning Objectives: develop skills in listening for
details; develop note-taking skills; listen to news stories

A © [CD 1, Track 30]

® Ask: “Who watched the news on TV today or
yesterday?” Encourage the class to tell any interesting
stories they heard.

m Have Ss look at the pictures and describe what
they see.

@ Explain the task. Ss will listen to the audio and number
the pictures in the order that they hear the matching
news stories in the audio. Make sure Ss understand
that there is one extra picture.

@ Play the audio program. Ss complete the task
individually.

® Allow pairs to compare answers. Then go over answers
with the class.

2,3,X.1

WRITING

B © [CD 1, Track 31]

m Read the questions in the chart aloud.

m Explain the task. Ss will listen to the audio and answer
the questions in the chart for each news story.

a Play the audio program. Pause after each news event.
Give Ss time to complete the chart. Ask Ss to write
their answers on the board.

® Option: Ask: “Which story did you find most
interesting? Why?” Elicit Ss’ ideas.

p = ‘ P,
I, 10 =g

See page T-167.

1. in Thailand; on Sunday; a man was almost strangled to
death by a snake

2. in Australia; on Friday; two teenage girls who
disappeared were found

3. in California; early Tuesday morning; two police officers
were rescued by the thief they were chasing

E For more practice with events and vocabulary, play
Prediction Bingo _ qoyn10ad it from the website.

Learning Objective: write a newspaper article

A

= Explain the task. Go over the headlines.

@ Ss work in small groups. They match each headline to
the correct story. Go over answers with the class.

® Model the task. Ask a S to read the first headline and
story beginning. Write a next line on the board:
She was digging when her shovel hit a box.
Then elicit a possible next sentence from Ss and write
that on the board, too.

® Ss work individually to write their news stories. Ask
them to write one or two paragraphs and to come up
with an interesting ending.

If Ss struggle to find ideas, remind them of the 5 Ws
and H questions used by journalists: who, what, where,
when, why, and how.

C Group work
® Ss read or tell their stories in small groups.
® The group votes on the best story.

V' End of Cydel |

See the Supplementary Resources chart at the beginning
of this unit for additional teaching materials and student
activities related to this Cycle.

What a story! = T-24



. 4| coNVERsATION

Learning Objectives: practice a conversation about
something unlucky that happened; see the past perfect
in context

A © [cD 1, Track 32]

s Play the audio program. Ss take notes.

® Ss compare notes in pairs. Then Ss use their notes to
write three comprehension questions.

® Each pair joins another pair. They take turns asking
and answering their questions.

@ Tell Ss to uncover the text. Play the audio program. Ss
listen and read. Then they practice the conversation in
pairs.

GRAMMAR FOCUS

B © [cD1, Track 33]
® Read the focus questions. Play the second part of the
audio program_ Elicit Ss” answers.
AudioScript
See page T-167.

Kathy once had her purse stolen. She was in Belgium.

A bunch of guys asked her if they could help her, and
when they left, her purse was gone. She called her credit
card company, and they assisted her.

Learning Objective: practice the past perfect

@© [cD1, Track 34]
Past perfect

® Explain that the past perfect is had + past participle.
Focus Ss’ attention on the Conversation. Elicit
sentences with the past perfect. Write them on the
board in a chart:

1 2 3 4

[ had put my stuff in my locker.
Someone had stolen my wallet.

I d forgotten to lock the locker:

® Explain that when we are talking about two events in
the past, we use the past perfect to express the earlier
one. Write an example on the board:

from 7-& pm. at 6:45 pm.

| was working out, and | had put my stuff in
my locker.

8 Next, write these sentences on the board:
| came back. Someone stole my wallet.

@ Ask: “Which event happened ‘earlier’?” (Answer:
Someone stole my wallet.) Elicit a sentence with the
cues and the past perfect. (Answer: When I came back,
someone had stolen my wallet.)

® Play the audio program.

A

® Ss complete the task for Columns A and B
individually.

T-25 = Unit4

® Allow pairs to compare answers. Then go over answers
with the class.

1. 1. Athief broke into our house last night while my
sister and | were picking up a pizza for dinner.

2. | was shopping with some friends yesterday, and | lost
my keys.

3. I was driving/drove around with my friends all day on
Sunday, and | ran out of gas on the freeway.

4. | was trying to visit my parents last night when | got
stuck in the elevator in their apartment building.

a. Luckily, | had given a friend a copy of them, and she
came over and let me into my apartment.

b. It had reached the fifth floor when it stopped.
After | had been stuck for an hour, someone
started it again.

¢. I guess we had left the door unlocked, because that’s
how the thief got into the house.

d. Fortunately, | had brought my cell phone with me, so
| called my brother for help.

To practice this tense, use a Disappearing
e Dialog — download it from the website (with the
Conversation in Exercise 7).

B pair work
® Ss work in pairs to complete the task.

® Allow pairs to compare answers with another pair.
Then go over the answers with the class.

1. ¢ 2. a 3.d 4. b



i Cry Sl op
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Wl CONVERSATION What happened?

A © Listen and practice.
Brian: Guess what! Someone stole my wallet last night!

Kathy: Oh, no! What happened?
Brian: Well, | was working out, and | had put my stuff in

Kathy: That’s terrible! Did you lose much money?
Brian: Only about $15. But | lost my credit card and my

B © Listen to the rest of the conversation. What did

1l
]
111}
il

my locker, just like | always do. When | came back,
someone had stolen my wallet. | guess I'd forgotten
to lock the locker.

driver’s license. What a pain!

Kathy have stolen once? Where was she? £ -4

% : 3}l GRAMMAR FOCUS.

’

www.1IrLanguage.com

Use the past perfect for an event that occurred before
another event in the past.

Past event Past perfect event

| was working out, and | had put my stuff in my locker.
When | came back, someone had stolen my wallet.
They were able to steal it because | had forgotten to lock the locker.

A Complete the sentences in column A with the simple past or past continuous forms of the verbs.
Complete the sentences in column B with the simple past or past perfect forms of the verbs.

A

1.

B

A thief ... (break into) our house last a. Luckily, I ... (give) a friend a copy of
night while my sisterand | ... (pick them,and she ... (come over) and let
up) a pizza for dinner. me into my apartment.
(shop) with some friends b. It ... (reach) the fifth floor when it
yesterday, and | ... (lose)mykeys. (stop). After | ... (be) stuck
[ (drive) around with friends all day for an hour, someone ... (start) it
on Sunday, and | ................... (run out) of gas again.
on the freeway. C. lguesswe ... (leave) the door
|| s e (try) to visit my parents last night unlocked because that’s how the thief
when ! ... (get) stuck in the elevatorin =~ ... (get) into the house.
their apartment building. d. Fortunately, | ... (bring) my cell

phone withme, sol ... (call) my

brother for help.

B PAIRWORK Match the sentences in parts A and B to make complete stories. Read them aloud.

What a story! = 25



Il WORD POWER Events T —

A Match the words in column A with the definitions in column B.

A B

1. coincidence .......... a. anunexpected event that brings good fortune

2. dilemma ... b. a situation that involves a difficult choice

3. disaster ........... c. something puzzling or unexplained

4. emergency ... d. anevent that causes suffering or destruction

S. lucky break ........... e. agreat success or achievement

6. misfortune ........... f. unexpected events that seem to be connected

7. mystery ... g. asudden, dangerous event that requires quick action
8. triumph ... h. anunlucky event, or bad luck

B PAIRWORK Choose one kind of event from part A. Write a situation for it.

Two people were traveling separately in China when they met at a
restaurant in Shanghai. They both lived in the same town their whole
lives, but they had never met before. (coincidence)

C GROUP WORK Read your situation. Can others guess
which kind of event it describes?

SPEAKING Tell me more.

GROUP WORK Have you ever had any of these experiences? Tell your
group about it. Answer any questions.

l...

faced a dilemma

had an emergency

was unable to solve a mystery
had a lucky break

had a personal triumph

A: Ifaced a dilemma last week.

Really? What was it?

A: 1 got two job offers. | could take either
a job with a large, successful company for
alow salary or one with a smaller, less successful
company for more pay.

C: So what did you decide to do?

@

INTERCHANGE 4 A doubleending

Solve a mystery! Go to Interchange 4 on page 117.

26 = Unit4 okl Obj @20
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ﬁ WORD POWER

Learning Objective: learnvocabulary for
discussing events

A

8 Explain the task. Model the first word as an example.

m Option: Model the word stress of each noun. Ss listen
and repeat.

® Ss work individually or in pairs. Ss match words with
definitions. Tell Ss to check their dictionaries only
after they finish.

8 Go over answers with the class.

1. f 3.d 5. a
2.b 4. g 6. h

SPEAKING

905N
m N

B pair work

® Explain the task. Read aloud the example for
coincidence.

m Ss work in pairs. Ss choose one event from part A.
Then they write a situation for it. Go around the class
and briefly check sentences.

C Group work

m Explain the task. Two or three pairs work in a group.
Ss take turns reading their situations without saying
the kind of event. Others in the group guess the event.

Learning Objective: tell stories using various
past tenses

Group work

® Read the question and situations. Ask three Ss to
model the conversation.

m Explain the task. Give Ss time to think of a situation
they would like to talk about.

m Option: If Ss appear reluctant or embarrassed to
talk about a personal situation, allow them to tell a
story about a friend or someone they heard about
in the news.

® Ss work in small groups. They take turns talking about
the situations. Tell Ss to talk about the events in any
order. Encourage Ss to ask follow-up questions.

m INTERCHANGE 4

A fluency activity is designed to challenge Ss to do
their best with whatever language abilities they have. It’s
best to give help only if asked directly.

- N
To ensure that all Ss ask four follow-up questions, ask
each S to take out four small coins (or paper clips) and put
them in a pile. As they ask a follow-up question, they can
remove a coin from the pile.

m Option: As afollow-up, two groups form a
large group to swap stories, or do this as a whole
class activity.

For a different way to use this activity, try the Chain
Game — download it from the website.

See page T-117 for teaching notes.

What a story! = T-26



READING
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Learning Objectives: read news stories; develop

skills in understanding vocabulary in context, reading for

specific information, and summarizing

Note: If possible, bring several print-outs of blogs to

class (such as an individual/personal blog, a corporate

blog, and a celebrity blog) and pass them around.

® Books closed. Ask: “What are blogs? Have you ever
written a blog, or would you like to write a blog? Why
or why not?”

® Books open. Ask a S to read the title of the reading.
Elicit or explain that a blog is an online log or diary.

® Explain the pre-reading task. Read the questions.

® Give Ss time to scan the article themselves. Ss work
individually to find answers to the pre-reading task.

® Elicit the answers from the class.

' To introduce new vocabulary and have Ss predict

e the stories, try Cloud Prediction — download it
from the website.

Anyone can blog (if they have access to an Internet
connection).

Many people are moving from blogging to social
networking; blogging can now include video, which is
sometimes called “vlogging.”

® Ss read the article individually.

Tell Ss not to look up any words as they read. Instead,
they should underline or circle words they don‘t know and
keep reading.

® Then Ss work in small groups. Each S shares words he
or she underlined. If group members know the word,
they explain it. If no one in the group knows the word,
Ss look at the context and as a group write one or two
guesses about its meaning.

® Option: Each group says what words they chose and
what their guesses were. Each group gets one point for
making a guess and two points for a correct guess.

® Elicit or explain any new vocabulary.

Vocabulary

yesterday’s news: outdated information or news;
not current

revolution: a very important change in the way people
think or do things

interactive: involving communication between people

e-publish: publish or post something online

in any case: regardless, anyway

camcorder: a hand-held video recording device

T-27 = Unit4

A
® Explain the task.

a Ss complete the task individually or in pairs. Ss scan
the article to find the words. Then they guess the
meaning. Point out that this exercise will help Ss
confirm their previous guesses and remember
the words.

@ Ss go over answers in pairs. Ss may use their
dictionaries to check the meaning of words to be
matched to the ones in italics.

8 Go over answers with the class.

. doing something new

. disappear

whole

TV or radio news reporters
. replaced

. buying and selling online

OnhWN -

B Pair work
® Ask a S to read the questions out loud.

® Ss work in pairs to discuss the questions. Encourage Ss
to share opinions about blogs and blogging. Go around
the class and listen.

C Group work
® Read the focus questions.

® Ss work in groups. Ss discuss the questions. Encourage
Ss to give specific examples and to ask each other
follow-up questions.

® Option: Groups share one particularly interesting
thing they talked about.

" End of Cycle 2 i+ '

See the Supplementary Resources chart at the beginning
of this unit for additional teaching materials and student
activities related to this Cycle and for assessment tools.

ozl gl g2se
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Sé;'an the article. Who blogs? How is blogging changing?

“nly a few years ago, blogging seemed new and
O exciting. Now, some people are saying it is
yesterday’s news and that the Internet revolution is
moving on. The word “blog” comes from “web log"
which means an online log or diary. Blogging is
interactive, and bloggers hope that their readers will
respond with interesting posts. in turn, they can
respond to these posts. Some blogs continue like this
for years whereas others simply vanish overnight.
Blogs are usually started by one person for personal
or professional reasons.

Anyone is free to blog: individuals, celebrities,
companies, journalists. When blogging started,

it was the first time ordinary people could write
whatever they wanted and then e-publish it for
the entire online world to see. Some people have
become famous as bloggers, such as Julie Powell.
Some celebrities have blogs, such as John Mayer
and TV chef Jamie Oliver. Some companies, such
as Microsoft and Boeing, use blogs to communicate
with their employees. Journalists and broadcasters
also write blogs. These are often on news websites,
such as those for the New York Times and CNN.

However, things
change fast with
information
technology. For
many people,
especially young
people, social \

networking sites E/ '
like Facebook
have superseded
blogging. in any
case, there have
always been far
more blog readers
than blog writers,
perhaps because some people don't like writing. But
developments in technology have changed blogging,
too. With a videophone, camera, or camcorder plus a
computer with video-editing software, bloggers can
turn their blogs into video logs, or “vliogs.” Some
people think vlogging will replace blogging. Others
disagree, saying that television didn't replace radio and
that e-commerce hasn’t stopped people from going
shopping. What do you think?

\\ll\\\‘n ep \nl

&

%

Julie Powell

A Read the article. Find the words in italics in the article.

Then check (v) the meaning of each word.

B PAIRWORK Discuss these questions.

1. moving on O going backward

2. vanish ) continue to grow

3. entire O whole

4. broadcasters O TV or radio news reporters
5. superseded O replaced

6. e-commerce (O electronic communication

O doing something new

O disappear

) international

O people who write news stories
became more exciting than

(O buying and selling online

Why do some people think that blogging is no longer exciting?

What are some ways to maintain a blog successfully?

Do you think blogs are a good way to sell things? Why or why not?
Why have some people switched from blogging to social networking sites?

C GROUP WORK Do you read any blogs? Have you ever posted a message on one?

Why or why not?

okl gl g2s0
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Units 3—4 Progress check

SELF-ASSESSMENT

How well can you do these things? Check (V) the boxes.

Make and respond to requests (Ex. 1)

Pass on messages (Ex. 2)
Tell a story, making clear the sequence of events (Ex. 3, 5)
Understand the sequence of events in a story (Ex. 4)

T ROLEPLAY Planning a party

Student A: You are planning a class party at your house. Think of three things
you need help with. Then call a classmate and ask for help.

Student B: Student A is planning a party. Agree to help with some
things, but not everything.

“Hi, Dave. I'm calling about the party. Would you mind ... ?"
Change roles and try the role play again.

-3l DISCUSSION Mystery messages

A www.irLanguage.com

A GROUP WORK Take turns reading each request. Then discuss the
questions and come up with possible answers.

Tell your officers that she’s
brown and has a red collar but
no tog. She answers fo the name
“Lady.” Call if you find her.

I'm sorry to bother you, but if
Mr. Wollin Apariment 213 uses
my space again, |'ll have to

complain to the manager.

I'd really ik to bomow it for
the match on Friday. Please

tell Tom to let me know soon
if it's OK.

1. What is the situation?

2. Who is the request for? Who do you think received the request and passed it on?
3. Give an indirect request for each situation.

“Please tell Mr.Wall .. "

B cLAss acTiviTY Compare your answers. Which group has the most
interesting answers for each message?

28




Units 3-4 Progress check

SELF-ASSESSMENT

Learning Objectives: reflect on one’s learning;

identify areas that need improvement

s Ask: “What did you learn in Units 3 and 4?” Elicit
Ss’ answers.

s Ss complete the Self-assessment. Encourage them to
be honest, and point out they will not get a bad grade
if they check (/) “alittle.”

ﬁ ROLE PLAY

s Ss move on to the Progress check exercises. You can
have Ss complete them in class or for homework,
using one of these techniques:

1. Ask Ss to complete all the exercises.
2. Ask Ss: “What do you need to practice?” Then
assign exercises based on their answers.

3. Ask Ss to choose and complete exercises based on
their Self-assessment.

Learning Objective: assess one’s ability to make
requests with modals, if clauses, and gerunds

s Explain the task.

= Divide the class into pairs, and assign A/B roles.
Student As are planning a party. Student Bs are
asked to help. Ask a S to model the request.

DISCUSSION

s Ss role-play in pairs. To set the scene for a telephone
conversation, ask Ss to sit back-to-back. Remind
Student Bs to agree to some things, but not others.

s Ss change roles and repeat the role play.

Learning Objective: assess one’s ability to make
indirect requests

A Group work

s Explain the task. Ask different Ss to read the
requests and focus questions.

s Ss work in groups of three. Ss take turns reading
aloud a request and discussing the questions. Then
Ss write an indirect request for each situation.

® Go around the class and give help as needed.

B class activity
s Explain the task. Ask a S to share each group’s
answers with the class.

s Take a vote to see who has the most
interesting answers.

T-28



SPEAKING

Learning Objective: assessone’s ability to tell a story

using the past continuous and simple past

A Pair work

= Explain the task. Ask a S to read the types of events
in the box.

® Ss work in pairs. Remind Ss to choose only the type
of event and write a title.

B Pair work

s Explain the task. Ask a S to read the example story.
Elicit who, what, where, when, why, and how
questions and answers for the example.

s Pairs exchange titles with another pair. Then pairs
discuss how to answer the questions about the other

LISTENING

pair’s title. Point out that the stories do not have to
be true.

s Pairs can take notes on their ideas or write out the

story. Only one S needs to write, but both Ss should
contribute equally. Ask the S who didn’t write to check
for errors.

C

s Explain the task. Ss tell their stories to the pair who

wrote the title.

Ask: “Were you surprised at the way the story
turned out?”

Ask some Ss to tell their stories to the class.

Learning Objective: assess one’s ability to listen to
and unders tand sequence in the past

© [cD1, Track 35]
s Explain the task. Give Ss time to read all of
the sentences.

= Tell Ss to listen and number the events in each
situation from I to 3. Play the audio program.
Pause after each event.

s Play the audio program as many times as needed.
Elicit answers.

DISCUSSION

 AudioScript
See page T-167.

1. She was running. She hurt her ankle. She went to
work. (2, 1, 3]

2. I moved away. John wrote to me. | didn't get the
letter. (2, 3, 1)

3. Iwas very scared.The plane landed. | was relieved.
(1,2,3]

4. | was watching a movie. My cousin stopped by. We
wentout. (2, 1, 3]

Learning Objective: assess one’s ability to describe
events using the past perfect

Group work

s Explain the task. Read the beginnings and endings.
Ask four Ss to model the example story chain.

s Ss work in small groups. Ss choose any beginning
and any ending. They discuss events that could link
the two. Point out that Ss can decide the story as
they do the task.

WHAT’'S NEXT?

The first S reads the sentence the group chose and then
adds a sentence of his or her own. Ss take turns adding
sentences to the story. Remind Ss to keep the ending in
mind when they add a sentence.

The story ends when a S is able to use the

group’s ending.

Option: Ss change groups and repeat the exercise.
This time Ss write the story. Ss pass a sheet of paper
around the group. Each S adds a sentence to the story.

Learning Objective: become more involved in
one’s learning

® Focus Ss’ attention on the Self-assessment again.
Ask: “How well can you do these things now?”

T-29 = Units 3-4 Progress check

Ask Ss to underline one thing they need to review.
Ask: “What did you underline? How can you
review it?”

If needed, plan additional activities or reviews based
on Ss’ answers.



ﬁSPEAKING What happened?
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A PAIR WORK Choose a type of event from the box. Then make up a
title for a story about it. Write the title on a piece of paper.

[ disaster emergency lucky break mystery triumph J

B PAIRWORK Exchange titles with another pair. Discuss
the questions who, what, where, when, why, and how
about the other pair’s title. Then make up a story.

Dog Show Disaster
My brother recently entered

his pet, Poofi, in a dog show. But

C Share your story with the pair who wrote the title. Poofi is a cat! He was bringing
Poofi into the show when . . .

LISTENING tht comes first? |

© Listen to each situation. Number the events from 1 to 3.

1. O She hurt her ankle. D She was running. D She went to work.

2. D John wrote to me. D | didn't get the letter. D I moved away.

3. D | was very scared. O The plane landed. D I was relieved.

4. O We went out. D My cousin stopped by. D I was watching a movie.

"5- DISCUSSION FromAtoB

P— - e . —

GROUP WORK Choose the beginning of a story from column A
and an ending from column B. Discuss interesting or unusual events
that could link A to B. Then make up a story.

A B

Once, I... Believe itornot, ...

received an unexpected phone call. I opened the door, and a horse was standing there!
was asked to do an unusual favor. when | got there, everyone had left.

accepted an interesting invitation. he didn’t even remember what | had done.

owed someone a big apology. it was the star of my favorite TV show!

A: Once, | received an unexpected phone call.

B: Let's see....|was making coffee when the phone rang.
C: It was early in the morning, and | had just gotten up.
D: I had not completely woken up vet, but ...

WHAT’S NEXT?

Look at your Self-assessment again. Do you need to review anything?

Units 3-4 Progress check = 29
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& Crossing cultures

W Bl PERSPECTIVES If | moved to a foreign country ... .. iLanguagecon

WORD POWER Culture shock

30

A < Listentothe people talk about moving to a foreign country.
Would you have any of the same concerns?

. “One thing I'd really miss is my mom'’s cooking.”

_____ ....... "I'd be worried about the local food. I might not like it.”
. “Getting used to different customs might be difficult at first.”
. “My room at home is the thing that I'd miss the most.”

............ “Not knowing the prices of things is something I'd be
concerned about.”

,,,,,,,, ... ““Moving to a country with a very different climate could be ‘,
a challenge.” /

............ “I'd be worried about getting sick and not knowing how to find
a good doctor.”

. “Something I'd be nervous about is communicating in a new language.”

B Rate each concern from 1 (not worried at all) to 5 (really worried). What would be your
biggest concern? Why?

A These words are used to describe how people
sometimes feel when they live in a foreign country.
Which are positive (P)? Which are negative (N)?

anxious ......... embarrassed .......... insecure ...
comfortable .......... enthusiastic .......... nervous ...
confident ... excited ........... uncertain ...
curious ... fascinated ............ uncomfortable ...
depressed .......... homesick ........... worried ...

| curious
B GrROuP WORK Tell your group about other situations in which you

experienced the feelings in part A. What made you feel that way? How do

you feel about the situations now?

A: | felt anxious yesterday. | had to give an important presentation at work.
B: How did the presentation go?

A: | was nervous and uncomfortable at first. | don’t like speaking in public.
C: How did you feel after the presentation?

A: Actually, | felt pretty confident. | think it went really well!

ot glj @20
www.irLanguage.com



Crossing cultures
ﬁ PERSPECTIVES

In this unit, Ss discuss differences among
customs and the joys and difficulties of living
in a foreign country. in Cycle 1, students talk
about living abroad using noun phrases

and relative clauses. In Cycle 2, they describe
expectations using when and if clauses.

Learning Objective: see noun phrases containing
relative clauses in context

A © [cD1, Track 36]

= Books closed. Explain that Ss will hear people talking
about concerns they would have about living abroad.

s Ask Ss to brainstorm concerns they would have about
living abroad and things. they would miss. Write Ss’
ideas on the board like this:

I'd worry about: the food. the climate, getting
sick . ..

Id miss: my mom's cooking, my friends, my dog . . .
= Books open. Play the audio program.

E WORD POWER

s Option: Books closed. Ss listen and write the
sentences they hear, like a dictation. Books open. Ss
check their answers.

For an altemnative dictation, try the Running

o Dictation — download it from the website.

= Ss compare their ideas on the board with those in
the book.

s Explain the task. Read the first sentence in part A
aloud. Model the task by rating the concern as it is
appropriate for you.

s Ss work individually to rate the concemns.

= Ask several Ss to tell the class their biggest concerns.
Ask: “Does anyone agree?” Take a class vote.

Learning Objective: learn adjectives to describe
a person’s positive and negative feelings about
living abroad

A

= Read the exercise title aloud. Elicit that culture shock
describes the feelings that people have when they live
in a foreign country or visit for the first time.

= Explain the task. Focus Ss’ attention on the photograph
and caption. Ask: “How does the woman feel? Is
curious a positive or negative feeling?” (Answer:
positive) Model the task by writing P next to curious.

= Ss complete the task individually or in pairs. Ask Ss
to try the task first without a dictionary. Go around the
class and give help as needed.

= Elicit or explain any new vocabulary.

Vocabulary

anxious: feeling nervous

confident: certain about the ability to do things well

curious: wanting to know or learn about something

depressed: low in spirits; sad

enthusiastic: energetically interested in something

fascinated: being completely interested; showing
complete attention to something

homesick: longing for home and family while absent
from them

insecure: not confident or sure
uncertain: lacking clear knowledge or a definite opinion

» To check answers, write two columns on the board:
negative and positive. Ss come up to the board and
write their answers in the correct column.

anxious, N embarrassed, N insecure, N
comfortable, P enthusiastic, P nervous, N
confident, P  excited, P uncertain, N
curious, P fascinated, P  uncomfortable, N
depressed, N  homesick, N  worried, N

® Option: Model the pronunciation of the adjectives on
the list. Ss practice.

B Group work
u Explain the task. Read the focus questions aloud. Read
the example with two Ss.

s Ss work in small groups. Ss take turns talking
about their feelings. Remind Ss to use the adjectives
in part A.

s When time is up, ask: “What did you have in common
with other Ss in your group?” Elicit ideas.
To practice the new vocabulary, play Tic-Tac-Toe —
download it from the website.

T-30



GRAMMAR FOCUS

Learning Objective: practice noun phrases
containing relative clauses

© {CD 1, Track 37]

® Write these four phrases on cards:
one thing Idreally miss
is my mom’s cooking

= Write one thing and is in another color.

= Ask two Ss to come to the front of the class. Ask them
to hold up these two cards: /'d really miss and my
mom's cooking.

s Explain that we can say the same thing in a different
way. Ask two more Ss to come to the front. Give them
the other two cards.

= Now the four Ss stand facing the class, holding up
their cards in this order:
S1:one thing S2: Id really miss S32:is
S4: my mom’s cooking

® Say that one thing I'd really miss is a noun phrase. It
is made up of a noun (one thing) and a relative clause
(1'd really miss). The noun phrase can go before or
after be. Here it is before the verb be. It is the subject.

® Next, show the noun phrase after be. Ss rearrange
themselves so that they are holding up this sentence:
S4: mymoms cooking ~ S3:is  S1:one thing
52: Id really miss

® Point out that the noun phrase is now the object. It is
after the verb be.

= Finally, explain that all three example sentences have
the same meaning. Note: If needed, ask Ss to show the
class the three sentences again.

= Play the audio program. Point out that the pronouns
in parentheses can be omitted. Remind Ss to use who
with people.

PRONUNCIATION

A

® Ask Ss to read the list of phrases. Use the picture to
model the first sentence.

= Ss work individually. Tell Ss to write their sentences
on a separate piece of paper. Ss will use these
sentences again in part B of Exercise 4.

® Go around the class and give help as needed. Ask Ss to
write their answers on the board.

. trying new foods

. My room at home

. my friends and my family

Getting sick and getting lost in a new city
being away from home

Not understanding people

. getting sick

My family and my friends

. speaking a new language

. Making new friends and trying new foods

VPNV AWN =
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® Explain the task. Ss complete the sentences in part A
with their own information. Encourage Ss to use their
own ideas and feelings.

C Group work

s Explain the task. Ss work individually to change the
order of each sentence in part A. Read the example
answer for number 1.

= Ss work in groups. They take turns reading their
sentences. After about five minutes, ask groups to
share the sentences that most of them agreed with.

Learning Objective: notice and use word stress
in sentences

A © [cD1, Track 38]

= Write a sentence like this on the board:
Argentinais a country that id like to live in.

= Explain that we stress the key words in a sentence.

® Elicit the three key words in the sentence. Underline
them. (Answer: Argentina, country, live) Read the
sentence aloud, stressing those words. Ss repeat.

= Play the audio program. Ss listen and notice which
words are stressed.

T-31 = Unit5

= Play the audio program again. Ss listen and repeat.

= Option: Ss tap their desk with a pencil each time they
hear a stressed word.

B Pair work

= Explain the task. Ss mark the key words in the
sentences they wrote in part A of Exercise 3.

= Then pairs take turns reading their sentences aloud.
Remind Ss to pay attention to the stress on key words.
Go around the class and help with stress as needed.
To practice word stress in a fun and useful way, use

o Walking Stress — download it from the website.



ol gl @240

ﬁGRAMMAR EQCUS o _— wa.».v.irLanguage,com

P T —— e i

e

Noun phrases containing relative clauses ®

One thing (that) I’d really miss is my My mom’s cooking is one thing (that) I’d
mom's cooking. really miss.

Something (that) I’d be nervous about Communicatng in a new language is something
is communicating in a new language. (that) I’d be nervous about.

Two people (who/that) I’d call every My parents are two people (who/that) I'd

week are my parents. call every week.

A Complete the sentences about living in a foreign country. Use the
phrases below. Then compare with a partner.

my friends trying new foods making new friends getting lost in a new city
my family my favorite food being away from home not understanding people
getting sick  myroom at home speaking a new language getting used to a different culture

1. One thing I'd definitely be excited about is . ..
2. ...issomething I'd really miss.
3. Two things I'd be homesick for are . ..
4. ...are two things I'd be anxious about.
5. Something I'd get depressed aboutis. ..
6. ...is one thing that | might be embarrassed about.
7. The thing I'd feel most uncomfortable about would be. .. |
8. ...are the people who I'd miss the most.
9. One thing I'd be insecure about is . ..
10. ... are two things I'd be very enthusiastic about.

B Now complete three sentences in part A with your i
own information. 1. One thing T'd definitely be
excited about is taking pictures as

C GROUP WORK Rewrite your sentences from part B in I go sightseeing.

another way. Then compare. Do others feel the same way?

PRONUNCIATION Word stress in sentences

e

A @© Listen and practice. Notice that the important words
in a sentence have more stress.

o o o
Argentina is a country that Id like to live in.
© o o o
Speaking a new language is something I'd be anxious about.
o o o o

Trying new foods is something I'd be curious about.

B PAIR WORK Mark the stress in the sentences you wrote in Exercise 3, part A.
Then practice the sentences. Pay attention to word stress.

Crossing cultures = 31
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GROUP WORK Read the questions. Think of two
more questions to add to the list. Then take turns
asking and answering the questions in groups.

What country would you like to live in? Why?

What country wouldn't you like to live in? Why?

Who is the person you would most like to go
abroad with?

What is something you would never travel without?

Who is the person you would email first after
arriving somewhere new?

What would be your two greatest concerns
about living abroad?

What is the thing you would enjoy the most
about living abroad?

A: What country would you like to live in?
B: The country I'd most like to live in is Italy.
C: Why is that?

B: Well, I've always wanted to study art.

6 SNAPSHOT

M e e SR

Canada Indonesia Thailand Brazil
If you are invited for a Never point to anything Never touch anyone - Open any gift in front of
meal, you should arrive with your foot. especially a child - the person who gave
on time — not early or late. on the head. it to you.

Y go
.,"'I'

\

South Korea Egypt France Nigeria
Always use both hands Don't eat anything with When eating out, keep When you meet people, don't
to pass something to your left hand. both hands on or above call them by their first names
an older person. the table. until they say you can.

Sources: Kiss, Bow, or Shake Honds; www kwintessential.co.uk
Does your culture follow any of these customs?

Do any of these customs seem unusual to you? Explain.
What other interesting customs do you know?

32 « Unit5s
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Learning Objective: discuss living in a foreign country
Group work

s Explain the task. Ask different Ss to read each question
aloud. Ask three Ss to model the conversation.

s Option: Use the questions to practice pronunciation,
intonation, and word stress. Read each question.
Ss listen and repeat.

» Ss work individually to write two more questions.
Go around the class and give help as needed.

» Ss work in small groups.

To form groups, go around the class and assign each
S an adjective (e.g., confident, curious, enthusiastic, etc.).
Ask all the “confident”Ss to form a group together, all the
“curious” Ss together, etc.

» Ss take turns asking and answering the questions.
Remind Ss that one-word answers are not allowed!

SNAPSHOT

To increase student talking time, introduce challenging
rules (e.g.. answers must have more than three words;
each S must ask three follow-up questions) and rewards
(e.g.. Ss earn one point for each question they ask).

® Set a time limit of about ten minutes. Go around the
class and listen in discreetly. Make note of problems,
especially with noun phrases and relative clauses.

® When time is up, write some of the problems on the
board. Elicit Ss’ suggestions on how to correct them.

' Try the discussion activity in a different way, using the

e Onion Ring technique — download it from the website.

See the Supplementary Resources chart at the beginning
of this unit for additional teaching materials and student
activities related to this Cycle.

Learning Objective: learn information about the
topic of the second cycle - customs from various countries
= Books closed. To introduce the topic of countries and
customs, brainstorm with the class. Write Ss’ ideas on
the board:
-U.S.: Say “Excuse me” if you bump into or touch
someone accidentally.
-Indonesia: Wear proper clothes when visiting
temples.
s Write this chart on the board. Ask Ss to guess the
answers and match the country and custom:

Custom Country

Arrive on time for a meal. Thailand

Never touch anyone on the hﬂ Indonesia

Never point to anything with Canada
your foot.

Olslpt obj @20
www.irLanguage.com

= Books open. Ss read the information in the Snapshot
and check their answers. Encourage Ss to use a
dictionary to check unfamiliar words.

= Read the questions.

® Ssdiscuss the questions in small groups. (Try to
put Ss from different countries or regions together
in each group.)

s Option: Play Earthlings have some strange customs!
Ss imagine they are from another planet and have just
landed on Earth. Pairs describe five strange customs
on Earth (e.g., The human female species around 14
years old - called “girls” - start to paint their lips red
or pink. The males don 't do this at any age.). Ss share
their observations.

Crossing cultures = T-32



CONVERSATION

Learning Objectives: practice a conversation about
customs; see clauses with when and if in context

A © [cD 1, Track 39]
s Tell Ss to cover the text and look only at the picture.

s Ss discuss the picture in pairs and create a story about
it. Tell Ss there is no correct answer.

s Set the scene. A foreign student, Marta, is asking
her friend Karen for advice about visiting someone’s
home. Tell Ss to listen to find out who invited Marta
to dinner.

s Play the opening line of the audio program. Elicit the
answer. (Answer: Marta’s teacher)

s Write these statements on the board:
Marta asks Karen:

-what kind of gift she should take to her
teacher's house

- what time she should arrive
- whether it's all right to bring a friend along

GRAMMAR FOCUS

s Tell Ss to listen to find out which question Marta does
not ask Karen.

® Play the rest of the audio program. Elicit Ss’ answers.
(Answer: Marta doesn’t ask the second question.)

® Play the audio program again. Ss listen and read.
Elicit the customs that Karen mentions. (Answers: It’s
the custom to bring a small gift. If you want to bring
someone, you're expected to call first and ask if
it’s OK.)

s Ss practice the conversation in pairs.
For a new way to practice this Conversation, try the

e Disappearing Dialog — download it from the website.

B © [cD 1, Track 40]

s Explain the task. Read the focus question aloud. Use it
to elicit Ss’ responses around the class.

See page T-168.

Learning Objectives: practice using clauses with
when and if for expectations

(© [cD1, Track 41]

= Point out that there are several ways to describe
expectations. Play the audio program for the Grammar
Focus box. Ss listen, read, and repeat.

= Elicit or explain any new vocabulary.

expectations: feelings or beliefs about the way
something should be or how someone should behave

be supposed to: should

host: the person giving a party or dinner

be acceptable: considered to be socially correct

s Explain that statements with when and if clauses can
be used to describe a custom or something that is
expected or normally done.

s Write these sentences on the board:

I'm going to Brazil this summer. lgoto
Brazil, Il visit my family there.
| might go to Brazil this summer. I goto

Brazil, I'll visit my family there.

s Elicit which set of sentences should use when and
which should use if. (Answer: The first set should use
when. The second should use if).

s Explain that we use when for things that are sure to
happen and if for things that will possibly happen.

T-33 = Unit 5

A

s Explain the task. Ss match up information about some
customs in the United States and Canada. Ask a S to
model the first one.

s Ss complete the task individually. Then Ss compare
answers in pairs. Go around the class and give help as
needed. Ask early finishers to write their answers on
the board.

1. a 2. e 3.d 4, f 5. b 6. C

B Group work
s Read the question aloud.
® Ss work in groups to discuss the customs in part A.

C

s Explain the task. Ask one or more Ss to complete the
first sentence.

s Ss work individually. Encourage Ss to be creative.

To practice sentences with if and when, Ss play
Sculptures — download it from the website.

s Ss work in pairs. They take turns reading their
sentences aloud.

s Ask Ss to share some of their sentences with the class.
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A © Listen and practice.

Marta: |justgotinvited to my teacher’s house for dinner.

Karen: Oh, how nice!

Marta: Yes, but what do you do here when you're invited
to someone’s house?

Karen: Well, here in the U.S,, it's the custom to bring a
small gift.

Marta: Like what?

Karen: Oh, maybe some flowers or chocolates.

Marta: Andis it all right to bring a friend along?

Karen: Well, if you want to bring someone, you're
expected to call first and ask if it's OK.

B @ Listen to the rest of the conversation. If you are
invited to someone’s house in Germany, when are you
expected to arrive? What can you bring as a gift?

&3l GRAMMAR FOCUS
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Expectations &

When you visit someone, it's the custom to bring a small gift.
you aren’t supposed to arrive early.

If you want to bring someone, you’re expected to call first and ask.
you’re supposed to check with the host.
it’s not acceptable to arrive without calling first.

A Match information in columns A and B to make sentences about
customs in the United States and Canada. Then compare with a partner.

B
If you plan to visit someone at home, .......... a. you're supposed to call first.
If you've been to a friend’s home for dinner, ... b. you're expected to leave a tip.
When you have been invited to a wedding, ........ ¢. you aren’t supposed to kiss him or her.
When you go outon adate, ............ d. you're expected to respond in writing.
If the service in a restaurant is acceptable, e. it's the custom to thank him or her.

f

When you meet someone for the first time, . it's acceptable to share the expenses.

NP WN =D

B GROUP WORK How are the customs in part A different in your country?

C Complete these sentences with information about your country
or a country you know well. Then compare with a partner.

1. In..., if people invite you to their home, ... 4. When a relative has a birthday, ...
2. When you go out with friends for dinner, . .. 5. If afriendis in the hospital, ...
3. If a friend gets engaged to be married, .. . 6. When someone is going to have a baby, ...

Crossing cuftures » 33
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[CHLISTENING Unique customs

© Listento people describe customs they observed abroad. Complete the chart.

1. Alice

2. John
3. Susan

SPEAKING Thmgs to remember

g SN SO P

A PAIRWORK What should a visitor to your country know about
{ocal customs? Make a list. Include these points.

greeting someone dressing appropriately
eating in public visiting someone’s home
taking photographs traveling by bus or train
shopping tipping

B GrOuP WORK Compare your lists with another pair. Then share
experiences in which you (or someone you know) didn't follow the
appropriate cultural behavior. What happened?

A: On my last vacation, | tried to bargain for something in a store.
B: What happened?

A: | was told that the prices were fixed. It was a little embarrassing
because...

ﬁ WRITING A tourist pamphlet

A GROUP WORK Choose five points from the list you made in Exercise 10.
Use them to write and design a tourist pamphlet for your country.

Tips for Travelers

When you visit Indonesia, there are some important
things you should know. For example, if you are
visiting a mosque or temple, it’s not acceptable to
take photographs. Also, you are supposed to. ..

B CLASS ACTIVITY Present your pamphlets. Would a visitor to
your country have all the information he or she needed?

PR — www.irLanguage.com

INTERCHANGE 5 Culture check
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Compare customs in different countries. Go to Interchange S on page 118.
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ﬁ LISTENING

Learning Objectives: listen to the experiences of
people who have lived abroad; identify key information

© [CD 1, Track 42]

s Write this famous saying on the board:
When in Rome, do as the Romans do.

= Ask: “What do you think this means? Should a person
living abroad follow all the customs of the country?

Would you celebrate different holidays? Wear different
clothes?” Elicit Ss’ ideas.

= Explain the task. Ask Ss to read the questions and the
names in the chart.

= Play the audio program once or twice. Ss listen and
complete the chart.

SPEAKING

~ AudioSeript
See pageT-168.

® Ss compare answers in groups of three.

1. South Korea; people make noise when they drink
soup; itbothered her at first, but she got used to it

2. Spain; people eat late in the evening and stay out
very late; he found it difficult

3. Saudi Arabia; women wear something to cover the
head and a dress that covers the whole body; she
found it a nuisance at first but then started to like it

= Ss discuss their reactions to the Listening. How would
they feel about each of those customs?

Learning Objective: taik about local customs

A Pair work

= Explain the task. Read the focus question aloud.
Then read the points. Elicit other situations Ss could
give advice on. Write Ss’ suggestions on the board.

@ Show how to set up a “de’s and don’ts” list on the board:

me do’s an n'ts when visitin u
Dos
When you visit . . ., you're supposedto . ..
Iit's the customto...
You're also expected to. ..
Don'ts

In....it's not acceptable for foreign visitors to. ..

WRITING

You arent expectedto...
People aren’t supposed to. ..

= Ss work in pairs. Try to match up Ss from the same
country or from similar ethnic or cultural areas. Set a
time limit of about ten minutes. Go around the class
and give help as needed.

B Group work

s Explain the task. Read the example with a S. Explain
or elicit that the prices were fired means the seller will
not bargain or change the price.

= Tell pairs to select three customs from their lists and
present them to the rest of the class. Note: Tell Ss to
keep their lists for use in Exercise 11.

Learning Objective: write a tourist pamphlet

A Group work
s Explain the task. Ask a S to read the model paragraph.

= Ss work individually. Remind Ss to include at least five
points. Encourage Ss to write two or three paragraphs.

L P INTERCHANGE 5

B class activity

= Explain the task. Read the focus question aloud.

s Ss present their pamphlets to the class. Ss
discuss anything they feel is missing from each
other’s pamphlets.

s Ssrevise their pamphlets, incorporating the
suggestions (as they wish) and their own ideas.
Then they present them to the class.

See page T-118 for teaching notes.

Crossing cultures = T-34



READING

Learning Objectives: read a blog; develop skills in

reading for main ideas and details

® Books closed. Ask: “Do you ever read travel blogs?
Why or why not? What kind of information do you
get from a travel blog?” Elicit Ss’ responses around
the class.

s Books open. Read the question. Ask Ss to scan the text
quickly to determine the kinds of culture shock the
writer experienced.

» Elicit answers. (She was surprised by: (i) the short
business hours; (ii) American students’ behavior in
class; and (iii) people’s behavior with strangers.)

s Option: Elicit the similarities and differences between
a personal travel journal (or diary) and a travel blog.
Ask: “Why do some travelers like to write about their
experiences online?”

s Option: Ask if anyone writes a travel blog or keeps
a travel journal. If someone says yes, let the class ask
that S questions (e.g., How often do you write in it or
post entries? How long have you had it? What kinds of
things do you write about?). If many Ss keep blogs or
journals, this can be done in small groups.

s Option: If your class has students from Southeast
Asia, ask them to predict what differences the
Taiwanese student found between Taipei and Chicago.
Write Ss’ guesses on the board.

Elicit or explain any new vocabulary.

Vocabulary

window-shopping: wandering around shopping areas
and looking in store windows
interrupt: to begin talking before someone else
has finished
ended up: resulted in something unplanned
chatting: talking informally about topics

® Ss read the article individually. Ask them to notice
where vocabulary they just learned occurs.

A

® Explain the task. Point out that the three titles express
the main ideas of the paragraphs. Explain that 24/7
means all day, seven days a week (all the time, around
the clock).

® Ss reread the blog individually. Then Ss match the
entries to the titles.

® Go over answers with the class.

August 31: Less than 24/7
September 5: Just say it!
October 6: Café etiquette

T-35 = Unit5

» Explain the task. Ask Ss to read the questions in
the chart. Explain that Ss need to find the same
information about each city.

® Ss complete the chart individually. Ss can write notes
instead of complete sentences.

® Ask Ss to compare answers in pairs.
® Go over answers by asking Ss the questions.

1. Chicago: It shuts down in the evening.; Taipei: It
doesn’t shut down.

2. Chicago: Students answer questions almost
immediately; some interrupt the teacher. Taipei:
Students are silent in class.

3. Chicago: Students leave the class as soon as the
class ends. Taipei: Students ask the teacher questions
after class.

4. Chicago: People are friendly to strangers. Taipei:
People don’t start conversations with strangers.

C pair work

® Read the questions. Ss work in pairs. (Mix
nationalities if possible.) First tell Ss to answer the
questions in part B about their own cities.

» Ss compare their cities to Taipei and Chicago.
Encourage Ss to discuss other differences as well. Ss
can work orally or can take notes about differences.

s Option: Ss talk about differences between their
cities and other cities they know about, not just
Taipei and Chicago.

® Call on Ss to tell the whole class some of the
interesting or surprising things they learned from
their partner.

s Option: Ssrole-play. Sl interviews the person who
wrote the journal (played by S2) about his or her
experiences living abroad.

To recycle information Ss have learned from the

e Reading and the unit, play True or False? — download

it from the website.

See the Supplementary Resources chart at the beginning

of this unit for additional teaching materials and student
activities related to this Cycle.
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CULTURE SHOCK

Scan the blog. What kinds of culture shock
did the writer experience?

199. onths in the
August 31 ited States.

People often refer to Taipei as “The Sleepless City,” but |
didn’t understand why until | got to Chicago. | was
window-shopping with another student this evening.
Suddenly, the store owners started pulling down their
gates and locking their doors. Soon the whole street was
closed. And it wasn't even dark yet! I'd never seen this in
Taiwan.Back home, the busiest streets “stay awake” all
night. You can go out to restaurants, stores, and movies
even long after midnight. MORE

September 5
After the first week of class, I've found some differences
between Taiwanese students and American students.
Whenever a teacher asks a question, my classmates e
immediately shout out their answers. And some of them interrupt the teacher. In
Taiwan, we're usually quiet in class so that the teacher can finish on time. We usually
ask the teacher questions afterward. American students seem to leave the room as
soon as the class ends. MORE

October 6
I met an interesting girl at an Internet café today. | was writing an email fo my mother, and
she asked me what language | was using. We ended up talking for about an hour!
People in Chicago seem very comfortable with each other. It's very natural for two people
to start talking in a café.This is something that doesn’t happen in Taipei. At home, I'd never
just start chatting with a stranger. | like that it's easy to meet new people here. MORE

A Read the blog. Then add the correct title to each blog entry.
Café etiquette Less than 24/7 Just say it!

B Complete the chart.

1. When does the city shut down?

2. How do students behave in class?
3. How do students behave aofter class?
4. How do people act toward strangers?

C PAIRWORK How do things in your city compare with Taipei? with Chicago?

) Crossing cultures = 35
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Unit 6 Supplementary Resources Overview
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After the following
SB exercises

You can use these materials
inclass

Your students can use these materials
outside the classroom

1 Snapshot

2 Perspectives

TSS Unit 6 Extra Worksheet

3 Grammar Focus

SB Unit 6 Grammar Plus focus |
$SD Unit 6 Grammar 1

4 Listening

5 Role Play

WB Unit 6 exercises 1-2

6 Conversation

SSD Unit 6 Speaking 1-2

7 Grammar Focus

TSS Unit 6 Grammar Worksheet
TSS Unit 6 Listening Worksheet

SB Unit 6 Grammar Plus focus 2
$SD Unit 6 Grammar 2
ARC Describing problems 1-5

8 Word Power

TSS Unit 6 Vocabulary Worksheet

$SD Unit 6 Vocabulary 1-2

9 Pronunciation

10 Listening

11 Writing

TSS Unit 6 Writing Worksheet

12 Interchange 6

13 Reading TSS Unit 6 Project Worksheet SSD Unit 6 Reading 1-2
VID Unit 6 SSD Unit 6 Listening 1-3
VRB Unit 6 $SD Unit 6 Video 1-3
WB Unit 6 exercises 3~7
With or instead of the You can also use these materials
following SB section for assessment
Units 5-6 Progress Check ASSESSMENT (D Units 5-6 Oral Quiz
ASSESSMENT (D Units 5—6 Written Quiz
Key ARC: Arcade SB: Student's Book SSD: Self-study DVD-ROM 18S: Teacher Support Site
ViD: Video DVD VRB: Video Resource Book WB: Workbook

Unit 6 Supplementary Resources Overview
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My Plan for Unit 6

Use the space below to customize a plan that fits your needs.

With the following | am using these materials My students are using these materials
SB exercises in class outside the classroom

With or instead of the | am using these materials

following SB section for assessment

Ol gl g2se
www.irLanguage.com
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& Bl SNAPSHOT

S@ me Wireless Hotels
service &7z The
Commeon Moo\ bobvoon
signol, so sink is
Complaints g S
p online. \
Cleaners ;Iﬂscis = Doctors ;zesifauranrs
e driver You hove to our food s : ,«3;
Tc?:oi?r shrinks /% Hies fo w:nlziolong undercooked, (@S
your fovorite ¢ charge you fime for your ~4 R
swegter. foo much. 3 oppointment. %

Source: Based on information fom The Great American Gripe Book

Have you ever had any of these complaints? Which ones?
What would you do in each of these situations?
What other complaints have you had?

&3 PERSPECTIVES

A © Listento people describe complaints on a call-in radio show.
Check (v') what you think each person should do.

o “| ordered a jacket online, but when it arrived, | found the lining was tom.”

\__ ask for a refund (__)sendit back and get a new one
@) “1 bought a new table from a store, but when they delivered it, | noticed it was damaged on the top.”
(__) ask for adiscount |__J ask the store to replace it
s @ “A friend sent me a vase for my birthday, but when it arrived, it was chipped.”
AS]{ P[‘ISC]“a (__J tell her about it |__ say nothing and repair it yourself
the @ < lent a friend my sunglasses, and now there are scratches on the lenses.”
(__J say nothing (__) ask him to replace them

Problem

9 “l took some pants to the cleaners, and when they came back, they had a stain on them.”

Solver! 2
(__) wash them by hand (__) ask the cleaners to wash them again for free

B Have you ever had similar complaints? What happened? What did you do?

36



What's wrong wih

((Ie 1, Exercises 1-5

Ll sNaPsHOT

In this unit, students practice making
complaints and describing problems. In
Cycle 1, students describe problems using
nouns and past participles as adjectives. In
Cycle 2, they discuss what needs fixing using
need with passive infinitives and gerunds,
and keep with gerunds.

Learning Objective: talk about common complaints

® To introduce the topic of complaints, write this well-
known joke on the board:
Customer: Waiter, waiter! There's a fly in my soup!
Waiter: Well, don't shout about it, or the other
customers will want one. too.

® Elicit the meaning of complaint. (Answer: a criticism
about a problem) Ask Ss to brainstorm typical
complaints about restaurants (e.g.. The waiter was
rude. The food was cold.).

® Option: Label each of six sheets of paper with a
business from the Snapshot. Put the sheets around the
classroom walls. Ss write typical complaints on
each sheet.

8 Tell Ss to skim through the list of businesses and
complaints in the Snapshot.

PERSPECTIVES

® Elicit or explain any new vocabulary.

Vocabulary

undercooked: not cooked enough

dry cleaners: a business that cleans clothing

shrink: to make a piece of clothing smaller by accident
leaking: (water or gas) coming from a hole

charge: to ask for money (for a service)

® Read the questions. Ss discuss the questions in pairs or
small groups.

® Option: Have a class discussion about services and

complaints in the Ss’ country(ies). Recycle language
from Unit S by asking questions such as: “Is it the
custom to complain in writing? Is it acceptable to ask
to see the manager?” etc.

Learning Objective: listen to people describing
complaints; see past participles as adjectives in context

A © [cp1, Track 43]

® Books closed. Set the scene. People are calling a radio
show called Ask Priscilla the Problem Solver! to ask
for advice about complaints.

m Tell Ss to listen first for what item each of the six
callers is talking about. Ask Ss to write down
the items.

® Play the audio program. Elicit the answers.
(Answers: 1. a jacket 2. atable 3. avase
4. sunglasses S. pants)

® Books open. Play the audio program again. Ss listen
and read or repeat.

® Elicit or explain any new vocabulary.

Vocabulary

lining: the inside material in a jacket

torn: having a hole or a rip in fabric
damaged: not in good condition

chipped: with a small piece broken off
scratches: small cuts from something rough
stain: a mark from something

To help Ss remember the new vocabulary, ask Ss
to draw each item and problem in their vocabulary
notebook.

® Model the task. Read the first complaint. Ask a S to
read the two possible solutions. If necessary, elicit or
explain the meaning of refund.

® Ask Ss what advice they would give. Make sure Ss
understand that both answers are possible. Ss check
(/') the option they prefer.

® Find out which options are most popular. Ss put up
their hands if they checked the option.

m Explain the task.

® In pairs or small groups, Ss discuss similar complaints
of their own. Ss share what their complaint was, what
they did to try to resolve it, and what the result was.

u Ss share their responses with the class.

T-36



E GRAMMAR FOCUS

Learning Objective: practice describing problems
with past participles as adjectives and with nouns

© [cD 1, Track 44]

® Explain that the two sets of sentences have more or
less the same meaning (e.g., We can say that something
is torn or hgs a tear jn jt.).

® Focus Ss' attention on the sentences on the left of the
Grammar Focus box. Elicit the rule:
subject + be + past participle as adjective
Note: /s leaking is the present continuous formn.

® Then do the same with the right column: subject +
have + noun OR there is/there are + noun

® Play the audio program to present the sentences in the
Grammar Focus box. Ss listen and read or repeat.

® Option: Write this chart on the board. Ask Ss to
complete the chart with the verbs stain, scratch, and
leak. Tell Ss to copy the chart into their notebooks. As
Ss learn new words in part B, add them to the chart:

Verb Farticiple/Adjective  |Noun
tear torn atear
damage |damaged

some damage

chip chipped achip

A

a Explain the task. Model the first item with /t’s stained./
It has a stain on it.

@ Ss work individually to complete each sentence two
ways. Go around the class and give help as needed.

& Ss go over their answers in pairs or small groups.

® Draw two columns on the board. Label them Past
participles and Nouns. Ask Ss to write examples for
each item on the board.

1. This tablecloth isn't very clean. It's stained./It has a
stain (oniit).

2. Could we have another water pitcher? This one is
leaking./This one has a leak (in it).

3. The table looks pretty dirty. The wood is scratched,
too./The wood has a lot of scratches, too.

4. The waiter needs a new shirt. The one he’s wearing is
torn./The one he's wearing has a tear (in it).

5. Could you bring me another cup of coffee? This cup
is chipped./This cup has a chip (in it).

6. The walls really need paint. And the ceiling is
damaged./And the ceiling has some damage.

T-37 = Unité6

B Pair work

a Option: Explain the words in the box. Show how
the words are collocated, using a chart like this on
the board:

chip | dent| crack| scratch| stain | tear | leak | break

Glass, |/ |/ 4
china

Faper, |/

cloth

Plastic |/ |/
Wood | / /7 |V 4 v/
Metal v |/ |/ |/

® Explain the task. Read the words in the box. Focus Ss’
attention on the pictures.

® Ask two Ss to model the conversation.

@ Ss work in pairs and take turns making two different
sentences about each picture. Ask Ss to write down
their answers. Go around the class and give help
as needed.

® Ask a few Ss to read their answers for the class. Ask
if anyone has a different answer (e.g., The mug has a
chip in it.).

1. The car is dented. The paint is scratched.

2. The mughas a crack in it. It is leaking.

3. The jeans are torn. They have stains on them.
4. The glasses are cracked. The frames are broken.

C Group work

a Explain the task. Read the example sentence. Ss find
problems in the classroom.

® Ss work individually. Set a time limit of about ten
minutes. Ss move around the room if necessary.

® Then in groups of three, Ss compare notes. They take
turns describing the problems they found. Ask which
group found the most problems.
To practice the new language, play Picture
It! — download it from the website.



El GrRAMMAR Focus

Describing prok

. With past participles as adjectives With nouns
The jacket lining is torn. It has a tear in it./There’s a hole in it.
' The tabletop is damaged. There is some damage on the top.
. That vase is chipped. There is a chip in it.
My pants are stained. They have a stain on them.
Her sunglasses are a little scratched. There are a few scratches on them.
The sink is leaking.* it has a leak.

* Exception: is leaking is a present continuous form.

A Read the comments from customers in a restaurant. Write sentences
in two different ways using forms of the word in parentheses.
Then compare with a partner.

This tablecloth isn’t very clean. it ... (stain)

Could we have another water pitcher? This one ... (leak)

The table looks pretty dirty. The wood ... ., too. (scratch)

The waiter needs a new shirt. The one he’s wearing . . . (tear)
Could you bring me another cup of coffee? This cup ... (chip)
The walls really need paint. And the ceiling ... (damage)

R e

1. It's stained.
It has a stain on it.

B PAIR WORK Describe two problems with each thing below. Use forms of the words in the box.
You may use the same word more than once.

[ break crack damage dent leak scratch stain tear J

A: The caris dented.
B: Yes. And the paint is scratched.

C GROUP WORK Look around your classroom. How many problems can you describe?

“The floor is scratched, and the window is cracked. The desks are .. "

What'swrong with it? = 37



V. WlLISTENING Fair exchange?

A S Listen to three customers return an item they purchased.
What's the problem? Take notes. Then complete the chart.

B were the solutions fair? Why or why not?

? What’s the problem?

T . =

Student A: You are returning an item to a store. Decide what
the item is and explain why you are returning it.

Student B: You are a salesperson. A customer is returning
an item to the store. Ask these questions:

What exactly is the problem?  When did you buy it?

Can you show it to me? Do you have the receipt?
Was it like this when you Would you like a refund or
bought it? a store credit?

Change roles and try the role play again.

ﬁ ION It keeps burning!

A © Listenand practice.

Ms. Lock: Hello?

Mr. Burr: Hello, Ms. Lock. This is Jack Burr.

Ms. Lock: Uh, Mr. Burr ...

Mr. Burr: In Apartment 305.

Ms. Lock: Oh, yes. What can | do for you? Does your
refrigerator need fixing again?

Mr. Burr: No, it’s the oven this time.

Ms. Lock: Oh, so what’s wrong with it?

Mr. Burr: Well, | think the temperature control needs
to be adjusted. The oven keeps burning
everything | try to cook.

Ms. Lock: Really? OK, I'll have someone look at it right away.

Mr. Burr: Thanks a lot, Ms. Lock.

Ms. Lock: Uh, by the way, Mr. Burr, are you sure it's
the oven and not your cooking?

B © Listen to another tenant calling Ms. Lock. What's the tenant’s problem?

38 = Unit6



LISTENING

Learning Objectives: listen to customer complaints;
develop skills in listening for main ideas and details

A © [CD 1, Track 45]

® Books closed. Ask: “Have you ever returned anything
to a store? What happened? Did you get a refund or an
exchange?” Encourage discussion.

® Books open. Explain the task.

® Play the audio program. Ss listen to find out what each
person is returning and what the problem is. They
complete the first two columns of the chart.

m Play the audio program again. Ss listen to find out if
the store will exchange the item. Ss complete the chart.

E ROLE PLAY

R

e M

See page T-168.

® Elicit answers.

1. briefcase; the lock doesn't work; yes
2. shoes; falling apart; yes
3. shirt; the color changed; no

® Read the questions. Ss discuss who got a fair deal and
who didn’t, in their opinion.

Learning Objective: role-play a conversation

describing problems between a customer and

astore clerk

® Focus Ss’ attention on the picture. Ask: “What is the
woman returning? Does the salesperson trust her? How
do you know?”

® Assign A/B roles. Explain the task. Student A is the
customer who is returning something to the store.
Student B is the salesperson.

® Students As work in pairs. Tell them to brainstorm
some items they could return and the problems each
item might have (e.g., a pair of jeans - too big,
stained, torn).

ﬁ CONVERSATION

® Students Bs work in pairs. They read the questions a
salesperson might ask. Ss add questions to the list.

® Divide the class into A/B pairs. Set a time limit
of three or four minutes. Tell Student Bs to begin.
Encourage Ss to use humor and have fun!

® Ss change roles and try the role play again.
To carry out the Role Play in a new way, try

e Time Out! — download it from the website.

See the Supplementary Resources chart at the beginning
of this unit for additional teaching materials and student
activities related to this Cycle.

Learning Objectives: practice a conversation about
problems; see keep and need with gerunds and need
with passive infinitives in context

A S [CD 1, Track 46]

® Focus Ss’ attention on the picture. Ss describe the
picture in pairs.

® Books closed. Set the scene. A tenant, Jack Burr, is
calling the building manager, Ms. Lock. Write focus
questions like these on the board:
Which household appliance isn't working? (the oven)
What is the problem? (Everything gets burned.)
What does Ms. Lock think the real problem is?
(his cooking)

m Play the audio program. Ss listen and answer the
focus questions.

® Books open. Play the audio program again. Ss listen
and read.

® Then Ss practice the conversation in pairs.

B © [CD 1, Track 47]

® Explain the task. Read the focus question.

m Play the second part of the audio program. Ss listen.
Elicit answers.

© AvdioSeript
See page T-168.

The lights keep going off and coming back on again.

What's wrong with it? = T-38



GRAMMAR FOCUS

Learning Objectives: practice keep and need with
gerunds; practice need + passive infinitives

(© [CD 1, Track 48]

Keep + gerund

® Focus Ss’ attention on the Conversation on page 38.

Ask: “What's the problem with the oven?” Elicit the
answer and write it on the board:

The oven keeps burning everything.
® Explain that a gerund follows the verb keep when it

refers to a repetitive action. Write sentence stems like

these on the board:

My coffee mug keeps . . . (leaking)
My jeanskeep ... (shrinking)
My parentskeep ...

Need + gerund or passive infinitive
® Explain that a gerund also follows the verb need
(e.g., The oven needs fixing.).

® Say that need with a passive infinitive (e.g., to be
fixed) means the same thing. Write on the board:

The oven needs fixing. = The oven needs to be fixed.

® Ask Ss to look around the classroom and make
sentences using the two structures with need
(e.g., These chairs need fixing. This desk needs
to be repaired.).

® Play the audio program. Ss listen and read or repeat.

WORD POWER

(telling me to get married)
® Ask Ss to complete the sentences with their own ideas.

A

® Explain the task. Focus Ss’ attention on the picture.
Ask different Ss to read the eight items and the
example sentences.

® Elicit or explain any new vocabulary.

Vocabulary

pick up: put away
replace: change for something new
adjust: make a change so that something works better

@ Ss complete the task individually or in pairs.

® Draw two columns on the board: (1) need + gerund,
(2) need + passive infinitive. Ask Ss to write one

sentence in either column. Then go over answers.

. The walls need to be painted/need painting.

. The rug needs to be cleaned/needs cleaning.

. The windows need to be washed/need washing.

. The clothes need to be picked up/need picking up.

. The lamp shade needs to be replaced/needs
replacing.

. The wastebasket needs to be emptied/needs
emptying.

7. The ceiling fan needs to be adjusted/needs

adjusting.
8. The plant needs to be watered/needs watering.

UV H WN -

o

B Pair work
® Explain the task. Read the questions. Model the
activity with improvements you would like to make.

® Ss discuss their plans in pairs.

Learning Objective: learn vocabulary for discussing
things that can go wrong with electronic items

A

8 Explain the task. Read the verbs in bold. Model the
task with the first sentence.

® Ss complete the task individually.
® Elicit or explain any new vocabulary.

flickering: flashing on and off

sticking: won't move

jumps: moves suddenly

crashing: failing, used for computers

skipping: moving from one place to another suddenly
freezing: stopping completely

dying: suddenly no longer working

jamming: not moving

T-39 , Unité

® Ss compare answers in pairs.

1. flickering 4. sticking 7. freezing
2. skipping 5. crashing 8. dropping
3. dying 6. jamming

B Group work

® Explain the task. Read the example sentences.

® Ss work in small groups. Ss take turns describing their

problems. Remind Ss not to say what the item is! The
rest of the group guesses the item.

% For more practice with this vocabulary, try

Tic-Tac-Toe _ gownload it from the website. Add one

more verb, e.g., getting stuck.
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b &l GRAMMAR FOCUS i

Need + gerund Need + passive infinitive Keep + gerund

The oven needs adjusting. |t needs to be adjusted. Everything keeps burning.
The alarm needs fixing. It needs to be fixed. The alarm keeps going off.

A What needs to be done in this apartment? Write sentences about these
items using need with gerunds or passive infinitives.

the walls (paint)

the rug (clean)

the windows (wash)

the clothes (pick up)

the lamp shade (replace)
the wastebasket (empty)
the ceiling fan (adjust)
the plant (water)

O NS WN =

1. The walls need painting.
OR
1. The walls need to be painted.

B PAIRWORK Think of five improvements you would like to make in your home.
Which improvements will you most likely make? Which won't you make?

“First, the smoke alarm in the kitchen needs replacing. It keeps going off... "

—a e ——
D

- ~ = e A et —— P s e
o

WORD POWER EIeCtronICS www.irLanguage.com

A Circle the correct gerund to complete the sentences. Then compare with a partner.

My TV screen goes on and off all the time. It keeps flickering / sticking.

That old DVD player often jumps to another scene. It keeps crashing / skipping.
The battery in my new camera doesn't last long. It keeps freezing / dying.

The buttons on the remote control don’t work well. They keep skipping / sticking.
Something is very wrong with my computer! It keeps jamming / crashing.

This printer isn't making all the copies | want. It keeps jamming / flickering.

My computer screen needs to be replaced. It keeps dropping / freezing.

| can't make long calls on my new phone. They keep dying / dropping.

®NOWVMAWN=

B GROUPWORK Describe a problem with an electronic item you own.
Don't identify it! Others will try to guess the item.

“Something | own keeps jamming. It happens when I'm driving.. . "

What's wrong with it? = 39
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afRONUNCIA TION Contrastive stress @

A @ Listen and practice. Notice how a change in stress changes the
meaning of each question and elicits a different response.

Is the bedroom window cracked? (No, the kitchen window is cracked.)

Is the bedroom window cracked? (No, the bedroom door is cracked.)

Is the bedroom window cracked? (No, it's broken.)

B @© Listentothe guestions. Check (/) the correct response.

1. a. Are my jeans torn? 2. a. Is the computer screen flickering?
No, they're stained. O No, it’s freezing.
O No, your shirtis torn. O No, the TV screen is flickering.
b. Are my jeans torn? b. Is the computer screen flickering?
(D No, they're stained. O No, it's freezing.
O No, your shirt is torn. O No, the TV screen i flickering.

'-76‘ Rgpair jobg

e

@©) Listen to three people talk about their jobs. Complete the chart.

1. Joe

2. Louise

@ WRITING A critical online review

A Imagine that you ordered a product online, but when you I_n

received it, you were unhappy with it. Write a critical online review. :

Explain all of the problems with the product and why you think DON’'T BUY
others shouldn't buy it. from Games and Things!

Last month 1 ordered a new joystick for
B GROUP WORK Read your classmates’ reviews. What would my video game system online. First, it
you do if you read this critical online review and worked for the took way too long for the company to
company that sold the product? send it to me. Then, after using it for a

few weeks, | discovered it was damaged.
it keeps sticking and . .. READ MORE

INTERCHANGE 6 Fixer-upper

Do you have an eye for detail? Student A, go to Interchange 6A on page 119;
Student B, go to Interchange 6B on page 120.

40 = Unit6
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ﬁ PRONUNCIATION

Learning Objective: practice using contrastive stress
A © [CD 1, Track 49]

® Explain the concept of contrastive stress. If we
want to call attention to a word or contrast it with
something said earlier, we give it stronger stress.
Give Ss these examples:
A: Do you want to borrow a pen?
B: No, I want to borrow a pencil.
A: Do you want to borrow a pen?
B: No. I want to buy a pen.

® Play the audio program to present the three sentences.

Point out the different responses.

@ LISTENING

B © [CD 1, Track 50)

® Explain the task.

® Play the audio program. Ss listen and check (v') the
correct answer to the questions.

1. a. No, your shirt is torn.
b. No, they're stained.
2. a. No, it’s freezing.
b. No, the TV screen is flickering.

® Ss work in pairs. S| reads the questions in part B,
stressing a different word each time. S2 chooses the
correct response.

Using the picture on page 35, Ss write True or False?
statements — download it from the website.

Learning Objectives: listen to job descriptions;
develop skills in listening for main ideas and details

G [CD1,Track 51]

® Books closed. Ask: “What kinds of things have you
had repaired at home in the past year? What kinds of
things have you taken to a repair shop?”’

® Books open. Explain the task. Ask Ss to read the
questions in the chart.

® Next, ask Ss to listen and find out what each person
repairs. Play the audio program. Elicit answers.

® Ask Ss to predict what problems each person faces.
Write Ss’ ideas on the board.

m WRITING

® Now tell Ss to find out the typical problem. Tell Ss to
take notes rather than write full sentences.

® Play the audio program once or twice. Pause after each
speaker. Then elicit Ss’ responses.

See page T-168.

1. watches; need a new battery
2. luggage; the wheels
3. household appliances; garbage disposal gets jammed

Learning Objective: write acritical online review

A

@ Read the scenario. Then read the example review.

® Ss choose a product and make notes individually.

® They use their notes to write a critical online review.
Remind Ss to include: (a) the problem with the item
(and possibly with the online store), and (b) why they
think others shouldn’t buy the item.

® Ss revise their letters.

' I;% a new way to do the Writing activity, try Mind

e MAPPINE _ download it from the website.

@ INTERCHANGE 6

B Group work

® Explain the task. Ss read letters and discuss what they
could do about the critical review.

® Ss pass around their letters and read as many as
possible in about five minutes.

& Ss talk about letters they read. Each S should say what
the classmate bought, what happened, and why others
shouldn’t buy it.

® Ask Ss to pretend that they work for the company that
sold the product and say what they would do about the
critical review.

See page T-120 for teaching notes.

What's wrong with it? = T-40



READING

Learning Objectives: read an article about reusing A

materials to make things of greater value; develop skills

in scanning, and reading for main ideas and specific

information

® Read the pre-reading questions aloud. Remind Ss
that scanning means reading quickly just to find the
answer, not carefully concentrating on each word.

® Ss scan individually for the answer. Ss should raise
their hands to let you know they are finished.

F Seeing their classmates hands raised will remind m
o

8 Explain the task. Elicit that Nor given means the
information does not appear in the article.

® Ss complete the task individually.
® Then Ss work in pairs to compare answers. Ss should

be able to show their partners where they found
the answers.

® Go over answers with the class.

thers to scan quickly instead of reading stowly. 1. False 3. False 5. True
2. Notgiven 4. Notgiven 6. False

® Elicit answers. (Answers: Upcycling is reusing
waste materials so that they have a greater value. Its B
promoters feel there are problems with waste that is
not reused and that products with upcycled material
can be profitable.) Praise any correct answers.

® Explain the task.
® Ss complete the task individually.

® Ss read the article individually. Ask Ss to underline ® Elicit answers from different Ss.
vocabulary they are not sure about but not to look up m
words in the dictionary.
m Option: Play I know, I think I know. 12 wr?odep anrds
1. Write vocabulary from the box below on the board 3 ‘c)azfsstuc :
(without definitions). Tell each S to organize the 4. safety pins
vocabulary into three lists: / know, I think I know, 5. car parts

and / don’t know. Ss should also add words they
underlined to the appropriate list.

2. Ss work in small groups to share their words. If
other Ss can explain unknown words, the S moves
the words to the / think I know or I know columns.

® Option: Have Ss work in pairs to role-play a
conversation between a shopper and a salesclerk. The
salesclerk chooses three of the products and tries to
sell them to the shopper.

Ss change groups at least once and repeat. C Group work
® Elicit or explain any remaining new vocabulary. ® Read the questions aloud. Ss work in groups to discuss
® Point out that value has two meanings in this article. the questions. Encourage Ss to ask follow-up questions
Elicit the difference between value in the title and and give additional information.
value in sentence 3. ® Option: Ss work in pairs or small groups to plan a
remodel of the classroom using upcycled materials. Ss
can draw pictures if they wish. Then ask each pair or
value: how useful or important something is; how much group to explain their ideas to the whole class.
money something could be sold for To recycle vocabulary from Units S and 6, play

promote: encourage something to happen

waste materials: garbage

huge: very big

dump: put something somewhere to get rid of it . ;
{especially in a place where it should not be put) describe feelings.

pollute: to make water, air, or soil harmful

evidence: proof, signs " End 0’ (ycle 2 i :

:‘::::;;lc;:ei?: ‘rNs;; 2;:?:3&2? ;;hr:gs Ay See the Supplementary Resources chart at the beginning
asset:something of value of this unit for additional teaching materials and student
element: a part of something activities related to this Cycle and for assessment tools.
mosaic: a picture made with small pieces of colored

stones, glass, tiles, etc.

Vocabulary Tennis — download it from the website.
Use categories (e.g., Adjectives) to describe broken
things, and adjectives (e.g., anxious) to

T-41 = Unit6



CH Iy Sk oy

=)
2

<,

2 %

@READ’NG - irLanguage.con
ettt Ll 200 e — S e

Scan the article. What is “upcycling”? Why are some people trying to promote it?

necycling is a well-known idea that refers to reusing waste materials in any way possible. But
what about “upcycling”? It’s a new word, even though it’s something that has been going on
since human civilization began. It means reusing waste materials so that they have greater

| value. Throughout history, people have always done creative things with “trash.” For example,
| they've used straw and dead leaves to make roofs, skin from dead animals to make leather

| goods, and wood from fallen trees to make boats. So why is there a new word for it now?

One answer to this question is that we reuse fewer and fewer things, and so we have become a “throwaway”
society. This has raised huge questions about waste: Where can we dump it all? Will it pollute the environment?
Could it endanger our health? The evidence is everywhere — even in the Pacific Ocean, where billions of bits of
broken plastic float near the surface. Fish eat them, and then we eat the fish.

So upcyclers have adopted this new word to focus people’s attention on how waste cannot simply be reused,
but be reused profitably. In fact, upcyclers don’t like the idea of waste and prefer to call it an “asset,” something
of value. Nowadays, there are lots of organizations that market products with upcycled material. Some artists
and designers have upcycled things like denim from old jeans to make rugs, and wood from old houses to make
furniture. Others have even used old magazines to make stools, and candy wrappers to make handbags!

| Somnetimes they’ll add a stylish element to their products, such as a beautiful mosaic made with chipped or
| broken dishes. With an endless supply of “assets,” it seems that upcycling has a great future.

A Read the article. Then for each statement, check (v/) True, False, or Not given.

True False  Not given

1. Upcycling is a new kind of recycling. O
2. People have always used wood to build houses. O
3. A “throwaway” society is careful to reuse things. O
4. The Atlantic Ocean is full of pieces of broken plastic. (@)
5. Some people make money by upcycling. )
6. Artists are not interested in upcycling. O J
\

000000
000000

B Look at the photos. What do you think each product is made of?

{ car parts chopsticks pants safety pins wooden boards J

MR U

C GROUPWORK Do you own anything that is made from upcycled material?
If so, what is it? What do you think of the idea of upcycling? Explain your opinion.

What's wrong with it?= 41
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Units 5-6 Progress check

SELF-ASSESSMENT

How well can you do these things? Check (/) the boxes.

www.irLanguage.com

o L Very well OIC  Alittle

Describe a range of emotions (Ex. 1) ) ) )
Give opinions about behavior (Ex. 2) ) ) 53]
Understand problems and complaints (Ex. 3) O O O
Describe problems with physical objects (e.g., a car) (Ex. 4) @) 0O O
Describe problematic situations (e.g., in a school) (Ex. 5) O O O

N >,

’I SPEAKING How would you feel?

. — E—— S S P T T ki == - S e <
PAIR WORK Choose a situation. Then ask your partner ] ]
questions about it using the words in the box. Take turns. anxjeus ?"C"ed

curious insecure
getting married starting a new job embarrassed NErvous
meeting your hero going to a new school enthusiastic worried

A: If you were getting married tomorrow, what would you be anxious about?
B: One thing I'd be anxious about is the vows. I'd be worried about saying the wrong thing!

? SURVEY What's acceptable7

] R s 3 S S == = S

A What do you think of these behaviors? Complete the survey. e

Is it acceptable to . .. ? Yes  No It depends |
kiss in public O O O .
ask how old someone is O O O |
call your parents by their first names O O O ;
use a cell phone in a restaurant =) O O
put your feet on the furniture O O O |
\ ) |

B GrRouP WORK Compare your opinions. When are these behaviors acceptable?
When are they unacceptable? What behaviors are never acceptable?

A: It's not acceptable to kiss in public.
B: Oh, Ithinkit depends. In my country, if you're greeting someone, it’s the
custom to kiss on the cheek.

42
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Units 5-6 Progress check

SELF-ASSESSMENT

Learning Objectives: reflect on one’s learning;

identify areas that need improvement

® Ask: “What did you learn in Units S and 6?” Elicit
Ss’ answers.

® Ss complete the Self-assessment. Encourage them to

be honest, and point out they will not get a bad grade if
they check (v) “a little.”

E SPEAKING

® Ss move on to the Progress check exercises. You can

have Ss complete them in class or for homework, using

one of these techniques:

1. Ask Ss to complete all the exercises.

2. Ask Ss: “What do you need to practice?” Then
assign exercises based on their answers.

3. Ask Ssto choose and complete exercises based on
their Self-assessment.

Learning Objective: assess one’s ability to describe
emotions using noun phrases containing relative clauses

Pair work

® Explain the task. Read the situations. Ask two Ss to
model the conversation.

SURVEY

® Ss work in pairs. They take tumns interviewing
each other.

® Then Ss change partners and repeat the exercise.

Learning Objective: assess one’s ability to talk about
customs and expectations

A

® Explain the task. Ask different Ss to read the
survey items.

® Ss complete the survey individually. Ss can answer
with what’s acceptable to them, in their family, or in
their country.

B Group work
® Explain the task. Read the questions. Ask two Ss to
model the conversation.

® Ss work in small groups. Try to mix nationalities, ages,
and genders. Ss take turns offering opinions. Set a time
limit of five minutes.

® When time is up, read each survey item. Ask Ss to
raise hands to show their responses.

® If time allows, ask some Ss to explain their answers.

T-42



LISTENING

Learning Objective: assess one’s ability to listen to
and understand complaints
A © [CD1, Track 52]

a Explain the task. Elicit or explain tenant (someone
who rents a house or apartment) and building manager
(someone who takes care of an apartment building for
the owner).

® Play the audio program two or three times. Pause after
each conversation. Ss listen and complete the chart.
Ss may compare answers in pairs.

AvdioScript
See page T-169.

8 Go over answers with the class.

ROLE PLAY

Tenant's complaints How the problems are
solved
building manager gives
a light bulb; tenant
changes bulb herself
building manager will
call the neighbor and ask
if he can keep hisdog quiet
tenant will call cousin,
who's a weightlifter, and
ask him to open it

1. light bulb out front
needs changing

2. neighbor’s dog has
been barking all night

3. kitchen window has
jammed shut; it
won't open

B Group work
= Explain the task. Read the questions.
® Ss work in small groups to discuss solutions.

® Ask a S from each group to share some of
the solutions.

Learning Objective: assess one’s ability to describe

problems using nouns and past participles as adjectives

® Explain the task. Elicit or explain that haggling
means “‘bargaining.”

® Divide the class into pairs, and assign A/B roles.
Student As are the car buyers. Students Bs are the car
sellers. Ask two Ss to model the conversation.

® Student As work in small groups to discuss problems
with the car. Student Bs work in small groups to
discuss a price and good features of the car.

ﬁ DISCUSSION

® Ss role-play in A/B pairs. Ss negotiate the price of the
car. Encourage Ss to find a price they can both
agree on.

® Ss change roles and repeat the role play. If needed,
Student As and Bs can work in small groups again
to prepare.

8 Take a class poll: Who paid the most for the car?
Which car was in the best condition? Which car was
in the worst condition?

Learning Objective: assess one’s ability to describe
problems with gerunds and passive infinitives

A Group work

® Explain the task. Elicit or explain that a school council
is a group of elected student leaders that makes
suggestions to the school administrators. Ask two Ss to
model the conversation.

® Ss work in small groups. Remind Ss to decide on
five improvements.

WHAT'’S NEXT?

B Class activity

® Explain the task. Ask the secretaries to read their
group’s lists.

® Write all the ideas on the board. Then ask the class to
vote on the three most important.

® Ask the class to suggest ways to make
the improvements.

a Option: Ss can first discuss how to make the
improvements in their groups.

Learning Objective: become more involved in
one’slearning

8 Focus Ss’ attention on the Self-assessment again. Ask:
“How well can you do these things now?”

T-43 = Units 5-6 Progress check

® Ask Ss to underline one thing they need to review.
Ask: “What did you underline? How can you
review it?”

® [f needed, plan additional activities or reviews based
on Ss’ answers.



EHLISTENING Complaints

A © Listen to three tenants complain to their building manager. Complete the chart.

B GROUP WORK Do you agree with the solutions? How would you solve the problems?

RQLE PLAY Haggling

StudentA: Imagine you are buying this car from antenna
Student B, but it's too expensive. Describe S
the problems you see to get a better price.  windshield

Student B: You are trying to sell this car, but it
has some problems. Make excuses for
the problems to get the most money.

A: I want to buy this car, but the body has a
few scratches. I'll give you $ . . . for it. \ YEARON ~

B: That's no big deal. You can't really see them, Wi =~ doorhandle
anyway. How about $ ...? :

A: Well, what about the seat? It’s ...

B: You can fix that easily. . ..

Change roles and try the role play again.

-5- DISCUSSION School council meeting

A GROUP WORK Imagine you are on the school council.
You are discussing improvements to your school.
Decide on the five biggest issues.

A: The cafeteria food needs to be improved.
B: Yes, but it's more important to fix the computer
in the lounge. It keeps crashing.

B cLAss ACTIVITY Share your list with the class.
What are the three most needed improvements?
Can you think of how to accomplish them?

WHAT'S NEXT?

Look at your Self-assessment again. Do you need to review anything?

Units 5-6 Progress check = 43
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Unit 7 Supplementary Resources Overview

After the following
SB exercises

You can use these materials
in class

Your students can use these materials
outside the classroom

I Snapshot

2 Perspectives

3 Grammar Focus

TSS Unit 7 Extra Worksheet

SB  Unit 7 Grammar Plus focus 1
SSD Unit 7 Grammar |
ARC Passive with prepositions

4 Pronunciation

ARC Reduction of auxiliary verbs

% Listening

6 Word Power

1SS Unit 7 Vocabulary Worksheet

SSD Unit 7 Vocabulary 1-2
ARC World problems
WB Unit 7 exercises 14

Key

Unit 7 Supplementary Resources Overview

7 Conversation

$SD Unit 7 Speaking 1-2

8 Grammar Focus

1SS Unit 7 Grammar Worksheet
TSS Unit 7 Listening Worksheet

SB Unit 7 Grammar Plus focus 2
SSD Unit 7 Grammar 2
ARC Infinitive clauses and phrases

N

Discussion

1SS Unit 7 Writing Worksheet

10 Interchange?7

11 Writing
12 Reading TSS Unit 7 Project Worksheet $SD Unit 7 Reading 1-2
VID Unit 7 SSD Unit 7 Listening 1-3
VRB Unit 7 SSD Unit 7 Video 1-3
WB Unit 7 exercises S—8
ARC: Arcade SB: Student’s Book SSD: Self-study DVD-ROM TsS: Teacher Support Site
VID: Video DVD VRB: Video Resource Book WB: Workbook

ol 2l gL @20
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My Plan for Unit7

Use the space below to customize a plan that fits your needs.

With the following | am using these materials My students are using these materials
SB exercises in class outside the classroom

With or instead of the | am using these materials

following SB section for assessment

Interchange Teacher's Edition 3 © Cambridge University Press 2013 Photocopiable My Plan for Unit 7
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~ %/ The world we live in
SNAPSHOT

Waste Not, Want Not

Some alarming facts

Americans. ...
 make 750,000 photocopies every minute

® throw away 2.5 mi"ion plastic bottles every hour e receive 4 mi"ion tons of junk mail every year
® get rid of 30,000 cars every day o use @S billion aluminum cans every year

® dispose of 49 million baby diapers every day o throw out 270 million tires every year

Soutce: www.cleanair.org

Which of the things above seem the most wasteful?
What do you throw away? What do you tend fo recycle?
What are two other environmental problems that concern you?

43l PERSPECTIVES Clean up our city!

A © Listen to an announcement from an election campaign.
What kinds of problems does Roberta Chang want to fix?

W
VOTE FOR ROBERTA CHANG CITY COUNCIL

Roberta Chang will clean up Cradville!
Have you noticed these problems in our city ?

% The air is being polluted by fumes from cars Y& Many parks have been lost through
and trucks. overbuilding.

% Potholes aren't being repaired due to alack Yk Our city streets are being damaged as a ==

of funding. result of heavy traffic.
% The homeless have been displaced from Y QOur fresh water supply is being depleted
city shelters because of overcrowding. through overuse by people who don't
Cconserve,

iﬁ{ A vote for Roberta Chang is a vote for solutions! iﬁ(

www.irLanguage.com

B Which of these problems affect your city? Can you give specific examples? \

44



The world we live In

Cycle 1, Exercises 1-6

SNAPSHOT

In this unit, students discuss social problems and
environmental concerns. In Cycle 1, they talk about
environmental problems using the present continuous
and present perfect passive tenses, as well as prepositions
of cause. In Cycle 2, students discuss what they can do
about problems using infinitive clauses and phrases.

Learning Objective: talk about the environment

® Books closed. Write the word environment on the
board. Elicit the meaning. (Answer: the land, water,
and air in which people, animals, and plants live)

® Books open. Ask: *How much trash did you see on the
way to class today? What kind of things? Where?”

PERSPECTIVES

® Ss read the Snapshot individually. Ask: “Which fact
was the most surprising to you?” Elicit answers
through a show of hands.

® Read the questions aloud.
® Ss discuss the questions in pairs or small groups.

Learning Objectives: discussacampaign
announcement; see the passive with prepositions
in context

A © (cp2, Track 1]

® Books closed. Set the scene. Roberta Chang wants
to be elected to the city council. In her campaign
announcement, she describes problems in her city.
Elicit or explain the meaning of election campaign
(an organized series of activities to get people to vote
someone into an official position).

® Write questions like these on the board. Ask Ss to
listen for the answers.

Inthe city of Cradville, what orwho is . . .

polluted? lost?
not repaired? displaced?
damaged? depleted?

® Explain any vocabulary that Ss don’t know
(without giving away the answers!).

8 Show Ss how to predict an answer (e.g., Polluted?
Let’s see. That could be water or air.). Ss predict the
others. Write Ss’ ideas on the board.

® Play the audio program. Ss listen for the answers.

® Books open. Ss go over their answers in pairs.
(Answers: air, potholes, streets, parks, the homeless,
water) Discuss how accurate Ss’ predictions were.

® Point out that Roberta Chang also talked about the
cause of each problem. Elicit the words she used to
describe the cause (e.g., by, due to, as a result of,
through, because of).

m Ask Ss to read and underline the cause of each
problem. Model the first sentence with the class. Tell

Ss to underline by fumes from cars and trucks.

m Ss complete the task in pairs.

® Elicit or explain any new vocabulary.

Vocabulary

displaced: forced out
depleted: reduced in amount
conserve: use something so that it's not wasted

® Play the audio program again. Ss listen and read.

For a new way to teach this vocabulary, try vpcabulary
® Mingle — download it from the website.

B Group work
® Explain the task. Read the questions.
® Ss discuss the questions in small groups. Set a time

limit. Then elicit examples of how these problems
affect their city.

m Option: Ss discuss these questions: If you were mayor
of your city, which of the problems would you try to fix
first? How would you solve them?

T-44



GRAMMAR FOCUS

Learning Objectives: practice the present continuous
passive and the present perfect passive; describe causes
with by, because of, due to, through, and as a result of

(@ [CD 2, Track 2]
Present continuous passive

® Focus Ss’ attention on the Perspectives on page 44.
Ask Ss to find examples with is being or are being.
Write the examples on the board, in columns, like this:

1 2 3

The air is being polluted
Our city streets are being damaged
Our water supply is being depleted

a Elicit or explain how to form the present
continuous passive:
subject + is/are being + past participle

= Point out that the present continuous passive describes
an action that is in progress right now. Write an
example on the board:
Too many trees are being cut down right
now/these days.

® Focus Ss’ attention on the examples in the Grammar
Focus box. Elicit a few more sentences from the class.

Present perfect passive

® Focus Ss’ attention on the Perspectives on page 44.
Ask Ss to find examples with has been or have been.
Write them on the board in columns.

® Elicit or explain how to form the present
perfect passive:
subject + has/have been + past participle

® Point out that the present perfect passive describes
something that started before the present (the exact
time isn’t important). Write an example on the board:
Too many trees have been cut down recentlyl/in the
last few years.

® Play the audio program. Ss listen and repeat.

@ Remind Ss to use by, because of, due to, through,
and as a result of before the cause. Explain that these
words have similar meanings.

A pair work

® Books open. Tell Ss to look at the six photos. Elicit
words to describe the pictures (e.g., sheep, farm,
livestock). Write Ss' ideas on the board.

® Explain the task. Model the task with the first photo.

8 Ss complete the task in pairs. They match the
photos with the sentences. Elicit Ss’ responses to
check answers.

T-45 = Unit7

(from left to right)
2,65 1,3 4

® Explain the task. Show Ss how to change an active
sentence into a passive sentence. Model it on the
board. Use different colors if possible.
(a) Write the cause, the verb, and the object. Underline
them and number them:

1 2

Air pollution is threatening the heaith of people.
(b) Exchange 1 and 2 (the object and the cause). Then
write a preposition (e.g., by) before the cause:

2 1
The health of people (verb) by air pollution.

(c) Identify the original tense (present continuous) and
write the verb be in that tense (e.g., is/are being).
Take the original verb (e.g., threaten) and make it a
past participle:
present continuous: is/are being + threatened
® Repeat the above steps with a present perfect
passive sentence.

® Ss complete the task individually. Go around the class

and give help as needed. Tell Ss to keep their sentences
to use in Exercise 4.

If Ss finish early, check their work and ask them to join
other Ss. Tell early finishers to help the slower Ss by giving
them clues, not by telling them the answers.

1. The health of people in urban areas is being
threatened by air pollution.

2, Soil and underground water have been contaminated
because of livestock farms.

3. Statues and buildings have been eroded as a result of
acid rain.

4. Birds, fish, and other marine life are being harmed
through oil spills.

5. Huge amounts of farmland have been eaten up due
to the growth of suburbs.

6. The extinction of plants and wildlife is being
accelerated by the destruction of rain forests.

C pair work

® Explain the task. Model the activity witha S.

® Ss work in pairs to take turns describing and guessing
pictures. Go around the room and take notes on errors

with passives. Write any errors you hear on the board.
Elicit corrections from Ss.
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Present continuous passive
The air is being polluted by fumes from cars and trucks.
City streets are being damaged as a result of heavy traffic.

Potholes aren’t being repaired due to a lack of funding.

Present perfect passive
Many parks have been lost through overbuilding.
The homeless have been displaced because of overcrowding in city shelters.

A PAIR WORK Match the photos of environmental problems with
the sentences below.

www.irLanguage.com .

Air pollution is threatening the health of people in urban areas. (by)

Livestock farms have contaminated soil and underground water. (because of)

Acid rain has eroded statues and buildings. (as a result of)

Oil spills are harming birds, fish, and other marine life. (through)

The growth of suburbs has eaten up huge amounts of farmland. (due to)

The destruction of rain forests is accelerating the extinction of plants and wildlife. (by)

Sy in FEMLI o

B Rewrite the sentences in part A using the passive and the
prepositions given. Then compare with a partner.

1. The health of people in urban areas is being threatened by air pollution.

C PAIRWORK Cover the sentences in part A above. Take turns describing
the environmental problems in the pictures in your own words.

The world we live in = 45



Reduction of auxiliary verbs

A G Listenand practice. Notice how the auxiliary verb forms is, are,
has, and have are reduced in conversation.

Fresh water is being wasted. Too much trash H@&s been created.
Newspapers dre being thrown away. Parks H@ve been lost.

B PAIRWORK Practice the sentences you wrote in Exercise 3, part B.
Pay attention to the reduction of is, are, has, and have.

E LISTENING Environmental solutions LA —

A G Listentothree people describe some serious environmental
problems. Check (v') the problem each person talks about.

1. Jenny O tandfills O poor farmland

2. Adom (O electricity O e-waste
3. Katy O air pollution O water pollution

B @© Listen again. What can be done to solve each problem? Complete the chart.

WORD POWER World problems

A PAIRWORK How concerned is your partner about these problems? Check (v) his or her answers.

concerned concerned  concerned
cancer O e O
drug trafficking O O O
famine O O O
global warming O @) O
government corruption O @) O
inflation 0O O O
overpopulation O O O
political unrest O O O
poverty D D D
. Py

B GROUP WORK Share your partner’s answers with another pair. Which problems
concern your group the most? What will happen if the problem isn’t solved?

A: Many lives have been lost to due to cancer.
B: We need to find ways to raise money for more research.
C: lagree. If we don't, the disease will continue to spread.

46 = Unit7
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PRONUNCIATION

Learning Objective: notice and use reduced
auxiliary verbs

A © [cD2, Track 3]

= Ask Ss to listen for the auxiliaries. Play the audio
program. Model the difference between the full
auxiliaries and the reductions.

= Play the audio program again. Pause after each
sentence. Ss practice.

LISTENING

= Option: Ask Ss to stand in a line, facing the class.
Each S represents a word in the example sentence.
If the word is unstressed, the S sits or crouches down.
Then they say their sentence aloud.

B Pair work
= Explain the task.

= Ss work in pairs. They take turns reading the sentences
from part B of Exercise 3 on page 45.

s Go around the class and listen for reductions.

Learning Objectives: develop skills in listening
for main ideas and note taking; listen to
environmental problems

A © [cD2 Track 4]

= Explain the task. Go over the information in the chart.
Elicit or explain e-waste (electronic or electrical
devices that people have thrown away).

= Tell Ss to listen and put a check next to the
environmental problems that the speakers talk about.
Remind Ss to listen for key phrases.

= Play the audio program. Pause after each description
to give Ss time to write their answers. Then check
Ss’ responses.

AudioScript
See page T-169.

Il worD POWER

1. landfill
2. e-waste
3. water pollution

B © [cD2, Track 5)

= Explain the task. Read the question.

= Tell Ss to listen and write down the solutions. Remind
Ss to listen for key phrases.

= Play the audio program. Pause after each description to
give Ss time to write their answers.

= Then elicit Ss’ answers.

1. do more recycling

2. dispose of it responsibly; take products to e-waste
processing centers and reuse parts

3. treat all waste products more carefully

Learning Objectives: learn vocabulary for discussing
world problems

A Pair work

= Explain the task. Read the question and the
chart headings. Point out that there are no right or
Wrong answers.

= Model the task with a S:
T: What does drug trafficking mean?
S: Isn’t it when people buy or sell illegal drugs?
T: Yes, that’s right. How concerned are you about it?
S: Oh, I worry about it a lot! What about you? Are

you concerned about it?

= Ss work in pairs. Set a time limit of about ten minutes.

Go around the class and give help as needed.

= Go over any unfamiliar vocabulary.

B Group work
= Read the questions. Ask three Ss to model
the conversation.

= Each pair from part A joins another pair to discuss
the problems.

See the Supplementary Resources chart at the beginning
of this unit for additional teaching materials and student
activities related to this Cycle.

The world we live in = T-46



CONVERSATION

Learning Objectives: talk about solutions to
problems; see infinitive clauses and phrases in context

A @ [cD 2, Track 6]

= Tell Ss to cover the text and look only at the picture.
Ask Ss to make notes about the problems they can see
in the picture.

= Ask: “What environmental issue do you think Carla
and Andy are talking about?” Write Ss’ suggestions
on the board.

» Play the audio program. Then ask the class
which topics on the board were “correct guesses.”
Circle them.

= Elicit any additional problems Ss heard. Add them to
the board.

s Give Ss a few minutes to read the conversation. Then
ask Ss to compare the conversation with their notes.

= Elicit or explain any new vocabulary.

Vocabulary

pumping: moving liquid from one place to another with
a machine (a pump)

against the law: illegal

ignore: not pay attention to someone or something;
disregard

management: the people who are in charge of a
company

run a story: report about a recent event in a newspaper,
on TV, or on the radio

bad publicity: negative attention that someone or
something gets from a news story

GRAMMAR FOCUS

top executives: the highest level of managers in a
company

® Play the audio program again. Ask Ss to pay attention
to the intonation. Then Ss practice the conversation
in pairs.
For fun and good intonation, encourage Ss to use

o the activity Say It With Feeling! — download it from
the website.

B class activity

a Explain the task. Read the question. Have a brief class
discussion about the question. Write Ss’ suggestions
on the board.

ce [CD 2, Track 7]
= Read the focus question aloud.

= Play the second part of the audio program. Ss listen
and take notes.

See page T-170.

= Check answers. Find out if Ss’ suggestions in part B
match what Andy and Carla decide to do.

They decide to monitor the situation by taking pictures
of the river and taking water samples (to see how bad
the situation is).

Learning Objective: practice infinitive clauses
and phrases

© [CD 2, Track 8)
= Play the audio program.
= Elicit how to form the sentences:
(One way/Another way) + infinitive + is/are + infinitive

= Ask Ss to generate more example sentences, Write
their sentences on the board. Make corrections with
the class.

A

® Explain the task. Ss match problems and solutions
individually or in pairs.

= Ss go over their answers in pairs. Then go over
answers with the class.

T-47 = Unit7

1. b/h 3. f 5. ¢/h
2. d 4. g 6. a/c/h
B Group work

= Explain the task. Read the question.

= Ss work in small groups. Tell Ss to first take turns
giving their opinion on each solution in part A. Then
Ss discuss new solutions. Set a time limit of about five
minutes. Go around the class and give help as needed.

® Groups share one or two of their more interesting ideas
with the rest of the class.
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C ONVERSATION What can we do? “”_‘“"'"L"“g“"g“"“’

A © Listen and practice.

Carla: Look at all those dead fish! What do you think
happened?

Andy: Well, there’s a factory outside town that's pumping
chemicals into the river.

Carla: How can they do that? Isn't that against the law?

Andy: Yes, it is. But a lot of companies ignore those laws.

Carla: That's terrible! What can we do about it?

Andy: Well, one way to change things is to talk to the
company’s management.

Carla: What if that doesn’t work?

Andy: Well, then another way to stop themis to geta TV
Sstation to run a story on it.

Carla: Yes! Companies hate bad publicity. By the way,
what's the name of this company?

Andy: It's called Avox Industries.

Carla: Really? My uncle is one of their top executives.

B CLASS ACTIVITY What else could Andy and Carla do?

(i) Listen to the rest of the conversation. What do
Andy and Carladecide to do?

GRAMMAR FOCU www.irLanguage.com

One way to change things is to talk to the company’s management.

Another way to stop them is to get a TV station to run a story.
The best ways to fight cancer are to do more research and educate people.

A Find one or more solutions for each problem. Then compare with a partner.

Problems Solutions

1. One way to reduce famineis .......... a. to build more public housing.

2. The best way to fight canceris .......... b. to train people in modern farming methods.

3. One way to stop political unrest is ......... ¢ to start free vocational training programs.

4. One way to improve air quality is .......... d. to educate people on healthy lifestyle choices.

S. The best way to reduce poverty is ............ e. to have more police on the streets.

6. One way to help the homeless is ............ f. to provide ways for people to voice their concerns.
g. to develop cleaner public transportation.
h. to create more jobs for the unemployed.

B GROUPWORK Can you think of two more 